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Higher Education in National Education Policy 

2019: A Critical Discourse Analysis 

 
 

Kamal Paudel, Lecturer, Chautara Multiple Campus 

Abstract 

This study critically analyses the higher education policy provisions of the National Education 

Policy Document 2076 in Nepal. This study primarily focuses on the governmental guidelines for 

planning, applying, advancing, and sustaining a better quality of higher education in the nation. 

Similarly, the present study also aims to reveal the effectiveness of higher education and its 

outcomes to all concerned people. Moreover, the review exhibits a detailed observation of higher 

education provisions, practices, status, and their consequences in reality. The study utilizes 

Fairclough’s (1992) three-dimensional CDA framework for the analysis. According to this 

approach, the three-dimensional models of text, discursive practice, and social practice are used in 

analysing specific policies on higher education in NEP 2076. The major findings of the study 

suggest restructuring higher educational institutions and improving quality through technology 

integration, curriculum reform, and teacher professional development. Besides, the NEP 2076 

accepts the importance of research and thus emphasizes internationalization, reaching national 

development needs through higher education in Nepal. 

Key Words: National Education Policy, Higher Education, Critical Discourse Analysis 

Introduction  

In order to govern educational activities and obtain better outcomes, the government of Nepal, 

under the supervision of the Ministry of Education, Science, and Technology (MoEST), approved 

and issued the National Education Policy 2076 on Kartik 18, 2076, by the decision of the Council 

of Ministers (Government of Nepal, 2019). To be more specific, the government of Nepal framed 

this policy as the managerial principle of the academic arena with respect to the federal structure. 

For the development of a nation, education is also considered the infrastructure of infrastructure 

(Government of Nepal, 2019, p. 1). The document has described education as developing well-

qualified, capable, competitive, and productive human resources, resulting in the holistic 

development of any individual. Because the contribution of such manpower is essential for the 

economic, social, cultural, and infrastructure development of the nation (Government of Nepal, 

2019). 

In this context, designing appropriate policies and their effective implications is inevitable. 

Therefore, the educational systems from lower to higher levels should be highly considered. In 

addition, Article 31 of the Constitution of Nepal clearly mentions the right to education for the 

people (Government of Nepal, 2019). NEP 2076 focuses especially on past practices, present 
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policies, problems and challenges, and the necessity of controlling educational policy. However, 

the present study centres on higher education. In addition, NEP 2076 has been designed to 

implement education administration effectively, make it more result-oriented, and ensure the 

people's rights to education and contextual education in the changed atmosphere, in line with the 

nation's federal structure. Similarly, the policy document has also been formulated to integrate all 

the scattered educational policies and make them one unified national policy (Government of 

Nepal, 2019, p. 6). 

The Ministry of Education, Science, and Technology supervises Nepal's education system, which is 

divided into basic, secondary, and higher education levels. Based on the control of the Ministry, the 

schools in Nepal can be categorized into (i) government schools or community schools—schools 

supported and administered entirely by the government; and (ii) private schools or independent 

schools—schools operating independently, both financially and administratively. Based on 

structure, education in Nepal can be divided into basic level education, secondary level education, 

and university level education at present (Government of Nepal, 2023). 

Nepal does not have a long history of formal education, with the establishment of the Durbar 

School in 1853 AD (Gurung & Joshi, 1990). This school, in fact, was exclusively for members of 

the royal families and their officials. Education for the general public began only after 1951, when 

a popular revolt threw an end to the tyrannical Rana family regime and brought in a democratic 

system (Gurung & Joshi, 1990). In terms of higher education in Nepal, the establishment of Tri-

Chandra College opened the door to greater opportunities. The formation of Tribhuvan University 

in 2016 BC and the College of Education in 2013 BC are regarded as the two most significant 

attempts to promote higher education in Nepal after many years of development (Bajracharya & 

Shrestha, 2012). 

Before NEP 2076 was issued, other policies helped to govern and conduct other various 

educational activities in Nepal. Before NEP 2076, the School Sector Reform Plan (SSRP) was 

there, which was a long-term strategic plan to achieve the goals and objectives of basic and 

secondary education that the Nepalese government had envisioned for the years 2009/10 to 2014/15 

(SSRP 2009). Similarly, in line with the country's vision of graduating from the status of a least 

developed country by 2022, the government of Nepal developed the School Sector Development 

Plan (SSDP) for the July 2016 to July 2023 period (SSDP 2016). It was another effort by the 

government to continue and ensure equitable access to quality education for all. In a similar vein, 

the Constitution of Nepal (2015) entails a reorientation of the governance and management of the 

educational system and its delivery mechanisms, especially to meet the new guarantees of free and 

compulsory basic education and free secondary education (SSDP, 2016) (Constitution of Nepal, 

2015). The education imparted after the secondary level is considered higher education (tertiary 

education) in Nepal. Nepal's education system is free and compulsory for children aged 5 to 16. 

The Nepalese government has made great efforts to enhance access to education, especially in rural 

and isolated areas, with good results (NEP 2076).  
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Critical Discourse Analysis 

Critical discourse analysis is an interdisciplinary approach to analysing discourse. It aims to exhibit 

the underlying and hidden power relations and ideological processes at work in spoken or written 

discourse. Crystal (2005, p. 123) states the CDA as "a perspective that studies the relationship 

between discourse events and socio-political and cultural factors, especially the way discourse is 

ideologically influenced by and can itself influence power relations in society". In this review, 

National Education Policy 2076, specifically higher education, has been critically analysed using 

Fairclough's Three-Dimensional Model for CDA (1992, p. 73). 

 

                                                                                                                     Description 
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Figure 1: Fairclough’s three-dimensional model for critical discourse analysis (1992, p.73). 
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collective production, distribution, and consumption. In this study, discourse concentrates on the 
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ideology and power. Regarding this, the present study makes use of interaction that shapes the 

relationship between text and social activity. This implies that the social context in which texts are 

written and understood influences both of these processes. The text itself provides hints for 

interpretation and reflects the process of creation. Three main components make up critical 

discourse analysis: text description, interpretation, and explanation linking to social action. 

Contextualizing the text within larger analytical frameworks is just as important as concentrating 

on the formal characteristics of the language. In the same way, this document also tracks these 

assets and provide the critical awareness to the readers on National Education Policy 2076, 

particularly on higher education.  

Description of Specific Higher Education Policy Provisions in NEP 2076 

The document states that to ensure reliability and competitive ability, access to higher education 

shall be increased through open and distance education. Similarly, it goes on to say that to 

establish, conduct, supervise, and effectively manage higher education-providing institutions, it is 

imperative to restructure the existing legal and institutional mechanisms (NEP 2076). Furthermore, 

the policy on higher education specifies that the quality of higher education-provider institutions 

should be improved in order to make higher education a national necessity and contextual 

according to international norms and practices. Likewise, by negotiating with interested universities 

among the currently operating universities, universities and higher education-providing 

organizations should be encouraged to operate by developing them as public, communal, and 

private institutions to conduct as provincial universities in consultation with the provincial 

government (NEP 2076, p. 9–10). 

Capability testing and compulsory training of the manpower teaching or training at higher 

education, along with school education and technical and vocational education, are mentioned in 

the policy (NEP 2076, p. 10). In a similar way, by measuring the ability testing of currently 

working teachers, teacher growth and development should be aligned to professional capacity, 

keeping up-to-date, inspiration, performance level, and experience, among other things (NEP 2076, 

p. 10). Apart from this, in order to make higher education more advanced and functioning, the 

document has been provisioned to attract intelligent students in the teaching profession who have 

obtained excellent results from the universities (NEP 2076, p. 10). 

Heading forward, to make education-providing structures at all three levels (federal, provincial, and 

local) skilled, effective, and result-oriented, their restructuring, improvement, and activation are 

mandated by policy. The plan also notes the mapping, merging, and upgrading of public, 

communal, and private educational institutions that provide higher education, along with school 

and technical institutions. In addition, the policy emphasizes the use of information and 

communication technology as an inseparable component of the educational learning process, 

making it technology-friendly, practical, and result-oriented too. The policy has further explained 

the need to strengthen the online-based Integrated Educational Management Information System 
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(IEMIS) at the federal, provincial, and local levels. In the same vein, it also goes into detail on 

implementing the National Qualification Framework (NQF) on the basis of credit banking and 

credit transfer systems (NEP 2076, p. 11). Another important provision it has included is that 

STEM education (science, technology, engineering, and mathematics) shall be an integral 

component at all levels of education (NEP 2076, p. 11)." Especially 10.14 on the policy document 

talks about higher education with more details. This section of the document clarifies that 

institutional development and strengthening should be carried out in higher education to 

accomplish tasks like coordination, grant distribution, quality accreditation and assurance, national 

qualification framework, criteria determination, monitoring and controlling, etc. Furthermore, it has 

indicated that the university and higher education council will be formed under the Prime Minister's 

presidency to guide and direct higher education, universities, and university grant commissions, 

among other things. Similarly, the government of Nepal's directly related ministries to human 

resource development, the national plan commission, vice chancellors or presidents of universities, 

representatives from the provincial and local levels, educationists, industrialists, entrepreneurs, 

businessmen, donors, and social workers will all be managed within the university and higher 

education council (NEP 2076, p. 25). Moving forward, the policy discusses strengthening the 

current university grant commission (UGC) to manage higher education better, implementing 

immediate and long-term higher education policy and strategy, the country's need for human 

resource development and establishing assimilation among higher education providers, providing 

quality accreditation and assurance (QAA) certificates, and taking other necessary steps. Similarly, 

higher education institutions that teach normal courses are said to be encouraged to transition into 

technological colleges in accordance with their requirements and mapping. Furthermore, the 

document also discusses reforming Tribhuvan University in order to retain quality and autonomy in 

terms of greater size and student management, supervision, and examination-related aspects. 

Likewise, higher educational institutions can collaborate with other universities both domestically 

and internationally, following the criteria determined by the University Grant Commission (UGC) 

(NEP 2076). Additionally, colleges or educational institutions with small numbers of university 

students will be merged, and the merging colleges' human resources will also be managed 

productively. Next, open university programs will be expanded and diversified to increase access to 

higher education. Similarly, higher education institutions will be encouraged to offer "lifelong 

education" programs. 

The policy in the paper has provisions for university-level educational learning methods, 

technology, processes, contextual modifications of curriculum, and increased technological 

implications. In order to address national requirements, the paper also focuses on striking a balance 

between internationalization, or globalization, and localization. The document clarifies that this is 

done by modifying the current curriculum, connecting local and traditional knowledge to universal 

knowledge for higher education, and conducting research programs (NEP 2076, p. 27). Apart from 

the abovementioned, to help with the new area of nation-building and related manpower 
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production, the development of the necessary and new curriculum is also detailed in the document. 

For this, the paper has specified the genre and diversification of subjects in higher education. 

Higher education teaching and learning will be project-based, exploratory, and research-focused, 

empowering students to become autonomous, knowledge-building, and production-oriented 

learners. Coordination between development-related entities and universities will create an 

atmosphere of practical implications for research achievement by developing research and 

innovation as an inherent part of higher education. In terms of students, the policy encourages 

students to study by providing opportunities to work side by side. Similarly, the education sector 

will be intertwined with other production and service areas. In a similar manner, students will be 

prepared to compete on an international level through the reformation of educational programs and 

capacity development. Further, a national qualification framework will also be put in place to 

measure the expertise of those willing to teach, train, and research at the higher education level. A 

policy of upgrading into a university or university college shall be followed while establishing 

universities at the provincial level, affiliated educational institutions, or Aangik educational 

institutions under existing operational universities. The grant that the government of Nepal has 

supplied will not be deducted when such institutions are handed over to the provincial government, 

and the condition, service, and facility will be managed to have no affecting implications (NEP 

2076, p. 28). In this way, the document has mentioned the above provisions to better manage and 

conduct higher education in Nepal. But again, while going with the specific policies framed for 

higher education, they still seem insufficient and more of a vague type for concrete action to some 

extent. But we can be hopeful if all concerned bodies and departments apply the provisions of the 

policies effectively. So that we will be able to witness and experience an improved higher 

education in the country. Going further, policy 2076 also states that if the university expects to be a 

separate one, a system of transformation into a community university shall be managed based on 

the mapping out of public and community higher secondary education providing institutions, the 

geography of the province region, subject specialties, and merging on mutual understanding. 

(10.16.2). Furthermore, along with the current programs in the education faculty, the policy also 

envisions the expansion of research and study in numerous sectors of higher education to be 

reviewed and restructured. (10.19, p. 30). Similarly, it further goes on to state that the Nepalese 

universities will expand to manage the provision for producing the necessary employees, thus 

extending globally practiced programs and new programs based on Nepali industry, finance, 

tourism, infrastructure development, agriculture, jungle, herbs, science and technology, etc. 

(10.19.1). In a similar vein, the education faculty's current programs will be re-evaluated, and a 

system of providing professional degrees only after the completion of academic degrees will be 

implemented. (10.19.2). The document, on the other hand, also envisions producing science- and 

technology-based manpower by extending science and technology programs in higher education. 

(10.19.3). 

The internationalization of Nepalese higher education programs aims to attract international 

students by ensuring quality teaching methods. Here, the policy document notes that this process 
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will involve globalizing Nepali traditional knowledge, techniques, and research on culture, ensuring 

copyright protection, and expanding them to a global level (10.20). After obtaining a higher 

education and entering the realm of work, the necessary knowledge, skills, and attitudes for 

obtaining practical experiences and directly accessing the benefits of higher education to the 

people, "National Development Service," will be conducted as a compulsory self-voluntary social 

service (10.21). In this regard, this particular provision further clarifies that there shall be a 

provision for a national development service for a period of up to one year based on the national 

necessity, to be implemented in the technical and general subjects at the bachelor's level and at the 

postgraduate level. This provision shall include the establishment of an internal and external 

supervisory system for the final evaluation based on the services provided (10.21.1). Moreover, 

under "National Development Service," students will be provided with subsistence expenses 

according to their work for community service and national development (10.21.2). In line with 

this, this policy further simplifies this vision at 10.20.3, as under the "National Development 

Service," each college or university, based on mapping, will prioritize and develop any specific 

community or geographical area as a college or university village. This involves creating service-

oriented villages in service areas by those colleges and universities and doing exemplary 

development in the same areas. In the same way, the policy also voices that the universities will be 

developed as self-productive institutions, conducting entrepreneurial activities within such 

institutions, operating programs to create employment opportunities, and connecting education with 

production (10.21.4). Going forward, to develop research as an integral part of higher education by 

encouraging innovation, the policy adheres to legal, institutional, and practical ideas (10.22). The 

document at 10.22.2 notes that according to the areas of national priorities and the exploration of 

new knowledge and technology, the government will enhance its funding for research beyond the 

usual academic programs of higher education. The document, regarding the research-related 

provision at 10.22.3, pronounces that developing the capacity of existing research centres and 

university bodies, refining contemporary research programs, and utilizing the outcomes of such 

research in imperative national policymaking will be important. In addition to this, the policy 

provision at 10.22.4 clearly mentions that the universities and institutions providing higher 

education must complete assigned research programs annually, and there should be a system in 

place to ensure that such research is published in national and international journals as a mandatory 

practice. In line with this, the document at 10.23 includes another important policy: granting 

approval to foreign universities or affiliated educational institutions to operate programs in Nepal 

only under conditions where educational standards can be maintained consistently, and establishing 

Nepal as an educational hub by conducting programs related to new technology-integrated subjects 

in Nepal through collaborations with foreign universities, thereby providing Nepal with global-

level education where such programs are not currently available in Nepalese universities. Similarly, 

another provision related to this at 10.23.6 encompasses higher education-provider institutions 

operating in Nepal, affiliated with foreign universities or boards, that will have the provision to 

enrol students based on the criteria set by the Ministry. Additionally, there will be a system in place 

to facilitate teaching foreign students in accordance with the allocated quota. Furthermore, moving 
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to the policy at 10.25.6, it states that university-affiliated research institutions will be developed as 

autonomous and self-reliant research entities based on research-related provisions. In the same way, 

at 10.26.5, it explains that all educational institutions, from basic levels to higher education, will 

establish libraries with sufficient resources, developing criteria for the creation, operation, and 

management of libraries that include an adequate supply of reference materials. Similar to this, the 

policy at 10.29.6 further communicates that at all levels of education (from early childhood 

development to higher education and lifelong learning), identifying issues related to inclusion and 

addressing them appropriately will be emphasized. Moreover, another provision at 10.36.2 states 

that information on students, teachers, staff, infrastructure, policies, strategies, and outcomes at all 

levels will be organized to ensure a systematic educational information management system at 

federal, provincial, and local levels, enabling automatic access. 

In line with the above, the policy at 10.37.1 announces that professional codes of conduct will be 

made and implemented for teachers, principals, instructors, staff, and officials working in all types 

of educational institutions; conformity to the codes will be monitored. In a similar vein, the 10.49 

policy explains that creating a system for authentication and accrediting the quality of higher 

education institutions using quality measurement criteria established by the accreditation 

organization and then giving additional financing and other facilities based on this accreditation in 

order to get quality certification is one of the important provisions in higher education. In addition 

to this, the following policy at 10.49.1 further explains that by determining the criteria and 

currently in operation, higher education-providing educational institutions will develop into 

autonomous colleges. Among such colleges, those that meet the specified criteria and excel in 

quality assessment will be recognized and developed as recognized universities. In the same way, 

the policy followed by 10.49.2 clarifies that to ensure quality assurance, a national framework for 

quality standards will be constructed, and the Higher Education Commission will implement a 

system for quality measurement by an independent accreditation mechanism based on this 

framework. Higher education institutions that fail to ensure quality in accordance with the 

established requirements within the prescribed timeframe will face operational restrictions. 

Revolving around a similar theme, the provision at 10.49.3 again explains that the University 

Grants Commission's (UGC) quality assurance and certification procedures ensure that the 

evaluation conducted by the examination centres for ensuring the quality, validity, and educational 

standards will be further systematic, extensive, and impactful. Similarly, the 10.49.4 policy tells us 

that every five years, there will be a system in place to assess standards of quality for all higher 

education-provider institutions and bodies. Regarding investment, the policy at 10.50.3 says that 

the investment in education by all three levels of government (federal, provincial, and local) will 

gradually contribute to its expansion, according to international commitment. The next policy 

provision at 10.50.4 talks about the grant system currently being provided to universities that will 

be transformed into a scientific and results-oriented framework. Going forward, the document at 

10.55 mentions that through appropriate policies, investment, human resource development, 

curriculum alignment, and pedagogical modernization efforts to modernize science, technology, 
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engineering, and mathematics (STEM) education as essential components within the 

comprehensive education system, fostering their holistic development and expansion is mandated 

as one of the important provisions. Furthermore, at the bachelor's and master's levels, curriculum 

development will be focused on STEM, which identifies the necessary sectors for the country 

(10.55.6). Similarly, another policy at 10.55.7 stresses that Science and Technology Centres, 

Museums, Research and Innovation Centres, and Planetariums will be established at the federal and 

provincial levels to enhance STEM education. In this way, the national education policy 2076 has 

provisioned the above-mentioned policies that are specifically related to higher education in the 

document. 

Critical Interpretation and Explanation of Higher Education Policies in NEP 2076 

Text Analysis 

This section makes a textual analysis on the description of above extractions of higher education 

polices in NEP 2076. To begin with, the higher education policies have outlined different aims and 

strategies. To be more specific, increased access, quality assurance, and relevance of higher 

education in national needs of Nepal have been highlighted in the provisions. In a similar vein, the 

policies have been written in formal, academic, bureaucratic and technical language. As they have 

reflected the official policy document format, they have also mirrored a focus to policymakers and 

educators as a targeted audience. Similarly, the structures of language used in the policy provisions 

are long and dense due to inclusion of many numbered clauses and sub-clauses within. This sort of 

complexity we find in the document, which conveys the message that the policy is a formal and 

official discourse. For instance, 'open and distance education', institutional development', and 

'National Qualification Framework' (NQF), etc. have been used in the texts of policies. The 

wording in the document is mainly informative. Similarly, without much emotional language or 

argumentation, the texts have outlined different policy provisions. However, due to the repeated use 

of the terms such as 'effective' and 'result-oriented', the texts show ambiguity and vagueness, 

allowing a space for interpretation from different perspectives. 

Discursive Practice 

The NEP 2076 carries an optimistic and aspirational tone for higher education policies. Here, the 

policies also aim for the practice of potential transformation in higher education. The provisions are 

specified with numbers and details to support the statements and show the government's 

commitment. In the same way, the priorities and vision of the government are also expressed for 

the nation in higher education. The policies, in this sense, underscore the significance of addressing 

concerns such as internationalization, employability, and affordability. Furthermore, to show the 

influence of universal tendencies and discourse on education, specific terms 'lifelong education' and 

'STEM education' are used in policy. In a similar vein, the policies also carry the message of 

making higher education an essential premise for national development. Besides, both difficulties 
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and opportunities for higher education are also represented in NEP 2076 as the impact of 

globalization. The policies, on the other hand, also show us the potential partnerships and practices 

of the public and private sectors for improving the quality of higher education in Nepal. In addition, 

the policies hold a novel perspective of prioritizing competitiveness, individual achievements, and 

market-driven reforms. Similarly, the policies have also shown the power relationship in the 

document. For this, the policies have placed a strong emphasis on the University and Higher 

Education Council's centralized authority over higher education. On the other hand, the policies 

lack clarity because of their frequent repetitions, leaving room for implementation issues. The 

policy provisions, in this way, reflect the discourse on higher education as stated in NEP 2076. 

Moving forward, terms such as 'national development', 'knowledge creation', and 'international 

mutuality' are also focused on the clauses. Besides, other terms like 'globalization', 'national 

priorities', 'innovation', and 'quality standards' are the other key ideas that have been immensely 

prioritized. The use of such terms is intended to help the targeted audience understand the goals and 

functions of higher education in NEP 2076. 

Social Practice 

In order to address social inequalities and promote social mobility, the provisions determine 

increased access to higher education. Since they underscore the essence of skillful human resources 

in the document, they envision such eligible manpower for contributing to nation-building and 

economic development. Moreover, according to the national and international need and demands of 

the 21st century, the higher education policies also reflect the changing nature of work. Similarly, 

national aspirations for financial growth, social mobility and global competitiveness are also 

reflected in them. At the same time, current shortcomings on higher education system of Nepal are 

also acknowledged by the policy provisions. For example, they depict low access to higher 

education, poor quality and the limited relevance to job markets. In addition, they aim to address 

such challenges by promoting inclusivity, quality, and a skill-based approach. Meanwhile, the 

analysis depicts government funding, institutional capacity, and stakeholder involvement as the 

other main factors that the policy's success will heavily depend on. The higher education policies 

seem to focus only on policymakers, academicians, and stakeholders. Moreover, they reveal the 

possible significance and results of access to higher education, curriculum content, teaching 

approaches and the role of universities in the societies when they are implemented accurately. But 

the challenge will be to implement the policies with required resources, dedication from all the 

concerned and stakeholders along with the current monitoring and evaluation provisions. The 

policy also envisions the social practice for the attraction of international students and researchers. 

Another service the text aims to address is the termination of the gap between academic knowledge 

and practical application. For this, the text provisions for the practice of mandating national 

development service. Regarding the research, funding and institutional structures, the document 

emphasizes the necessity of knowledge production in the nation by promoting research and 

innovation. Similarly, NEP 2076, for exchanging knowledge and technological transfer along with 

curriculum development and faculty, it stresses practice of collaboration with foreign universities. 
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Furthermore, the document also clarifies the strict criteria for scrutinizing academic organizations 

to enhance their quality assurance, resulting into better competition and resource allocation.  

Conclusion  

After analysing the policy document NEP 2076 through Fairclough's model, it shows the 

multidimensional nature of this policy document. The policies on higher education describe 

strategic directions as well as expected social transformations through education. Moreover, the 

policy provisions also represent collaborative attempts to renovate higher education in Nepal. In 

this regard, the policies have the principal aim of ensuring accessibility, quality, relevance to 

societal needs, and universal competitiveness. But at the same time, the document also highlights 

the need for effective implementation of strategies as a critical aspect. While analysing the 

document, the policies seem ambitious and comprehensive. But their success appears largely reliant 

on the collaboration, commitment, and effectiveness of different stakeholders engaged in 

implementing those provisions. Similarly, the provisions in the document seem strong. They have 

also offered us a comprehension of the necessary changes in higher education as a complicated 

implementation. More specifically, the policies suggest increased accessibility through open and 

distance learning. In addition, it also emphasizes restructuring higher educational institutions and 

improving quality through technology integration, curriculum reform, and teacher professional 

development. Besides, the policy provisions also highlight the importance of research, 

internationalization, and national development needs. However, for the successful execution of the 

higher education policies, all the concerned bodies must work together to strengthen Nepal's overall 

higher education systems. In this way, this study concludes that the policy document NEP 2076 

presents a comprehensive vision for transforming Nepalese higher education in the nation. 
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Enhancing Resilience and Effective Coping Mechanisms for 

Overcoming Classroom Speaking Anxiety among Students:  

A Case Study in Bhaktapur District 

 
 

Buddhi Laxmi Lakhe Shrestha, Kathmandu University 

Abstract 

 This research aims to identify effective ways to cultivate resilience and copi  ng strategies 

for speaking anxiety among the students in the Bhaktapur district. The primary objective of my 

study is to alleviate speaking anxiety and enhance students’ confidence in public speaking. To 

encapsulate this research and fulfill the purpose above, the research aims to elucidate the 

predominant factors causing speaking anxiety among students and suggest practical coping 

mechanisms to mitigate speaking anxiety through qualitative interviews and observations. The 

study employs a qualitative approach involving in-depth interviews and observations to gather 

comprehensive insights and interpretations.  Interviews gather qualitative insights into experiences 

assessing the prevalence of speaking anxiety among students. Interpretation and discussion are 

outlined to implement and assess the efficacy of resilience-building strategies. The research 

findings indicate that various factors, including fear of judgment and lack of self-confidence, 

contribute significantly to speaking anxiety among students. Various strategies such as mindfulness 

exercises, peer support drills and demonstrations, and exposure therapy access achieved good 

results in fostering resilience and managing speaking anxiety. This research highlights the 

significance of targeted interventions and creating supportive environments to equip students with 

coping mechanisms, enhancing confidence in managing speaking anxiety. 

The findings suggest various contributing variables, such as fear of criticism of self-

confidence and cultural expectations. Coping tools like social support, mindfulness exercises, and 

communication skills training emerge as beneficial for students. The implications of this study 

extend to educators, counselors, and politicians, underlining the importance of focused programs to 

promote resilience and provide students with practical mechanisms to overcome public speaking 

fear. Such solutions can improve students’ academic experience and contribute to their holistic 

development in the Bhaktapur District and beyond. 

Keywords: Classroom Speaking Anxiety, Resilience Development, Coping Mechanisms, 

Achievement. 

Context/background of a study 

Anxiety can cause various issues with language learning, retention, and output, affecting 

their grades when compared to their calm counterparts (Azher, 2010). According to the literature, 

anxiety is classified into three forms: trait anxiety, situational anxiety, and state anxiety (Cattle & 

Scheier, 1963; MacIntyre & Gardner, 1989, 1991; Spielberger, 1966). Getting worried in various 

situations is known as trait anxiety (Spielberger, 1983). In other words, it is a personality attribute 

that remains steady across various situations, while situational anxiety fluctuates depending on the 

circumstances. Public speaking anxiety illustrates a prime example. Similarly, state anxiety is 
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defined as worry or stress that occurs at a specific time and in a particular situation, which is 

frequently accompanied by bodily symptoms like sweaty hands, tension, elevated heart rate, 

sweating, dry mouth, etc. (Spielberger, 1983). 

In the era of twenty-first-century classroom speaking, anxiety is a big blockade in the 

academic environment, preventing students from communicating and participating effectively. This 

research focuses exclusively on the classroom environment of Bhaktapur District, where learners’ 

classroom speaking fear needs specialized solutions. Speaking anxiety influences academic 

achievement, confidence, and participation in classroom activities (Altun, 2023). This research 

seeks to explore the issues experienced by students and find resilience-building tactics and effective 

coping mechanisms by diving into the local environment. The study findings will likely add to the 

current information on classroom speaking anxiety and provide practical insights that can guide 

educators, students, and policymakers working in the Bhaktapur District and other educational 

settings (GHANMI, BABACI, & BOUBEKER, 2020, p.1). 

The Rationale of the Study 

Due to its ubiquitous influence on the academic experiences of students, the subject of 

classroom speaking anxiety has gained significance in educational studies in recent years. While 

this phenomenon is generally recognized, tailored studies are urgently needed to address learners’ 

distinct obstacles in specific cultural and educational environments. Classroom speaking anxiety 

impacts academic achievement and has broader consequences, such as lower self-esteem and less 

involvement in the learning process (Horwitz, 1986). The importance of understanding the 

elements that lead to speaking anxiety among students and identifying resilience-building 

techniques and effective coping mechanisms adapted to this unique setting drives the motivation 

for this study (Kankam & Boateng, 2017). We hope to fill a vacuum in the current research by 

undertaking a case study in Bhaktapur, generating insights that can impact the district's educational 

practices and mental health support systems. The findings of this study are intended to contribute to 

scholarly knowledge of classroom speaking anxiety and the development of practical therapies that 

improve resilience to the development of practical interventions that improve resilience and coping 

mechanisms among students and possibly other similar educational settings. 

Purpose of the Study 

This research aims to gauge and solve the widespread problem of classroom speaking 

anxiety among children in the Bhaktapur District, with the motto of building resilience and 

developing effective coping techniques. The research intends to fulfill many essential objectives. 

First, it measures the present levels of classroom speaking anxiety among district students. Second, 

it seeks to identify specific difficulties and contributing elements peculiar to the local situation. 

Third, the study investigates existing coping mechanisms and resilience-building practices students 

use. Likewise, the study suggests and assesses strategies to improve resilience and reduce 

classroom speaking anxiety. Finally, this study aims to provide practical insights and suggestions 

for learners reading grade eleven, educators, policymakers, and other educational contexts. 
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Research Questions   

To fulfill the purpose above, the research will make an effort to answer the following 

questions: 

• Why do students have classroom speaking anxiety, and what variables contribute to this? 

• How can specific strategies for developing resilience be successfully implemented to 

enhance students' abilities to overcome anxiety associated with classroom speaking? 

 

Literature Review 

According to Prentiss (2021), speech anxiety is frequently seen in communication 

classrooms, particularly those concentrating on public speaking and presentations. Speech anxiety, 

according to the author, is produced by several variables, including fear of failure, negative self-

talk, and a lack of preparation. Other research has found that fear of being evaluated by others, a 

lack of confidence, and a lack of experience all contribute to speaking anxiety (Papi et al., 2023; 

MacIntyre & Gardner, 1994). By including these insights, educators can empower learners to direct 

classroom speaking challenges with increased resilience and proficiency. Likewise, Shirvan and 

Talebzadeh 2017 investigated ways to lower foreign language speaking anxiety caused by students' 

fear of unfavourable peer assessment and the impression of inadequate competence. According to 

the essay, teaching resilience in the classroom is tough. 

 However, it is critical at the same time, as teaching resilience goes beyond memory, 

calculation, and other traditional instruction techniques. It necessitates connection and 

participation. Resilience is about believing in oneself, which youngsters comprehend after they 

grasp their place in the world (Konaszewski et al., 2021). Students become resilient when they 

think they deserve it and can overcome problems. The study also includes valuable resources, such 

as movies and exercises, to help understand the significance of this topic.  

Moving ahead, Suparlan (2021) identified ten factors that contribute to students’ anxiety, 

including fear of speaking in English, fear of teacher consequences, lack of self-confidence, fear of 

being less competent than other students, embarrassment, insufficient preparation, fear of making 

mistakes, limited vocabulary, habit of using English language, and language test.  

According to the findings, the speaking anxiety of students may be minimized by providing 

them with a supportive atmosphere, such as a classroom that promotes involvement, as well as 

opportunities to practice speaking in a safe and non-threatening setting, a friendly classroom 

atmosphere, and project work (Tsiplakides & Keramida, 2009). Additionally, diverse resources, 

such as exercises, film, etc., can enhance thinking and provide important mechanisms to address 

and mitigate speaking anxiety among students in the classroom. 

 

Empirical Review  

 Classroom speaking anxiety is considered a common problem among learner if they are 

preoccupied with the fear of uttering in front of the masses, and this fear and discomfort can have a 

significant impact on their overall well-being. According to Hutabarat and Simanjuntak (2019), the 

sources that drive speaking anxiety include fear of negative evaluation, limitations of English 
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exposure, and the learning environment. This study found that self-inferiority and the fear of 

making mistakes are the contributing factors to speaking anxiety. Likewise, Alqahtani (2015) found 

that the students who had more experience with public speaking had lower levels of anxiety. 

According to him, the level of students’ anxiety is related to how much they have to speak in front 

of their peers. 

 Similarly, Kormos and Dornyei (2014) stated that motivation is the key factor affecting 

anxiety levels in language learning. They further concluded that the students who were more 

motivated to learn a language had lower anxiety levels. On the other hand, Noormohamadi (2009) 

advocated that language proficiency determined the levels of speaking anxiety. They found that 

students with higher levels of language proficiency had lower levels of anxiety. Horwitz et al. 

(1986) also state the supporting argument on the proficiency determination of Noormohamadi 

(2009) simultaneously. It is personality traits that determine levels of anxiety. The study found that 

the students who were self-conscious and introverted had higher levels of anxiety (Horwitz et al., 

1986).  

 Likewise, MacIntyre and Gardner (1991) concluded that the students who had higher levels 

of communication apprehension had high levels of anxiety. On the contrary, Liu and Jackson 

(2008) found that anxiety levels were related to cultural background, and the students from 

collective cultures had higher levels of anxiety rather than the students who belonged to 

individualistic cultures. As stated by him, a closer look at the cultural dynamics and individual 

characteristics differs in levels of anxiety. 

 

Research Methodology 

 A case study is an in-depth, specific exploration of the phenomenon by investigating the 

subject matter and applying numerous data sources such as observations, interviews, and 

documents to understand nuances and complexities comprehensively. A case study aims to describe 

the case by analyzing and identifying the factors to drive a meaningful conclusion in the broader 

context. Stake, R.E (2006). “A case study is an investigation of a phenomenon within its real-world 

context involving the investigation of the same phenomenon several times to provide more 

evidence and greater breadth.” With its rich cultural heritage and diverse student population, 

Bhaktapur presented an ideal setting to delve into speaking anxiety and its impact on learning. This 

case study delves into the specific context of the Bhaktapur District of Nepal to explore the unique 

factors contributing to speaking anxiety among the learners in this region. This study aims to 

understand the challenges of speaking anxiety in the classroom by identifying and promoting 

pedagogical strategies to overcome speaking anxiety. Besides, it also hopes to inform the 

development of effective interventions to empower the students to overcome their anxieties and 

flourish in the academic sessions.  

 To investigate comprehensively, this research method followed the qualitative interpretive 

design; this case study in Bhaktapur District focused on students of grades ten, eleven, and twelve 

with a particular emphasis on understanding the dynamics of classroom speaking anxiety, including 

three participants purposefully to ensure diversity in gender and academic performance from two 
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different community schools. Data were collected through three rounds of in-depth interviews with 

participants to explore their speaking anxiety and coping mechanisms. The interview was recorded 

on a mobile recorder. Additionally, three classes were observed with detailed notes on students’ 

involvement and teachers' support. Open-ended questions were asked to analyze thematically by 

ensuring cross-validation with observational data. To maintain Ethical consideration, the original 

names of participants were replaced by pseudonyms to ensure anonymity. This study aims to 

contribute valuable insights into understanding classroom speaking anxiety and developing 

resilience-building strategies. 

Findings 

 Enhancing Resilience and Effective Coping Mechanisms for Overcoming Classroom 

Speaking Anxiety among Students: A Case Study revealed various noteworthy findings. Based on 

the result, the outcome of the administered questionnaire indicated that many students experienced 

speaking anxiety, attributed to a lack of self-confidence and motivation, inadequate preparation, 

overuse of vernacular, fewer opportunities, and fear of judgment and criticism, which caused 

negative evaluations. Anxiety may substantially influence language learners since it impairs their 

capacity to communicate successfully in the language they are attempting to learn. Learners can 

only improve their competency once they manage their anxiousness (Altun, 2023). Additionally, 

the study also identified a strong correlation between the speaking apprehension of learners and 

language test-related anxiety.  

 The research also uncovered that promoting student involvement, providing opportunities 

for speaking practice, a supportive classroom atmosphere, mindfulness exercises, and peer support 

drills were effective mechanisms to minimize speaking anxiety (Prentiss, 2021). This research also 

highlighted the necessity of addressing issues related to students' emotions on speaking, their self-

perception, and their belief in their competence in linguistics and vocabulary.  

 

Discussion 

 In this study, the discussion plunges into the implications of the findings and explores 

potential techniques for enhancing resilience and coping mechanisms among students experiencing 

classroom speaking anxiety (Takács et al., 2021; Prentiss, 2021). The interview with three students 

who belong to grade eleven from different ethnic groups and observations of three English classes 

assisted me with valuable insights into the multifaceted nature of speaking anxiety in a language 

learning context. Where learners’ assumptions emerged as crucial determinants, based on the 

findings, speaking anxiety can be built through identified elements such as self-confidence-building 

activities, peer support efforts, communication skill training, and social support initiatives that 

could be undertaken effectively to address these challenges (Kostovska & Angelkoska, 2021). 

Likewise, the observed classroom illuminated the overall class atmosphere and alleviated speaking 

anxiety. Varied instances of collaborating learning activities and supportive teacher-student 

interactions emerged as potential mitigating variables. In comparing and synthesizing the student’s 

interviews and class observations, common patterns emerged among the interviewed students and 

across the observed classes, highlighting systematic issues contributing to speaking anxiety.  
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 In addition, the findings mentioned above underscore the importance of holistically 

addressing speaking anxiety and specific measures at the individual and classroom levels to 

promote resilience and confidence among language learners. The study discloses that collaborative 

projects, technology enhancement, and interactive learning activities can be measured to nurture to 

facilitate language practice in a non-threatening environment and foster a supportive atmosphere 

simultaneously. Subsequently, the study underscores the importance of a multifaceted strategy 

for addressing classroom speaking anxiety (Toropova et al., 2022). Knowing the unique obstacles 

that the learners in the Bhaktapur District encounter allows educators and policymakers to design 

interventions that ease anxiety and help improve the students’ language confidence and resilience. 

 

Understanding the Root Cause of Classroom Speaking Anxiety 

Social Evaluation and Fear of Judgment 

Participant Three: Aau, 10th grade student  

In a one-on-one session with each student, he struggled with speaking anxiety. He confessed that 

whenever the teacher asked him to share his thoughts in the language classroom, he felt the 

question knot in his stomach; according to him, he did not feel afraid; instead, he became afraid of 

others rather, fair of judgment made me stay quiet.  

Participant Two:  Bini, 11th grade student  

She coined, “I avoid participating in the class discussion due to the fear of judgment, worrying 

about making mistakes in front of peers and the teacher herself. Becoming afraid will affect my 

socialization. So, it is essential to create a supportive atmosphere to alleviate this speaking 

anxiety.” 

Participant One:  Manas, 12th grade student  

Manas shared with his counselor his challenges with social evaluation and fear of judgment. He 

said, “Even though I know I have valuable contributions to the content, I get overwhelming fear 

that everyone will judge me. I became worried that my classmates would think my ideas were weird 

or that they would be embarrassing. I hope there is a supportive environment where I can express 

my ideas.” 

Lack of Communication Skills and Self-Efficacy 

Participant Three: Aau, 10th grade student  

A 10th-grade student expressed that he often finds it hard to put his insights into words instead of 

knowing the answer, he couldn’t make his voice loud during speaking. As he stated, he doubted 

himself, had less confidence in his communication skills, and ended up expressing herself in the 

classroom. 

Participant Two:  Bini, 11th grade student  

An 11th-grade student, Bini, expressed his concerns about communication skills. “I sometimes 

hesitate to speak up in the classroom because I am afraid I will not express myself well in front of 

the masses, even if I knew the answer, she stated. It is fear of not being clear on my vocabulary. I 

would feel confident participating in the classroom and public speaking if I had good 

communication skills.”  
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"I sometimes hesitate to speak up in the classroom because I am afraid I will not express myself 

well in front of the masses, even if I know the answer," she stated. 

Participant One:  Manas, 12th grade student  

He opened up about his experiences, “When it comes to speaking in the classroom and in front of 

the classmates, it is not that I do not have valid knowledge. Rather, it is about feeling unsure of how 

to articulate my thoughts. I worry about stumbling over my words, which makes me nervous about 

participating in the ongoing discussions.”  

According to Kocijan and Harris(2016), fear of social evaluation, such as fear of judgment and 

negative reactions, Insufficient communication skills, lack of self-confidence, and self-efficacy, 

also contribute to speaking anxiety that can be underscored, necessitating efforts to communicate 

and boosting confidence while expressing.  

Developing Resilience and Coping Mechanisms  

Participant Three: Aau, 10th grade student  

A tenth-grade student shared his journey of developing resilience,” When I used to have 

discussions with my friends and a teacher in the language classroom, I was self-conscious and 

demotivated while speaking. However, I realized that moving further toward the talks and 

participating with deep breaths helped me fuel my resilience. In my perception, even if people face 

challenges in speaking, they should navigate themselves confidently.” 

Participant Two:  Bini, 11th grade student  

Moving forward, a learner in eleventh grade reflected that overcoming their fear of public speaking 

and classroom speaking was tough, though; if learners get mindful of positive feedback from 

teachers and use significant techniques to brush up their speaking ability in the teaching-learning 

environment, the students can easily cope with anxiety. These mechanisms reduce speaking anxiety 

and boost learners' confidence in speaking challenges.  

Participant One: Manas, 12th grade student  

A senior student stated that she learned to manage anxiety through consistent practice, seeking 

support from language teachers, focusing on improvement rather than perfection, and celebrating 

small victories while speaking. She further suggested that a learner should learn to embrace and 

grow stronger through challenges.  

To foster resilience in speaking, learners should consider mindfulness practices such as managing 

stress during speaking and exposing themselves to speaking situations (Freire et al., 2020). 

Additionally, the teacher must offer positive feedback to build effective resilience and confidence 

among the learners. 

 

Conclusion  

 Among various anxieties, speaking anxiety can be a significant barrier to language learning; 

this research delves into the critical issue of speaking anxiety among learners. The study’s findings 

incorporate the universal nature of speaking anxiety of individual factors, for example, lack of self-

confidence, fear of teacher consequences, and linguistics experiences of students. The study also 

acknowledged effective coping strategies, including peer support, classroom environment, 
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interactive projects, and teacher mechanisms that enhance resilience and gradually alleviate 

speaking anxiety (Pabro-Maquidato, 2021).  

 Moreover, the implication of this research extends beyond the Bhaktapur District, 

emphasizing the need for specific measures that meet the unique challenges that language learners 

experience. For a more positive and inclusive language learning experience, learners can minimize 

anxiety and become more effective communicators by viewing mistakes as learning 

opportunities and developing self-confidence (Martin & Alvarez Valdivia, 2017; Ackah-Jnr et 

al.,2020). Similarly, the education system can empower students to overcome speaking anxiety by 

fostering a conducive environment for inclusive language practice and acknowledging the 

importance of emotional and psychological well-being. This study provides a foundation for future 

research endeavors and catalyzes ongoing efforts to refine language education practices, ensuring 

students can thrive and confidently express themselves in linguistic contexts. 
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Determinants of Financial Literacy among Students:  

Theoretical and Empirical Shred of Evidences 

 
 

Gyan Mani Adhikari 
Abstract 

Increasing financial literacy and capability promotes better financial decision-making, thus, 

enabling better planning and management of life events such as education, housing purchase, 

or retirement.  This paper investigated the determinants of financial literacy among 

undergraduate and graduate students through the review of existing theories and empirical 

research. The study found that the level of financial literacy of the students mainly depends 

upon demographic characteristics (gender, income), educational characteristics (level), and 

personality characteristics (financial behavior, financial attitude, and financial influence). 

 

Key Words: Financial behavior, financial literacy, financial planning, financial management 

 

Background of the Study 

Financial literacy is a blend of financial knowledge, awareness, skills, ability, attitudes, and 

behaviors necessary to make prudent and reliable financial decisions to improve financial health. 

In today’s fast-paced community, financial literacy is a fundamental skill for daily life. It means 

being competent in understanding how money works, how to manage income and expenses, how 

and where to invest, managing financial risks effectively, and most importantly avoiding financial 

distress. 
 

Worthington (2005) defined financial literacy as the ability to make informed judgments and to 

make effective decisions regarding the use of management and money. Remund (2010) on the 

other hand defines it as a measure of understanding key financial concepts. (Lusardi & Mitchell, 

2013) further defined financial literacy as people’s ability to process economic information and 

make informed decisions about financial planning, wealth accumulation, pensions, and debt. 

These authors suggest that a financially literate population can make informed decisions and take 

appropriate actions in matters affecting their financial wealth and wellbeing.” OECD (2005) also 

gave a comprehensive definition of “financial education” as the process by which financial 

consumers/investors improve their understanding of financial products and concepts and, through 

information, instruction, and/or objective advice, develop the skills and confidence to become 

more aware of financial risks and opportunities to make informed choices, to know where to go 

for help, and to take other effective actions to improve their financial well-being. 
 

According to Norman (2010), financial education refers to knowledge or an understanding of the 

importance of money and the use of money, it answers the question of why spend on this as 

opposed to that. It can be summed up as the wise use of money. Financial literacy is the ability to 
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understand finance. More specifically, it refers to the set of skills and knowledge that allow an 

individual to make informed and effective decisions through their understanding of finances. 
 

Financial literacy is an important component of sound financial decision-making, and many young 

people wish they had more financial knowledge (Lusardi, Mitchell & Curto, 2010). There is a 

need to improve the financial literacy of individuals, especially students at the university level so 

they can have positive cash management attitudes before they enter the job market. This positive 

attitude will help them to practice proper personal financial management as working adults 

(Dahlia, Rabitah & Zuraida, 2012). 
 

The awareness of the importance of financial education is gaining momentum among 

policymakers across the world’s economies. Again, helping young people understand their 

financial issues is quite important, as younger generations are likely to face ever-increasingly 

complex financial products and services. They are also more likely to bear more financial risks in 

adulthood than their parents, especially in saving, planning for retirement, and covering their 

healthcare needs (OECD, 2011). The need for financial literacy has become increasingly 

significant with the deregulation of financial markets and easier access to credit, the ready issue of 

credit cards, and the rapid growth in marketing financial products. Recognizing the importance of 

financial literacy, a growing number of countries have developed and implemented national 

strategies for financial education to improve the financial literacy of their populations in general, 

often with a particular focus on younger generations (Grifoni & Messy, 2012). 
 

Learning how to manage money (money management) is just as important as getting it (Danes & 

Hira, 1987). This phenomenon requires individuals to be equipped with some knowledge and 

skills relating to personal financing, or simply financial literacy. In academia, financial literacy 

can be defined as ‘‘one’s understanding and knowledge of financial concepts” (Lee, 2005; 

Hogarth & Hilgert, 2002). Financial literacy can have important implications for financial 

behavior. For instance, people with low financial literacy are more likely to have problems with 

debt (Lusardi & Turfano, 2009), less likely to participate in the stock market (Rooij et al., 2007), 

less likely to choose mutual funds with lower fees, less likely to accumulate and manage wealth 

effectively and less likely to plan for retirement (Lusardi & Mitchell, 2006). 
 

According to Mahdzan and Tabiani (2013), increasing financial literacy and capability promotes 

better financial decision-making, thus, enabling better planning and management of life events 

such as education, housing purchase, or retirement. This is particularly relevant for college 

students. Peng et al. (2007) stated that university students take on higher levels of personal 

financial responsibility. These students face more financial challenges in conjunction with relevant 

instruction. It is also more likely that college students are experiencing more challenges with 

finances as they pay bills, use credit cards, work, save, budget monthly expenses, and manage 

debt. Thus, there is paramount importance of financial literacy among college students. 
 

Financial literacy equips individuals with the necessary knowledge, ability, and tools to make 

informed financial decisions with confidence, to manage personal wealth with a high degree of 
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competency, and heighten the efficiency in the demand for the best financial products (Ali, 2013). 

When individuals acquire knowledge about savings and apply the same, funds are made available 

to firms utilizing loans from financial institutions. These loans are used to finance production 

which helps to increase the gross domestic product (GDP) and create employment among many 

others. 
 

Financial knowledge is the understanding of interest calculations, the relationship between 

inflation and return, inflation and prices, risk and return, and the role of diversification in risk 

reduction. The financial behavior assesses how the individual deals with money. It includes 

prompt payment of bills, framing properly planned budgets and monitoring them, continuous 

saving habits, etc. Financial attitude influences the behavior of the individual. Financial attitude is 

the opinion of the individual about the belief in planning, and their propensity to save and 

consume. So, the combination of financial knowledge, attitude, and behavior determines the level 

of financial literacy of an individual. 
 

Financial literacy is mainly concerned with better planning for retirement life, gradual wealth 

accumulation, and better financial decision-making. So to be financially literate becomes 

important from the initial stages of one’s career. However, due to some personal or professional 

hindrances, they become financially illiterate. This leaves them with inadequate knowledge about 

financial dealings, inappropriate decisions, etc. So, they have to be enhanced with financial 

knowledge and tools that are needed to make informed decisions. Financial literacy impacts the 

promotion of financial inclusion which ultimately results in the financial stability of any economy. 

The need for financial literacy in India has gained importance because of the low level of literacy 

and the large section of the population that is financially excluded from the formal financial setup. 
 

Greenspan (2002) argues that financial literacy helps to inculcate individuals with the financial 

knowledge necessary to create household budgets, initiate savings plans, and make strategic 

investment decisions. Proper application of that knowledge helps households meet their financial 

obligations through wise planning, and resource allocation to derive maximum utility (Mwangi & 

Kihiu, 2012). 
 

In younger generations, school and college students are focal points for the study. In Nepal, to 

promote financial literacy, there are many programs held by the government, non-government 

organizations (NGOs), and the private sector. Nepal Rastra Bank launched a program ‘NRB with 

Students’ to enhance financial literacy among students (NRB, 2014). In enhancing financial 

literacy, NRB Strategic Plan 2012-2016 focuses on financial literacy programs for women, victims 

of conflict, ethnic minorities, and deprived and marginalized sections of the population. Similarly, 

since 2012 monetary policy of NRB has emphasized the financial awareness programs stating 

“because of low financial literacy financial services are not effective so appropriate strategy 

should be developed”. 
 

Efforts have been made by different researchers and academicians to investigate into the concept of 

financial literacy at the personal level. Financial illiteracy regarding personal finance in both 
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developed and underdeveloped countries is a problem that has an impact on the financial system of 

the particular country. Financial literacy can be measured on different paramount like financial 

knowledge, financial behavior, financial attitude, etc. The financial literacy among students is 

important for the banking and financial intermediaries and policymakers to incorporate the young 

generation's ideas and perspective for a better economic and financial future. 

 

Methodology 

This review-based study uses previously published reference materials to accumulate the 

theoretical and empirical witnesses on financial literacy developed by economists and financial 

experts around the globe. 

 

Theoretical Review 

This study observes some of the theories that incorporate the determinants of financial literacy. The 

theories are discussed as follows. 

Human Capital Theory in economic literature posits that individuals invest in more years of 

education instead of heading into the job market to earn higher wages in the future, ultimately 

leading to the accumulation of more wealth (Mincer and Becker,1962). The theory highlighted the 

importance of cognitive abilities that are fostered - or at least rewarded - by more years of 

schooling in determining a better financial outcome. A more recent development in Human Capital 

Theory introduced non-cognitive human capital into the model. Heckman, Stixrud, and Urzua 

(2006) established that a low-dimensional vector of cognitive and non-cognitive skills (e.g. 

personality traits) contributes to the variations in a variety of labor market and behavioral 

outcomes, such as wages, schooling, work experience, occupational choice, and participation in a 

range of risky adolescent behaviors. In particular, they found that for those varying behavioral 

outcomes, a significant change in the level of non-cognitive skills affects behavior, which is 

comparable to, or even greater than a corresponding change in cognitive skills. Goldsmith and 

colleagues were among the few who have studied the contribution of psychological capital to 

wages (Goldsmith, Veum, & Darity, 1997). Using data from the National Longitudinal Survey of 

Youth, they found evidence that psychological capital has both a direct effect via self-esteem, and 

an indirect effect via locus of control, on an individual’s real wage. Even more striking, the results 

show that an individual’s real wage is more sensitive to a change in self-esteem than to comparable 

alterations in cognitive human capital. In other words, it suggests that psychological human capital 

matters more than cognitive human capital in explaining wage outcomes.  Indeed, the development 

of Human Capital Theory, from exclusively considering cognitive human capital to incorporating 

non-cognitive human capital, expands the scale implications of the theory. It provides theoretical 

support to newer studies exploring alternative channels through which non-cognitive capital affects 

various financial outcomes. More importantly, it inspires this study to test the role of non-cognitive 

human capital in determining financial self-awareness. 
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Lusardi and Olivia (2014) assessed previous empirical research and found that financial knowledge 

is considered a form of investment in human capital. Endogenizing financial knowledge has 

important implications for welfare, as well as policies intended to enhance levels of financial 

knowledge in the larger population. Next, they draw on recent surveys to establish how much (or 

how little) people know and identify the least financially savvy population subgroups. This is 

followed by an examination of the impact of financial literacy on economic decision-making in the 

United States and elsewhere. While the literature is still young, conclusions may be drawn about 

the effects and consequences of financial illiteracy and what works to remedy these gaps. 

 

The behavioral finance theory stated that the roots of the concept of literacy refer to the human 

ability to read. In psychology and education, learning is commonly defined as a process that 

brings together cognitive, emotional, and environmental influences and experiences for acquiring, 

enhancing, or making changes in one's knowledge, skills, values, and world views (Illeris, 2004; 

Ormrod, 1995). The level of knowledge in any subject, including financial knowledge, can 

therefore be connected to variables, such as age, gender, level and program of study, parents’ level 

of education, accessibility to media, sources of education on money matters, place of residence, 

among others (Shefrin & Statman, 1994). It is argued that some financial phenomena can be better 

explained using models where it is recognized that some investors are not fully rational or realize 

that arbitrageurs can't offset all instances of mispricing (Barberis & Thaler, 2003). Over the past 

years, psychologists have found again and again that the usual axioms of finance theory are 

descriptively false. 

 

Prospective theory is an economic theory that assumes individuals treat losses or gains differently, 

showing how an individual decides among several choices that involve uncertainties(Kahneman 

and Tversky, 1979). This theory explains that individual decisions are easily affected by 

psychological factors and they are logical decision-makers. However, when individuals decide 

whether to purchase or not, they are most likely affected by their cognitive biases. This theory, 

thus emphasizes the different behaviors of investors when they are faced with prospective gains 

and losses. Investors exhibit differently, they are much more disturbed about prospective losses 

than they are happy about potential gains. People tend to under-weigh probable outcomes 

compared with certain ones and they respond differently to similar situations depending on the 

context of losses or gains in which they are presented (Kahneman & Perttunen, 2004). 

(Kahneman, 2003) explains that prospect theory describes how people frame and value a decision 

involving uncertainty and therefore, they look at choices in terms of potential gains or losses 

concerning a specific reference point, which is often the purchase price. Prospect theory describes 

the states of mind affecting an individual's decision-making processes including regret aversion 

and loss aversion (Waweru et al, 2003). According to Kahneman (2003), an important implication 

of prospect theory is that the way economic agents subjectively frame an outcome or transaction 

in their minds affects the utility they expect or receive. This incorporates the usefulness of the 

time value of money based upon discount rates and credit constraints and thus helps to explore the 

http://en.wikipedia.org/wiki/Amos_Tversky
http://en.wikipedia.org/wiki/Amos_Tversky
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moderating effect of financial factors on the relationship between financial literacy and financial 

planning. 

 

The family resource management model, developed by Deacon and Firebaugh (1981) stated that 

management is ‘ the method of attaining objectives through the deployment of resources. The four 

steps within a model (inputs, throughputs, outputs, and feedback) explain how people make 

financial decisions and develop financial behaviors. The model ascertains the financial literacy 

level of college students and explains how financial knowledge affects their financial behaviors. 

 

Life Cycle Theory, developed by Ando and Modigliani in 1963, deals with economic decisions on 

retirement saving in the rationalization of an individual’s income to maximize utility over his 

lifetime. The theory assumes that a fully rational and well-informed individual will consume less 

than his income in times of high earnings (during employment), and will save to support 

consumption when income falls (after retirement). This type of saving behavior enables households 

to smooth their marginal utility of consumption over their life cycle. This model assumes the 

following of human behavior: that they are forward-looking over their life spans; they can predict 

the financial resources they will have over their lifetime; they understand something about the 

financial resources they will need in all periods of their lives; and they make informed decisions 

about the use of their financial resources. The theory, thus, postulates that individuals are forward-

looking time consistent (no contradiction over time) in behavior, and consume in line with their 

preferences but are constrained by the available resources over their whole life( Modigliani and 

Brenberg, 1954). Consequently, the forward-looking nature of individuals as well as the constraints 

in their resources accounts for the motivation to same towards dealing with uncertainties over their 

whole lives.  Given that financial preparedness for retirement is future-looking, the current study 

infers from life cycle theory to explain how individuals make decisions on deferring current 

consumption in the form of savings and investments to future savings. This incorporates the 

usefulness of the time value of money based on discount rates and thus, this study explored the 

moderating effect of demographic characteristics, financial factors, and the independent variable of 

financial literacy on financial preparedness for retirement. 

The theory of planned behavior(TPB) serves as a valuable framework for uncertainty in the 

determinants of financial literacy among university students(Shen et al. 2018). According to the 

TPB, individual intention to engage in a behavior is influenced by three main factors: attitudes, 

subjective norms, and perceived behavioral controls(Hidayani et al.,2021). In the context of 

financial literacy, attitudes reflect students' evaluation of the importance of being financially 

literate and perceived behavioral control considers students’ confidence in their ability to achieve 

and apply financial knowledge effectively. The TPB, thus, allows researchers to analyze how 

these factors collectively shape university students’ intentions to enhance their financial literacy, 

providing insights into effective strategies for promoting financial education programs tailored to 

their needs.  
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Review of Previous studies 

This study reviews the previously published research works on determinants of financial literacy 

among undergraduate and graduate students. The reviews include research from international 

contexts including South Asia and national contexts.  

 Dans (1987) assessed the knowledge of IOWA State University’s Students about money 

management. The study surveyed 323 college students from the University using a Questionnaire 

covering knowledge of Credit cards, insurance, personal loans, record keeping, and overall 

financial management. The study found that the participants had low levels of knowledge regarding 

average money management, credit card, and insurance. The study also found that males know 

more about issues covered in the section on overall financial knowledge. Married students 

generally were more knowledgeable about personal finance. It is suggested that students had a low 

level of money management knowledge. So, the University needed to include some syllabi about 

personal finance management-related courses. 
 

 

Volpe, Chen, and Pavlicko (1996) assessed the knowledge of students about investment 

alternatives. The study surveyed 454 students from a state university in the Midwest and found that 

the average correct score of the participants was 44%, suggesting that they have inadequate 

knowledge. They also found that male students were more knowledgeable than female students and 

business majors were more knowledgeable than non-business majors. It is suggested that this study 

only covers the knowledge about investment alternatives. However, regarding other terms about 

financial literacy, the result might be different. 

 
 

Huddleston–Casas, & Boycee (1999) examined the impact of a high-school financial planning 

program on a national sample survey on 4186 students from all over the US high school students 

through the questionnaire survey method. The study found that teaching personal finance (PF) in 

high schools could increase financial knowledge and have a positive impact on both teenage 

financial behavior and subsequent behavior as adults. Further, the study urged that PF became a 

mandatory component of consumer education in schools. 
 

Britt et al. (2004) examined the determinants of financial behavior of 1500 university students. The 

study found that 90% were interested in learning about specific topics in financial education, where 

the highest percentage of them were found the need counseling services, followed by learning 

about savings and investment, budgeting, how to increase their income, and financial management. 

The study further found that those female students were more tended to enjoy shopping and bought 

items that were on sale than male, and males however, tended to hide their spending habits from 

their families. It is suggested that to improve the student’s financial knowledge, colleges have to 

provide financial knowledge education to teach about saving and financial management. 
 

Jorgensen (2007) investigated the personal financial literacy (knowledge, attitudes, and behavior) 

of a sample of undergraduate and graduate college students by gender, class rank, and 

socioeconomic status (SES), based on a field survey. The study found that financial knowledge, 
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attitude, and behavior scores were low but that they significantly increased each year from 

freshman to master. Further, students who were financially influenced by their parents had higher 

financial knowledge, attitude, and behavior scores. Finally, students with higher financial 

knowledge also had higher financial attitudes and behavior scores. The study recommended that 

financial topics should be discussed among family members and colleges also need to add some 

programs related to financial literacy. 
 

Dahlia et al (2009) assessed the level of financial knowledge among degree students in UiTM 

Kedah Campus regarding Personal financial literacy (knowledge, attitude, and family) by gender 

and program by surveying 133 students with the questionnaire. The study found that degree 

students are very much lacking in their financial knowledge and hence their money management 

skills are very weak. The study provided suggestions to the Campus to revise the course which 

helps to increase the financial literacy of the students. 
 

 
 

Lusardi et al. (2010) studied the youth’s knowledge regarding interest rates, inflation, and risk 

diversification and the relationship between socio-demographic characteristics and family financial 

sophistication in Germany. The study showed that less than one-third of young adults have basic 

knowledge of interest rates, inflation, and risk diversification. However, financial literacy was 

strongly related to socio-demographic characteristics and family financial sophistication. It is 

suggested that to make young financially literate, the government, Reserve banks, and financial 

institutions need to take action. 
 

Nidar and Bestari (2012) investigated the level and factors influencing personal financial literacy 

by surveying 400 students at Padjadjaran University of Indonesia. The findings showed that the 

level of personal financial literacy is within the low category, especially in investment, credit, and 

insurance. The study also showed that the level of education, faculty, personal income, knowledge 

from parents, parents’ income, and ownership of insurance factors have a significant impact on 

personal financial literacy. The study used personal financial literacy in basic personal finance, 

income & spending, credit & debt, saving & investment, and insurance. The study recommended 

that financial institutions, stakeholders, and the Reserve Bank should consider this study as a 

reference. It is also suggested that financial literacy education for students is mandatory. 
 

Ramaswamy et al. (2013) assessed the level of awareness of financial literacy by surveying 

management students at the University of Mauritius. The study found that management students at 

the University of Mauritius attached a sound level of importance to financial literacy to their 

subject of study. However, according to the results, most students had a medium level of 

knowledge and skills in financial literacy on savings and borrowings. Similarly, the study also 

stated that age, gender, language, race, and income level don’t have an impact on the level of 

financial literacy. The study recommended stakeholders, universities, etc to include financial 

literacy education on its syllabus for both management and non-management students. 
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Shaari et al. (2013) examined the relationship between age, gender, spending habits, years of study, 

and financial literacy among 384 university students from local Universities in Malaysia using a 

questionnaire survey. The study revealed that spending habits and year of study have a significant 

positive relationship with financial literacy, whereby age and gender are negatively associated with 

financial literacy. The study suggested that financial literacy can prevent university students from 

engaging in extensive debt, especially credit card debt. 
 

Thapa & Nepal (2014) examined the impact of demographic, education, and personality 

characteristics on financial literacy through a survey of 436 college students at Nepalese 

universities by using the logistic regression model. Studies showed that most of the students had a 

basic level of financial knowledge but they lacked an understanding of credit, taxes, share market, 

financial statement, and insurance. Students were highly influenced by their parents at home and 

they had a positive attitude towards savings. The study also found that income, age, gender, stream 

of education, types of college, and attitude of students are the determinants of financial knowledge. 

However overall financial knowledge was unaffected by gender, university affiliation, financial 

behavior, and influence. The study concluded that college students have a basic level of financial 

knowledge. However, the overall financial knowledge of the student was affected by some of their 

demographic, educational, and personality characteristics.  
 

Irish Ben–Hadar (2015) examined the relationship between their background characteristics, 

financial behavior, financial awareness, and financial literacy by surveying 283 educators studying 

at universities in Israel. The study showed that the participants answered about 42 % of the 

questions correctly, reflecting a low level of financial literacy. Specific characters were found to be 

predictors of financial literacy with Sport, Art, and Music teachers, educators enrolled in principals’ 

preparation or BA programs, ethnic minorities, less experienced educators, non–secular educators, 

and low (SES) educators displaying lower levels of financial literacy compared with their 

respective counterparts. Educators who were less exposed to financial information via the media 

also displayed lower levels of financial literacy. The study suggested that educators need to 

improve their knowledge of financial issues. 
 

Thomas (2015) examined the knowledge of polytechnic students in money management, students’ 

understanding of savings, borrowing, insurance, and Investment, and factors that hinder the 

student's access to financial literacy information outside the classroom by using statistical tools 

ANOVA and logistic regression. The study surveyed 120 students to investigate their level of 

financial literacy through the administration of questionnaires. Findings from the study revealed 

that students need to improve their personal finance knowledge. The results show that the 

participants answered about 40.71% of the questions correctly. None of the mean scores for 

financial literacy categories were above 60%. The results also reveal that many of the students are 

familiar with issues relating to simple interest calculations and loan guarantees. In contrast, the 

students are less knowledgeable and inexperienced with issues concerning personal financial 

planning and budgeting, mutual funds, and risk-return associated with investment decisions. The 

study concluded that the students are not well-informed about personal financial literacy Issues. It 
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recommended Polytechnic University to conduct and add some financial literacy courses to 

enhance students’ financial literacy. 
 

Barboza et al. (2016) examined the effects of gender and academic performance differences on 

overall financial literacy using a sample of 380 college students. The study used Probit and Ordered 

Probit models to indicate that academic performance – measured by GPA – and gender are 

significant determinants in observed differences across individuals relating to their financial 

literacy. The study results showed robust evidence indicating that females are significantly more 

likely to hold lower overall levels of financial literacy than males. Also, the study found a strong 

positive relationship in favor of those holding the highest GPA to demonstrating a significantly 

much higher level of financial literacy than otherwise. Female students with lower GPA scores are 

challenged to successfully conduct efficient financial decisions. Also, empirical evidence from the 

sample indicates that people report higher levels of self-assessed financial literacy vis-à-vis actual 

financial literacy. 

 

Swamy and Priya (2017) investigated the financial literacy of postgraduate management students in 

the region of JNTUK, in Andhra Pradesh. The study employed a stratified random sampling 

technique to sample 203 postgraduate students. The study revealed that formal education is the 

main source of financial literacy of postgraduate students, followed by parents, the media, and 

peers. The study also revealed that financial literacy is highest among accounting students followed 

by banking and finance, marketing, and human resource management students.  

Mudzingiri et al. (2018) investigated the determinants of the financial behavior of 191 university 

students in South Africa by using the OLS regression model through convenience sampling. The 

regression results showed that the risk preferences index, financial literacy perception index, and 

confidence significantly influenced the financial behavior of categorized university students. The 

study concluded that financial behavior, confidence, and personal characteristics are more 

important determinants of financial literacy. 

Arofah et al. (2018) analyzed the financial literacy, materialism, and financial behavior of 129 

undergraduates in economics in Indonesia. The study followed explanatory quantitative research 

with a cross-sectional survey. The study found that financial literacy has a positive and significant 

impact on financial behavior. 

Khalisharan et al. (2022) examined the relationship between financial literacy, financial attitude, 

and financial behavior by surveying 204 undergraduate students in Malaysia and Indonesia. The 

results showed that Indonesian students scored higher on financial literacy, but, Malaysian students 

recorded better scores on financial behavior. 

Kalade et al. (2022) investigated the nexus between financial behavior and financial literacy of 

undergraduate students in Nigeria. The study found that financial behavior is positively influenced 

by financial literacy in the form of decision-making. 

Prasad and John (2022) examined the relationship between financial literacy and financial behavior 

among graduate students of management programs in Hyderabad. The findings of the study 
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revealed that the average level of financial literacy of management graduate students is 33 percent 

which is higher than that of the national average of 25 percent. 

Mireku et al. (2023) investigated the link between financial literacy and financial behavior in 

Ghana. Based on family resource management theory, the study employed the Logistic Regression 

Technique on a cross-sectional sample of 3932 undergraduate and postgraduate students in public 

and private universities. The findings showed that financially literate students are more likely to 

exhibit sound financial behavior. The study also observed that family characteristics like the 

father’s educational background, and discussion of financial matters are significant predictors of 

sound financial behavior than other variables.  

 

Kumari (2020) identified the impact of financial literacy on investing decisions among 

undergraduates in the western province of Sri Lanka. A total of 200 students from 4 government 

universities in the western province of Sri Lanka participated in this study.  The study focused on 

examining how students’ level of financial literacy influences their financial opinions, decisions, 

and practices. The findings revealed that financial literacy positively and significantly influenced 

the undergraduates’ investment decisions. Further, when it focused on the dimensions of 

financial literacy, the most significant dimension was financial skills. The knowledge 

about the financial product is identified as the least significant dimension of 

investment decisions of undergraduates. Finally, the researcher provides some 

suggestions for financial institutions and policy decision-makers to develop financial 

literacy levels by promoting financial knowledge to enhance investment 

decision-making power among the young generation in Sri Lanka. 

Humid and Loke (2021) studied the relationship between socioeconomic factors, 

financial literacy, money management skills, overspending, and impulsiveness in 

credit card repayment decisions with a sample of 451 credit card user students 

in Malaysia. The study showed that socio-economic factors related to education, income, 

ethnicity, marital status, and number of credit cards held influence credit card 

repayment decisions. Financial literacy and money management skills have a positive 

effect on credit cardholders’ decision-making. Specifically, money management skills 

related to financial statements monitoring, prompt bill payment, spending within 

budget, and handling money matters well influence credit card repayments. However, 

personality traits such as overspending and impulsiveness do not exert a significant 

effect on the credit card payment behavior of students. The findings of this study supported the 

argument that financial education and behavioral intervention that inculcate good 

money management skills are important in shaping individuals’ behavior. 

Owusu et al. (2024) investigated how undergraduate students’ propensity toward indebtedness 

affects their savings behavior with the moderating role of financial literacy at the University of 

Ghana Business School. The study employed partial  
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Conclusions 

Financial literacy is an applicable instrument for predicting the investment behavior of individuals. 

It trains individuals with the necessary knowledge, ability, and tools to make informed financial 

decisions with confidence, manage personal wealth with a high degree of competency, and 

heighten the efficiency in the demand for the best financial products. The study found that the level 

of financial literacy of the students mainly depends upon demographic characteristics (Gender, 

income), educational characteristics (level), and personality characteristics (financial behavior, 

financial attitude, and financial influence). Similarly, financial education for undergraduate and 

graduate students is found to be a strong predictor of financial knowledge. The study recommended 

that individuals and organizations should invest in building financial literacy. The government 

should also encourage education for teenagers and young citizens like students with a view of 

building the source of financial literacy. This study can be a good reference for individuals, 

policymakers, banking institutions, and other institutions that are working to enhance financial 

literacy along with future researchers. 
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Abstract  

Regime theory seeks to elucidate the diverse political dynamics driving international cooperation, 

particularly in the context of global and regional public goods. Central to this theory is the notion 

that international institutions, or regimes, play a pivotal role in shaping the behaviour of states 

within the realm of international relations, drawing from the liberal tradition. This paper aims to 

delve into the foundational underpinnings of regime theory as it pertains to trade liberalization and 

the prevailing ethos of free market policies in international economic relations. Three primary 

approaches have emerged in clarifying the theory: the dominant, interest-based approach rooted in 

liberalism (i.e., Neo-liberal); the power-centric critique of interest-based models (i.e., Realist); and 

the knowledge-centered approach (i.e., Cognitivist). While the former two are rationalist in nature, 

the latter adopts a sociological perspective, collectively offering multifaceted insights into the 

intricacies of international cooperation and regime dynamics. 

Keywords: Cognitive, Reflectivist, Collective Goods, IR theory, Globalization, Liberalism, 

Protectionism, Most Favoured Nations. 

Introduction  

Regime Theory and International Cooperation: A Closer Look 

Regime theory, a prominent strand of International Relations (IR) scholarship, delves into the 

dynamics behind international cooperation, particularly concerning global and regional public 

goods like environmental protection. 

International agreements (regimes) like the General Agreements on Tariffs and Trade (GATT) and 

organizations like the World Trade Organization (WTO) have been central to regime theory. 

However, a disconnect exists between regime theory's focus on cooperation for free trade and the 

broader question of free trade's nature as a public good. This gap between modern trade theory and 

IR theory on trade liberalization invites the exploration of alternative explanations for the WTO 

regime's functioning. 

Traditionally, IR theory has held contrasting views on trade liberalization's benefits. Neo-liberal IR 

theory generally predicts cooperation in international trade, while neo-realist perspectives often 

anticipate non-cooperative outcomes. 
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The post-war era witnessed a surge in studies on trade liberalization within IR. Some theorists 

argue for an increasingly interdependent or "globalized" world system. Rising economic 

transactions and interactions have fostered common interests and the need for cooperation. This 

interdependence, along with the risk of suboptimal outcomes from uncoordinated behavior, has 

been a key concern for the neo-liberal school of IR theory. 

Cognitive or "Reflectivist" IR perspectives within regime theory emphasize the importance of 

factors like ideology and shared values in shaping international cooperation. 

Regime theory, in the context of international relations and trade, provides a framework for 

understanding the dynamics of cooperation and conflict among states within specific issue areas, 

such as trade liberalization. 

Following are some key points about regime theory and its relationship with trade liberalization: 

1. Definition: Regime theory refers to a set of principles, norms, rules, and decision-making 

procedures around which actors' expectations converge in a given issue area. In the context 

of trade, regimes involve international agreements, institutions, and norms that shape the 

rules of the game for global commerce. 

2. Trade Liberalization: Trade liberalization is the process of reducing barriers to trade 

between countries, such as tariffs, quotas, and other restrictions. It aims to promote free 

trade and economic integration among nations. Regime theory helps explain how and why 

states cooperate to promote trade liberalization. 

3. Basis of Cooperation: Regime theory suggests that states cooperate within international 

regimes because it is in their self-interest to do so. By adhering to common rules and norms, 

states can achieve mutual benefits, such as increased trade opportunities, economic growth, 

and stability. 

4. Institutions: Trade liberalization regimes often involve institutions like the World Trade 

Organization (WTO) and regional trade agreements (RTAs), such as the European Union or 

NAFTA. These institutions provide platforms for negotiating and enforcing trade 

agreements, thus facilitating cooperation among member states. 

5. Norms and Rules: Regimes establish norms and rules that govern various aspects of 

international trade, including tariffs, subsidies, intellectual property rights, and dispute 

resolution mechanisms. These norms and rules help create predictability and stability in the 

global trading system, encouraging states to engage in trade liberalization efforts. 

6. Power Dynamics: Regime theory acknowledges the role of power in shaping international 

regimes. Powerful states often play a central role in designing and influencing trade regimes 

to serve their interests. However, smaller and less powerful states can also exert influence 

through coalition-building and collective action within regimes. 



Chautara Multiple Campus 

 CMC JOURNAL 41 

7. Compliance and Enforcement: Regime theory highlights the importance of compliance 

and enforcement mechanisms in maintaining the effectiveness of trade liberalization 

regimes. States must comply with regime rules to ensure their benefits. Enforcement 

mechanisms, such as dispute settlement procedures and sanctions, help deter violations and 

resolve disputes among states. 

In summary, (Martin & Simmons 1998) regime theory provides a theoretical framework for 

understanding how states cooperate to promote trade liberalization through the establishment of 

international regimes, institutions, norms, and rules. It emphasizes the role of self-interest, 

institutions, norms, and power dynamics in shaping the dynamics of cooperation and conflict in the 

realm of international trade. 

Regime Theory: Cooperation in a Chaotic World 

Regime theory, rooted in the liberal tradition of International Relations (IR), challenges the realist 

view of a conflict-prone international system. It argues that international institutions, or regimes, 

can influence state behavior (and other actors) and foster cooperation. 

Regimes, by definition, represent instances of cooperation in an anarchic system, where states lack 

a central authority. Realists predict conflict as the norm, but regime theorists point to cooperation in 

areas like trade, human rights, and collective security. These cooperative arrangements themselves 

form regimes. 

Stephen Krasner offers a widely accepted definition of regimes as "institutions possessing norms, 

decision rules, and procedures which facilitate a convergence of expectations" (Krasner, 1983). 

However, regime theory isn't a strictly liberal domain. Realist scholars like Grieco (1990) have 

developed hybrid approaches, acknowledging cooperation's existence (though not its normativity) 

within a realist framework. The key difference lies in the degree of emphasis on cooperation: 

realists see it as a strategic choice, not the default setting. 

Exploring Regime Theory in International Political Economy (IPE) 

Regime theory, (Abbott, & Snidal 2000) encompasses a spectrum of explicit or implicit "principles, 

norms, rules, and decision-making procedures" that guide collective actions within specific issue 

areas. This expansive definition encompasses a wide array of human interactions, spanning from 

formal organizations like OPEC to informal groups such as major banks during economic crises. 

Notably, regimes need not solely consist of states. 

In the realm of International Political Economy (IPE), three primary approaches to regime theory 

emerge: the dominant, interest-based approach derived from liberalism; the realist critique of 

interest-based models; and the knowledge-based perspective originating from the cognitivist school 

of thought. While the former two approaches adhere to rationalist paradigms, the latter adopts a 

sociological lens. 
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Despite realism's prominent position in the field of international relations, regime theory serves as a 

crucial explanatory framework for international cooperation. Various international agreements and 

organizations, including the GATT, WTO, IMF, and World Bank, constitute mechanisms for 

coordinating behavior and fostering collective action among states. These agreements collectively 

form "international regimes," facilitating the coordination of national trade policies and 

emphasizing the benefits of free trade over conflict. 

However, challenges persist in translating theoretical economic principles into international 

political realities. Factors such as international capital mobility, strategic trade policies, and 

environmental regulations complicate the pursuit of free trade as a global interest. These 

complexities challenge traditional assumptions underpinning regime theory, necessitating 

alternative explanations for the dynamics of the trade regime. 

In conclusion, modifications to conventional trade theories, such as the Ricardian trade theory, are 

essential for a more nuanced understanding of the political economy of trade liberalization. The 

status of free trade as a collective good warrants further examination, prompting the exploration of 

cognitive or constructivist variants of regime theory as alternative explanations for international 

cooperation in reducing trade barriers (Lake 1997). 

Liberal Approaches to Regime Theory in IPE: Cooperation Beyond Hegemony 

Liberal interest-based approaches in IPE offer a distinct perspective on cooperation within 

international regimes. They argue that cooperation can flourish in the absence of a dominant power 

(hegemony) due to a "convergence of expectations." Regimes, through established standards of 

behaviour, signal cooperation to member states. When all actors anticipate cooperation from others, 

the likelihood of its continuation rises significantly. 

Neo-liberals take issue with the realist emphasis on competition and power politics. They argue that 

realists underestimate the extent of shared interests among nations and the iterative nature of 

international relations. Realist models often resemble the classic "prisoner's dilemma" game, where 

the structure incentivizes defection for both players. However, unlike one-off prisoner encounters, 

states interact repeatedly. Today's decisions have future consequences, making cooperation the 

more rational strategy. Over time, the sum of smaller cooperative gains can outweigh the potential 

benefit of a single exploitation followed by an unending cycle of defection (Axelrod, Robert, & 

Keohane 1985). Keohane (1984), a prominent neo-liberal IR theorist, proposes three key 

mechanisms by which regimes promote cooperation: 

Information Sharing: Regimes monitor member behavior and report on compliance, keeping 

states informed about each other's actions. 

Reduced Transaction Costs: Regimes create standard procedures and communication channels, 

streamlining interactions and lowering the costs of cooperation. 

Expectation Setting: Regimes foster a general expectation of cooperation among members, 

encouraging continued adherence to established norms and rules. 
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By addressing these points, the passage effectively summarizes the core arguments of liberal 

approaches to regime theory within IPE. It highlights their emphasis on shared interests, iterative 

interactions, and the role of regimes in facilitating cooperation in an anarchic world. 

Regime Theory in International Political Economy (IPE): A Critical Look at Free Trade 

This passage delves into regime theory within the International Political Economy (IPE), 

specifically focusing on the concept of free trade. It draws on the work of  ([Krasner, 1983]) who 

defines regimes as sets of principles, norms, rules, and procedures guiding expectations in a 

particular issue area. The analysis highlights three main approaches to regime theory within IPE 

(Hasenclever, 1997): 

Liberal-derived interest-based approach: This dominant approach emphasizes how actors 

converge on shared interests to create regimes. 

Realist critique: Realists challenge the interest-based view, arguing that cooperation arises from 

strategic considerations rather than inherent harmony. 

Knowledge-based (cognitivist) approach: This approach focuses on shared ideas and knowledge 

as foundations for cooperation. 

The passage then explores the tension between regime theory's emphasis on cooperation and the 

potential limitations of free trade as a "collective good." International agreements and organizations 

like the WTO are seen as fostering cooperation, yet concerns about capital mobility and strategic 

trade policies raise questions about the even distribution of benefits from free trade. 

Constanza & Krugman mentioned but not directly cited that the limitations of the Ricardian 

comparative advantage theory are highlighted, particularly when considering capital mobility and 

strategic trade policies. These factors complicate the notion of absolute gains for all members under 

a free trade regime. 

The core question becomes: how well does regime theory, built on assumptions of shared interests 

and collective benefits, explain the international trade regime, where individual national gains and 

protectionist tendencies are significant? The passage suggests that alternative explanations, 

possibly from cognitive or constructivist variants of regime theory, might offer a more nuanced 

understanding of cooperation for trade liberalization. 

In essence, the passage critiques the traditional application of regime theory to free trade in IPE. It 

calls for a more critical examination of the assumptions underlying free trade as a collective good 

and explores alternative theoretical perspectives for understanding the dynamics of the international 

trade regime. 

Realist Perspectives on Regime Theory in International Political Economy 

Realists, exemplified by scholars like Grieco (1990), advocate power-based interpretations of 

regimes, often drawing on hegemonic stability theory. While regime theory occasionally operates 
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in opposition to hegemonic stability theory—a concept originating from economics—realists also 

incorporate it within regime theory itself to elucidate mechanisms of regime change. From a realist 

standpoint, the presence of a dominant hegemon is deemed instrumental in fostering a successful 

regime, characterized by attributes such as robustness and resilience. 

In essence, within the realm of regime theory, realists and liberals diverge on their 

conceptualizations of international cooperation and the role played by international institutions. 

Liberals contend that cooperation among states emerges from a convergence of their interests, 

facilitated by international institutions. Conversely, realists assert that regimes merely reflect the 

prevailing distribution of power within the international system. According to this perspective, 

powerful states establish regimes to safeguard their security and economic interests. 

Cognitivist Approaches to Regime Theory in IPE: Beyond Rationality 

Cognitivist, or knowledge-based, approaches in IPE offer a critical perspective on regime theory, 

diverging from the rationalist assumptions of liberal and realist approaches. They challenge the idea 

of states as purely rational actors with fixed interests and power dynamics. Here's how cognitivism 

critiques rationalist approaches: 

Limited Rationality: Cognitivists argue that states are not always perfectly rational actors. 

Perceptions, ideologies, and historical contexts influence decision-making. 

Dynamic Interests: Interests are not static; they can evolve through interaction and learning within 

regimes. Different interpretations of interests and power are possible. 

Iterated Games with a Past: Future consequences do matter in repeated interactions (games), but 

past experiences also shape present decisions. Today's choices are not solely based on future gains. 

Social Context Matters: Cognitivists employ a post-positivist methodology, rejecting the 

separation of social institutions and actors from their surrounding social and political environment. 

In essence, cognitivists argue that cooperation within regimes is influenced not just by material 

interests and power, but also by perceptions, historical context, and the social environment. This 

approach offers a more nuanced understanding of how ideas and shared knowledge contribute to 

international cooperation. 

Regime Theory and Trade Liberalization in the WTO: An Analysis 

The international trade system, as delineated in the GATT agreements and institutionalized through 

the creation of the WTO, epitomizes a quintessential example of an international regime within the 

realm of International Relations (IR) theory. The fundamental aim of such regimes is to safeguard 

collective interests and facilitate the provision of collective public goods among autonomous 

rational actors, primarily states, within an anarchic international system bereft of central authorities. 

The WTO, specifically, is designed to advance purported collective interests in free trade by 

fostering cooperation on trade liberalization and the dismantling of trade barriers. Within the 
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discourse of regime theory, scholars like Hasenclever, Mayer, and Rittberger identify three primary 

"schools of thought": Interest-based (Neo-liberal), Power-based (Realist), and Knowledge-based 

(Cognitivist) theories of international regimes. Analyses of international cooperation within these 

theoretical frameworks rest upon certain foundational assumptions about actors and their interests. 

A central tenet of theories concerning collective action posits that the provision of public goods 

necessitates the presence of a central authority capable of enforcing contributions to the provision 

of public goods and/or compliance with agreements. Absent such central authorities, phenomena 

like the Prisoner's Dilemma and free-rider dilemmas inhibit the adequate provision of public goods. 

While within national boundaries, the state often assumes the role of a Leviathan, no equivalent 

authority exists in the international arena of states. 

In the absence of central authorities or hegemonic actors capable of assuming the role of a 

Leviathan, the establishment of principles, norms, rules, and decision-making procedures—around 

which actor expectations converge in a given issue area—facilitates rational actors' willingness to 

forego individual short-term interests and coordinate behaviour to secure long-term collective 

interests and evade Pareto-suboptimal outcomes. Particularly within the purview of neo-realist 

regime theories, the USA has been portrayed as a hegemonic leader, giving rise to the hegemonic 

stability theory. Such hegemonic actors may opt to unilaterally provide the public good (benevolent 

hegemony) or compel requisite contributions (coercive hegemony), both of which entail costs. 

Contrastingly, neo-liberals contend that order or collaboration in realms like international trade 

need not be imposed by hegemonic leaders. Instead, they argue that "negotiated orders" between 

autonomous actors are attainable through the establishment of international institutions or concrete 

organizations like the WTO, coupled with reductions in uncertainty, enhanced transparency, and 

iterated games. 

At the heart of regime theory lies the concept of negotiated orders—arrangements crafted through 

negotiations rather than imposed by hegemonic actors. Both neo-liberal and neo-realist regime 

theories draw heavily from collective action theory and game theory, albeit without the explicit aim 

of predicting political outcomes through formal modelling (Krasner 1982) Within this context, the 

notion of free trade as a public good assumes paramount importance in elucidating both the general 

interests in free trade and the imperative for mechanisms to foster cooperation among rational 

actors. 

IR Theory and Regime Theory: A Spectrum of Explanations 

Hasenclever, Mayer, and Rittberger (1997) categorize regime theories differently than the 

traditional "neo-liberal," "neo-realist," and "cognitivist" labels. They use "interest-based," "power-

based," and "knowledge-based" approaches. Interestingly, there isn't a clear equivalent within 

regime theory for the broader IR schools of "globalist" or "Marxist" thought. Similarly, the 

cognitivist variant of regime theory seems to lack a direct counterpart in general IR theory. 
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The field of regime theory has largely been shaped by the dominant IR schools of neo-realism and 

neo-liberalism. These schools bring their core assumptions about international relations to explain 

different forms of international cooperation. 

Neo-Realism: 

● Key Actors: States are the primary actors, behaving rationally and as unitary entities in the 

international system. 

● Core Concerns: Security and survival are paramount in international politics. Security is a 

"high politics" issue, while economic interactions are considered "low politics" unless 

directly linked to security. 

Neo-Liberalism: 

● Actors: Both state and non-state actors (companies, NGOs, international organizations) are 

important. 

● Focus: While states remain crucial, their actions are influenced by domestic political 

processes. Economic and environmental issues hold equal or even greater weight than 

security concerns. 

Despite agreeing on anarchy as a defining feature of the international system, neo-liberals, in 

studying regimes, have somewhat adopted the neo-realist assumption of rational state actors. Both 

schools grapple with the question of how regimes influence these rational actors under anarchy. 

Their main disagreement lies in the importance regimes hold: neo-liberals see them as significant 

drivers of cooperation, whereas neo-realists remain skeptical. 

This difference stems from their understanding of how anarchy shapes state interests and 

behaviour. A key point of contention regarding trade cooperation (e.g., the WTO) is the relative 

versus absolute gains for states. Neo-liberals believe the focus on absolute gains makes cooperation 

more likely, a viewpoint neo-realists might not share. 

Both perspectives heavily rely on assumptions of rationality, actor interests, and power dynamics. 

These assumptions, in turn, connect to the predicted benefits of free trade from basic international 

trade theory. 

Mobility of Capital, Market Imperfections, and Free Trade as a Public Good 

The notion of free trade as a public good has been widely posited, yet the presence of the Prisoner's 

Dilemma (PD) complicates the establishment of an international free trade regime among rational 

actors driven by individual national interests. Thus, examining this dilemma through the lens of 

fundamental propositions of classic international trade theory sheds light on the potential role of an 

international trade regime like the WTO in resolving collective action dilemmas. A deeper 

understanding of the concept of free trade is imperative. 
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Free trade is conceptualized as the ultimate objective of an international trade regime, evaluated 

against a backdrop of less free trade characterized by more (tariff and non-tariff) barriers. In 

essence, free trade represents a scenario where cross-border trade, particularly in goods, incurs 

minimal costs in terms of tariffs and non-tariff barriers. Notably, natural costs of trade such as 

transportation are excluded from this consideration. The pursuit of free trade involves concrete 

steps, negotiated over several trade rounds, towards this ideal. Thus, free trade comprises two 

distinct components: the benefits of deregulation and the resultant economic gains from 

specialization. Although closely intertwined, they are analytically differentiated for evaluation 

purposes into specific tariff reductions and increased Gross National Product (GNP). These aspects 

of trade liberalization can be assessed against the core properties of public goods: divisibility, 

rivalry, and excludability. 

The economic effects of trade liberalization primarily influence the establishment of an 

international free trade regime, wherein the benefits of a given reduction in tariffs or non-tariff 

barriers equate to the utility derived from that reduction. While analytically distinct, these concepts 

are often directly proportional. Importantly, trade liberalization as a public good encompasses the 

implementation and enforcement of trade agreements, posing a collective action dilemma 

necessitating hegemonic leadership. 

From a distributive standpoint, reductions in tariffs or the removal of non-tariff barriers are 

indivisible and jointly supplied goods within the trade regime. Although differentiated reductions 

are feasible, possibilities for negotiating bilateral or regional free trade agreements further shape the 

divisibility of trade liberalization. Excludability is inherent in trade liberalization; access to low 

tariffs is contingent upon membership in the regime, thereby restricting entry. 

Analyzing divisibility and rivalry, tariff reductions theoretically boost the total economic output 

(GNP) of trading countries through an international division of labour. However, the resulting 

economic gains are initially indivisible, accruing to individual countries. Despite this, trade 

liberalization collectively benefits trading countries, constituting a public good for the trade regime 

as a whole. 

Consideration of global allocation problems is crucial, particularly regarding factor movements 

between countries. The distribution of trade benefits hinges on international differences in 

productivity, with capital mobility playing a significant role. Differences in mobility between 

factors like labour and capital complicate compensation mechanisms between countries. 

In the realm of international political economy and IR theory, free trade is conventionally regarded 

as a public good necessitating cooperation among sovereign rational actors. However, the absence 

of central authorities in an anarchic international system requires alternative mechanisms like 

international agreements and organizations (i.e., international regimes) to facilitate coordination. 

The existence of collective action dilemmas underscores the importance of such regimes in 

fostering cooperation (Martin & Simmons 1998). 
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Public goods, unlike private goods, cannot be provided through market mechanisms. Hence, the 

absence of central authorities in the international system underscores the need for international 

regimes to safeguard collective interests in areas like free trade. Altogether, the GATT agreements 

and the WTO constitute an international trade regime enabling cooperation and coordination amid 

formal anarchy (Keohane 1998).  

The proposition that comparative advantages underpin international trade rests on several 

conditions, including limited factor mobility across national borders. This condition affects the 

status of free trade as a public good and the likelihood of cooperation in removing trade barriers. 

Strategic Trade: Beyond Comparative Advantages 

The previous discussion highlighted how capital mobility complicates the international free trade 

regime and negotiations, but doesn't necessarily negate the collective benefits of free trade. 

However, capital mobility is just one factor that challenges the traditional view. 

The Rise of "Counter-Trade Theory" 

Paul Krugman points to the emergence of a "counter-culture" in international trade theory since the 

1970s. This school questions the universal celebration of comparative advantages as the sole basis 

for trade. While free trade's global benefits were previously undisputed, doubts emerged about 

individual national gains. 

Beyond Free Trade vs. No Trade 

While acknowledging the overall benefits of free trade, some argue that certain regulations might 

be preferable to complete liberalization. As Krugman suggests, simply showing "free trade is better 

than no trade" doesn't eliminate the possibility of "sophisticated government intervention" being 

beneficial. 

Neo-Classical Trade Theory: Modifications and Skepticism 

Neo-classical trade theory incorporates various types of factor mobility, but this doesn't necessarily 

change the underlying principles of comparative or absolute advantages, nor the overall economic 

gains predicted. However, the political implications of these theoretical advancements, such as 

protectionist measures, have been criticized by some theorists themselves. 

This critique centers on the dangers of "government failure" exceeding the potential benefits of 

correcting market failures. It's difficult to assess the true benefits of supporting large oligopolistic 

industries, and accurately identifying monopolistic or oligopolistic markets is challenging. 

Additionally, subsidies can distort domestic markets by raising resource prices, potentially harming 

unsubsidized industries and leading to national losses. 
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Political Costs of Protectionism 

Beyond the theoretical concerns, protectionist interventions have real political costs. Trade 

relations with partners can suffer, and special interest groups can lobby for protectionism based on 

their agendas, not necessarily sound economic principles. (Lake 1997).  

The concentrated benefits of protectionism, contrasted with its widespread costs, create a built-in 

risk of such interventions. 

Compensation and Capital Mobility 

Compensating those negatively impacted by free trade is a national issue when capital mobility is 

low, but becomes international when capital is mobile. This distinction is crucial when analyzing 

regime theory and the negotiation processes within the GATT/WTO system. 

Free Trade and National Interests 

Neo-classical trade theory has long recognized that free trade might not be the optimal solution for 

every nation. However, this hasn't significantly impacted neo-liberal approaches in IPE and IR 

theory regarding the international trade regime.  It's important to consider the nature of free trade as 

a public good about regime theories explaining the establishment of GATT/WTO and trade barrier 

removal decisions. 

Hegemonic Stability Theory: A Critique 

Hegemonic stability theory attributes the post-war international free trade regime to the US's 

national interest and leadership role. However, from a trade theory perspective, it's unlikely that 

hegemonic actors would always act as such "political entrepreneurs." 

Relative vs. Absolute Gains: A Debate between Neo-liberals and Neo-realists 

The neo-liberals have sought to demonstrate that cooperation amidst anarchy is feasible without 

relying on altruistic actors or coercive hegemons. They contend that moral or norm-driven 

behaviour is unnecessary for states to cooperate on common interests within the international 

system. 

However, the neo-realists remain skeptical. They argue that neo-liberals overlook a crucial realist 

assumption—the significance of relative gains (and power dynamics) over absolute individual 

gains. Scholars like Robert Gilpin, Kenneth Waltz, and Joseph M. Grieco stress the importance of 

relative gains in the political economy of international relations, particularly within the 

international trade regime. 

The crux of realism lies not in the assertion that anarchy compels states to be rational egoists, 

fearing cheating as the primary obstacle to cooperation. Rather, realism posits that anarchy compels 

states to adopt a stance of "defensive positionalism" (Waltz 1979). This entails states not only 

safeguarding their gains from cooperation but also being wary of the gains achieved by other states. 

In an anarchic environment, states prioritize securing their autonomy and survival due to the 
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constant threat of violence or destruction. The relative balance of power among nations is 

paramount, with power always being relative. 

Consequently, the benefits derived from trade liberalization must always be analyzed through the 

lens of power dynamics. (Lake 1988) has remarked that the distributive effects of trade are pivotal 

in shaping any state's willingness to remove trade barriers, as such actions may alter the balance of 

power in favour of some and to the detriment of others. Thus, the distributive effects of trade pose 

the most fundamental obstacle to establishing an international trade regime, overshadowing 

concerns of uncertainty, cheating risks, or monitoring and ensuring compliance. 

Neo-realists' emphasis on relative gains has been challenged by neo-liberals, who argue that while 

relative gains may influence a country's perception of trade liberalization, their significance varies. 

Relative gains are not universally crucial at all stages of international trade negotiations or across 

all issue areas. They may hold varying degrees of importance, depending on the context and stage 

of negotiation. 

Conclusion: Cooperation, Benefits, and Challenges in International Trade 

International trade is widely perceived as desirable, aligning with the principles of classic trade 

theory which emphasize its beneficial character. Historically, national trade policies often adhered 

to a "beggar thy neighbour" approach (Irwin 2009). However, from the realist perspective of 

International Relations theory, the contention lies not in the gains of free trade per se, but in the 

political feasibility of international cooperation on trade liberalization. 

The liberal perspective has dominated the international trade agenda since the Bretton-Woods 

agreements, culminating in institutions like GATT and the WTO. Even critiques from dependency 

theorists have waned, replaced by mantras like "Trade not Aid" or variations advocating for 

increased trade alongside aid. Regardless of the slogan, the core tenets of neo-classic trade theory 

endure, with developing countries now active participants within the WTO framework. 

For neo-realists, the focus on relative gains and the distributional effects of trade poses a significant 

obstacle to establishing a free trade regime. Yet, even for neo-liberals, the issue of international 

compensation remains pertinent, as there's no guarantee of absolute individual gains from free 

trade. 

A cognitive perspective on the international trade regime suggests that continued support for trade 

liberalization and the outcomes of trade disputes cannot solely be attributed to rational interests or 

power dynamics among WTO members. Instead, organizational decision-making processes within 

WTO institutions shape these dynamics. 

While there's a collective global benefit to trade, there's also an individual national benefit. From a 

neo-liberal perspective, this individual benefit serves as a crucial rationale for establishing an 

international trade regime. Disparities in the distribution of trade benefits don't inherently hinder 

international cooperation on trade liberalization (Mansfield & Milner 1997) from a neo-liberal IR 

viewpoint. 
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Neo-liberals argue that rational actors won't abstain from cooperation solely due to relative 

differences in free trade benefits; they primarily seek absolute individual gains. However, if capital 

flows unrestricted across borders, even staunchly rational liberals may question their commitment 

to free trade on theoretical grounds. 

Concerningly, environmental considerations often take a backseat to free trade concerns. National 

environmental regulations that impede the free movement of goods, particularly in the USA and 

EU, are met with resistance. While these nations champion free trade and the WTO agreements 

facilitating it, they exhibit reluctance to accept limitations on their ability to enact environmental 

regulations. 
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nf]ssyfsf] kl/rofTds ;Gbe{ 

 
 

pk=k|f= hutdl0f ;f]tL 

rf}tf/f ax'd'vL SofDk; 

n]v;f/                                                                         

p2]ZoM k|:t't cWoog nf]ssyfsf] kl/rofTds ;Gbe{sf] klxrfg ug]{ ljifodf s]lGb|t /x]sf] 5 . o; cWoogdf nf]ssyfnfO{ ljwfut 

:j?k / ;+/rgfsf cfwf/df s;/L lrgfpg ;lsG5 eGg] k|fl1s lh1f;fnfO{ d'Vo ;d:of agfOPsf] 5 . To;s|ddf nf]ssyfsf] 

;+lIfKt kl/ro / kl/efiff, nf]ssyfsf k|d'v tTjx? tyf ljz]iftfx?sf] vf]hL ug]{ k|of; ul/Psf] 5 . ctM nf]s syfsf] :ki6 kl/ro 

lbg], nf]s syfsf k|sf/x? lgwf{/0f ug]{ tyf ljz]iftfx?sf] vf]hL ug]{ sfo{nfO{ o; cWoogsf] d'Vo p2]Zo agfOPsf] 5 .   

cWoog ljlwM nf]ssyf df}lvs k/Dk/fdf ljsl;t ;zQm nf]s;flxlTos ljwf xf] . o;df nf]s kl/j]z / nf]s cleJolQmnfO{ ljz]if 

:yfg k|bfg ul/Psf] x'G5 . nf]s clek|fonfO{ nf]ssyf /rgfsf] clgjfo{ k"jf{wf/ dflgG5 . o;n] >f]tfnfO{ syfgsLo 36gfs|d / 

ljifoj:t'k|lt cfslif{t ub{5 . o; n]vdf nf]ssyfsf] kl/ro, kl/efiff, :j?k, k|sf/ / ljz]iftfx?sf] ljifodf ;+lIfKt cWoog 

ljZn]if0f ul/Psf] 5 . To;s|ddf n]vnfO{ Jojl:yt / k|efjsf/L ?kdf k|:t't ug{sf] nflu k':tsfnoLo cWoog ljlw tyf 

j0f{gfTds / ljZn]if0ffTds z}nLsf] k|of]u ul/Psf] 5  . 

 pkof]lutfM nf]ssyf nf]s ;flxTosf] ;j{k|frLg ljwf xf] . o;df nf]s ;dfhsf cg'ej / cg'e"lt tyf ljrf/ / efjgfx? ;d]l6Psf] 

x'G5 . nf]ssyfn] dgf]/~hg, g}lts ;Gb]z / dxŒjk "0f{ 1fg k|bfg ug]{ ePsfn] u|fdL0f ;dfhdf clxn] klg nf]s syf eGg] / ;'Gg] 

k|rng hLljt /x]sf] 5 . ctM cfufdL lbgdf nf]ssyfsf ljifodf vf]h, cWoog / cg';Gwfg ug{ rfxg] lh1f;' kf7sx?sf] nflu of] 

n]v ljz]if pkof]uL / dxTjk"0f{ /x]sf] 5 .  

k|flKtM nf]ssyf nf]shLjgsf] ;'v–b'Mvsf] cg'e"ltnfO{ k|efjsf/L ¿kdf cleJoQm ug]{ Pp6f ;zQm nf]s;flxTos ljwf xf] . 

nf]ssyfnfO{ bGTo syf jf jftzf:qsf ?kdf ;d]t lrgfpg ;lsG5 . o;n] nf]s hLjgsf] k|ltlglwTj ub{5 . o;nfO{ cfw'lgs 

syfsf] hgs ;d]t dfGg ;lsG5 . nf]shLjgsf ;'v–b'Mv, ;dj]bgf, cf:yf, ljZjf;, /Lltl/jfh, wd{–;+:s[lt cflb;Fu ;DalGwt 

36gfx¿sf] cfVofgfTds cleJolQm g} nf]ssyf xf] . g]kfnL nf]ssyfx¿ æPsfb]zaf6Æ yfngL u/L æ;'Gg]nfO{ ;'gsf] dfnf, eGg]nfO{ 

km"nsf] dfnf, of] syf j}s'07 hfnf, eGg] a]nfdf v'¿Ss cfOhfnfÆ eg]/ la6 dfl/G5 . 

 ljz]iftfM nf]ssyf nf]s ;dfhsf] ;femf ;DkQL xf] . o;n] ;fdflhs hghLjgsf] hLjGt lrq k|:t't ub{5 . df}lvs k/Dk/fdf 

ljsl;t x'g', /rgfsf/ c1ft /xg', sfNklgstfsf] k|jntf /xg', dfgj]t/ kfqsf] k|of]udf hf]8 lbg', g}lts ;Gb]z, 1fg / 

dgf]/~hgdf s]lGb|t /xg', /x:odo 36gfsf] j0f{g ug'{, cf/De / ;dfkgsf] a]Un} 9fFrf sfod x'g' cflb nf]ssyfsf d'Vo ljz]iftfx? 

x'g\ . 

d'Vo zAbfjnL M nf]ssyf, nf]shLjg, nf]sljZjf;, g}ltstf, pkb]z / d"NodfGotf  

cWoogsf] kl/ro 

 dfgj ;dfhdf k/Dk/fb]lv k|of]u / k|rngdf /x]sf] ;flxTonfO{ nf]s ;flxTo elgG5 . nf]s ;flxTo nf]s ;dfhsf] ;femf 

;DkQL xf] . o;df nf]s hLjgsf cg'ej, cg'e"lt / ljrf/nfO{ ;d]l6Psf] x'G5 . nf]s ;flxTosf ljleGg ljwf dWo] nf]ssyf klg Ps 

xf] . o;nfO{ nf]s ;flxTosf] ;j{k|frLg tyf nf]slk|o ljwf dfGg ;lsG5 . nf]s syfnfO{ cfw'lgs syf ;flxTosf] hgs dflgG5 . 

o;df nf]s hLjgsf ;'v–b'Mv, psfnL–cf]/fnL, 3fd–5fofF, xf/lht, 36gf–b'3{6gf cflbnfO{ k|efjsf/L ?kdf ;dfj]z ul/Psf] x'G5 . 

nf]s syfdf sfNklgstfsf] k|jntf /xG5 . o;n] g}lts ;Gb]z tyf pkb]z k|bfg ub{5 . nf]s syfnfO{ bGTo syf jf jftzf:qsf 
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?kdf ;d]t lrgfOPsf] kfOG5 . nf]ssyf df}lvs k/Dk/fdf ljsl;t ;zQm nf]s;flxlTos ljwf xf] . o;df nf]s kl/j]z / nf]s 

cleJolQmnfO{ ljz]if :yfg k|bfg ul/Psf] x'G5 . nf]s clek|fonfO{ nf]ssyf /rgfsf] clgjfo{ k"jf{wf/ dflgG5 . o;n] >f]tfnfO{ 

syfgsLo 36gfs|d / ljifoj:t'k|lt cfslif{t ub{5 . nf]s syfdf dfgjLoeGbf a9L dfgj]t/ kfqsf] k|of]u ul/Psf] kfOG5 . o;n] 

>f]tfnfO{ ljd'Uw kf/L sfNklgs nf]sdf /dfpg ;xof]u ub{5 . nf]shLjgsf ;'v–b'Mv, ;dj]bgf, cf:yf, ljZjf;, /Lltl/jfh, wd{–

;+:s[lt cflb;Fu ;DalGwt 36gfx¿sf] cfVofgfTds cleJolQm g} nf]ssyf xf] . g]kfnL nf]ssyfx¿ æPsfb]zaf6Æ yfngL u/L 

æ;'Gg]nfO{ ;'gsf] dfnf, eGg]nfO{ km"nsf] dfnf, of] syf j}s'07 hfnf, eGg] a]nfdf v'¿Ss cfOhfnfÆ eg]/ la6 dfl/G5 .  g]kfnL 

nf]s ;dfhdf nf]ssyf km';{bsf] a]nfdf eGg] / ;'Gg] k|rng sfod /x]sf] 5 . o;df syfjfrsn] >f]tfnfO{ cfslif{t ug{ /dfOnf] 

jftfj/0fsf] lgdf{0f ub{5g\ . nf]s syf vf;u/L ;fFemkv bfDnf] af6\g] s'rf] afGg], gfDnf] a'Gg], aQL sfTg], ds} 5f]8fpg] h:tf 3/]n' 

sfdx¿ ub}{ 3/–cfFugLdf cyf{t\ lkF9Lsf l8ndf clg cFu]gLsf] 5]pdf a;]/ >f]tfx¿ h'6fO{ ljleGg xfpefpsf ;fy jfrg ul/G5 . 

cfhef]ln ;–;fgf s]6fs]6Lx¿nfO{ e'nfpg klg nf]ssyf eGg] k|rng 5 . nf]ssyfn] dgf]/~hg, g}lts ;Gb]z / dxŒjk "0f{ 1fg 

k|bfg ug]{ ePsfn] u|fdL0f ;dfhdf clxn] klg nf]s syf eGg] / ;'Gg] k|rng hLljt /x]sf] 5 . ctM o; cWoogdf nf]ssyfsf] 

kl/ro, k|sf/ / ljz]iftf klxrfg ug]{ sfo{nfO{ d'Vo ljifoj:t' agfOPsf] 5 . 

;d:of syg 

Nff]ssyf g]kfnL nf]s ;dfhsf] kl/ro / klxrfgsf] cfwf/ xf] . o;n] xfd|f] k/Dkl/t d"NodfGotf / hLjgk4ltsf] ;d]t lrgf/L 

lbG5 . nf]ssyfdf nf]sefjgf tyf nf]s cfr/0f / Jojxf/x? ;d]l6Psf x'G5g\ . nf]ssyfsf] cWoog If]q Hofb} Jofks /x]sf] 5 . 

k|:t't cWoog vf;u/L Gf]kfnL Nff]ssyfsf] kl/rofTds ;Gbe{sf] klxrfg s;/L ug{ ;lsG5 eGg] k|fl1s lh1f;fdf s]lGb|t /x]sf] 5 

. o; cWoogsf k|d'v ;d:ofx?nfO{  lgDglnlvt cg';Gwfg k|Zgx?af6 yk :ki6 kfg{ ;lsG5 M 

Nff]ssyfnfO{ s;/L kl/lrt u/fpg ;lsG5 < 

Nff]ssyfsf k|d'v tTj tyf ljz]iftfx? s] s] x'g\ < 

nf]ssyfsf juL{s/0fsf cfwf/x? s] s] x'g\ < 

cWoogsf] p2]Zo   

 nf]ssyf nf]s ;flxTosf] ;j{k|frLg / nf]slk|o ljwf xf] . o;df nf]s ;dfhsf cg'ej / cg'e"ltx? ;dfj]z ul/Psf] x'G5 .  

nf]ssyf uBfTds x'G5 / ;fdflhs ;+:s[lt cg'¿k kl/jt{gzLn x'G5 . k|:t't cWoog vf;u/L nf]s syfsf] kl/ro, k|sf/ / 

ljz]iftfx?sf] klxrfgdf s]lGb|t /x]sf] 5 . nf]shLjgsf ;'v–b'Mv, ;dj]bgf, cf:yf, ljZjf;, /Lltl/jfh, wd{–;+:s[lt cflb;Fu 

;DalGwt 36gfx¿sf] cfVofgfTds cleJolQm g} nf]ssyf xf] . o; cg';Gwfgd"ns n]vdf nf]ssyfsf] kl/ro, nf]ssyfsf k|sf/x? 

tyf nf]ssyfsf ljz]iftfx?sf] tYout cfwf/x? klxrfg u/L cWoog ljZn]if0f ul/Psf] 5 . o;n] nf]s ;flxTosf cWo]tfx?nfO{ 

;d]t alnof] cfwf/ k|bfg ug]{ b]lvG5 . ctM nf]s syfsf] :ki6 kl/ro lbg], nf]s syfsf k|sf/x? lgwf{/0f ug]{ tyf ljz]iftfx?sf] 

vf]hL ug]{ sfo{nfO{ o; cWoogsf] d'Vo p2]Zo agfOPsf] 5 .  

cf}lrTo / ;Ldf 

k/Dk/fb]lv nf]s ;dfhdf k|rngdf /x]sf syfx?nfO{ nf]s syf elgG5 . nf]s syfdf nf]s ;dfhsf ljrf/, cg'ej / cg'e"ltx? 

;d]l6Psf] x'G5 . o;n] g}lts ;Gb]z, 1fg / dgf]/~hg k|bfg ub{5 . g]kfnL hglha|f]df em'l08Psf] Pp6f dgf]/~hgfTds ;flxlTos 

ljwf nf]ssyfn] g]kfnL ;flxTodf dxŒjk "0f{ e"ldsf lgjf{x ug{ ;kmn b]lvG5 . nf]s syf cWoogsf] ljifoIf]q c;Lldt 5 . ctM o; 

cWoognfO{ vf;u/L nf]s syfsf] kl/ro, k|sf/ / ljz]iftfsf] klxrfg ug]{ sfo{df dfq ;Lldt ul/Psf] 5 . nf]shLjgsf ;'v–b'Mv, 

;dj]bgf, cf:yf, ljZjf;, /Lltl/jfh, wd{–;+:s[lt cflb;Fu ;DalGwt 36gfx¿sf] cfVofgfTds cleJolQm g} nf]ssyf xf] . cfw'lgs 

;dodf cfP/ klg nf]s ;flxTosf] vf]h, cWoog, cg';Gwfg / ljj]rgf ug'{ Pp6f pkof]uL sfo{ xf] . o;n] xfd|f] nf]s k/Dk/fsf] 

;+/If0fdf ;xof]u ub{5 . ctM cfufdL lbgdf nf]s syfdf s]lGb|t eP/ cWoog ug{ rfxg] lh1f;' kf7s tyf nf]s ;flxTosf 

cWo]tfx?sf] nflu of] cWoog cf}lrTok"0f{ /x]sf] 5 . 
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cWoog ljlw 

nf]ssyf nf]shLjgsf] cg'ej / cg'e"ltdf cfwfl/t nf]s ;flxTosf] ;j{k|frLg ljwf xf] . df}lvs k/Dk/fdf ljsl;t nf]ssyfsf] 

cg';Gwfgdf If]qLo cWoog k4ltsf] cfjZostf kb{5 . k|:t't cWoog nf]ssyfsf] kl/rofTds ;Gbe{sf] klxrfgdf dfq s]lGb|t 

ePsfn] k':tsfno cWoog k4ltsf] k|of]u ul/Psf] 5 . g]kfnL nf]s ;flxTosf k"j{ cWo]tfx?sf ljrf/nfO{ d'Vo cfwf/ agfP/ 

cjwf/0ffTds l;4fGt tof/ kfl/Psf] o; n]vdf vf;u/L j0f{gfTds tyf ljZn]if0ffTds z}nLsf] k|of]u ul/Psf] 5 . 

nf]ssyfsf] kl/ro / kl/efiff  

nf]ssyf nf]s;flxTosf] dxŒjk "0f{ ljwfsf] ¿kdf kl/lrt 5 . …nf]ssyfÚ zAbsf] lgdf{0f …nf]sÚ / …syfÚ b'O{ zAbsf] ;+of]hgaf6 ePsf] 

xf] . o;sf] jf:tljs cy{ nf]s ;dfhdf k|rlnt syf eGg] x'G5 . dfgj ;Eotfsf] ljsf; ;Fu;Fu} nf]shLjgdf x's{b} cfPsf] 

nf]ssyf nf]s ;dfhsf] kl/ro / klxrfgsf] cfwf/ klg xf] . g]kfnL hglha|f]df em'l08Psf] Pp6f dgf]/~hgfTds ;flxlTos ljwf 

nf]ssyfn] g]kfnL ;flxTodf dxŒjk "0f{ e"ldsf lgjf{x ug{ ;kmn b]lvG5 . o;df pvfg–6'Ssf tyf g]kfnL em/f{ zAbx¿sf] k|z:t 

k|of]u ePsf] x'G5 . cfVofg tTjn] klg el/k"0f{ nf]ssyf, nf]s ;flxTosf] cd"No ;DklQ xf] . P]ltxfl;s b[li6sf]0fn] nf]ssyf 

cltk|frLg / dgf]/~hgfTds ljifo xf] eg] ;}4flGts b[li6sf]0fdf nf]ssyf nf]stflTjs ;+/rgfdf lgld{t ;Gb]zd"ns n3' cfofd xf] 

. nf]s syfsf ;Gbe{df ljleGg cWo]tfx?n] km/s km/s ljrf/ / cleJolQm k|s6 u/]sf 5g\ . pgLx?sf] ljrf/ / cleJolQmdf 

zflAbs leGgtf ePtf klg cy{ut txdf eg] ;dfgtf /x]sf] b]lvG5 . ctM oxfF s]xL dxTjk"0f{ ljrf/ / kl/efiffx?nfO{ ;dfj]z 

ul/Psf] 5 M 

       sNkgfsf w/ftndf cl8Psf hg>'ltdf cfwfl/t k/fk"j{sfnb]lv Psgfz k':tf}F k':tf d'v}d'v rn]/ cfPsf syfx¿ g} 

nf]ssyf x'g\ -yfkf, ;'j]bL, @)$! M #!(_ . o;af6 nf]ssyf sfNklgstfdf cfwfl/t eP/ /rgf ul/Psf] tyf df}lvs 

k/Dk/fdf ljsl;t ePsf] ljwf xf] eGg] s'/f :ki6 x'G5 . 

        j0f{gfTds egfOåf/f nf]snfO{ dhf lbg] rflvnf]  ljifoj:t'df cfwfl/t eP/ /rgf ul/Psf] 3ltnf] /rgf nf]s syf xf] -

yfkf, ;'j]bL, @)$! M @##_ . o;af6 nf]ssyf /f]rs ljifoj:t'df cfwfl/t x'G5 / j0f{gfTds z}nLdf k|:t't ul/G5 eGg] 

s'/f :ki6 x'G5 . 

  nf]ssyfdf dfgjsf] ctLtdfq xf]Og jt{dfg klg k|ltWjlgt / gLlxt x'g] ub{5Æ  -lbj;, @)#@ M^_ . o;af6 nf]ssyfn] 

ljut / jt{dfg b'a}sf] k|ltlglwTj ub{5 eGg] s'/f :ki6 x'G5 . 

        k/fk"j{sfnb]lv df}lvs ¿kdf ufpFa:tLdf eGb} cfpg] ul/Psf] dgf]/~hg tyf lzIffk|wfg syf s'y'ª\u|Lsf] a6'nf] g} 

nf]ssyf xf] -k/fh'nL, @)%& M $%_ . o;af6 nf]ssyf k|frLg ;dob]lv df}lvs k/Dk/fdf ljsl;t ePsf] 1fg k|wfg ljwf 

xf] eGg] s'/f :ki6 x'G5 .  

        nf]ssyfx¿ Psfb]zdf jf k/fk"j{sfndf egL yflnG5g\ / >f]tfx¿df jf:tljs huteGbf leGg nf]ssf] lgdf{0f ul/G5 -

aGw' @)%* M @*(_ . o;af6 nf]ssyf sfNklgstfdf cfwfl/t x'g] tyf o;sf] k|f/De Psfb]zaf6 x'g] s'/fsf] /x:o :ki6 

x'G5 . 

 ;+;f/sf k|f0fL / jg:kltdf pTkGg ;'v–b'Mvsf dd{ of syf–Joyfsf] cfVofga4 dgf]/~hgk"0f{ uBfTds k|:t'lt nf]ssyf 

xf] -k/fh'nL,@)%* M @@_ . o;af6 nf]ssyf k|f0fLsf ;'vb'vdf cfwfl/t eP/ /rgf ul/Psf] dgf]/~hgk"0f{ uB ljwf xf] 

eGg] s'/f :ki6 x'G5 .  

 j0f{gfTds syfåf/f nf]snfO{ dgf]/~hg k|bfg ug]{ nf]s;lxTosf] Ps pRr ljwfsf ¿kdf nf]ssyf b]lvG5 -sf]O/fnf, 

@)%^ M !!!_ . o;af6 nf]ssyf j0f{gfTds k|:t'ltdf cfwfl/t nf]s ;flxTosf] dgf]/~hgfTds ljwf xf] eGg] s'/f :ki6 

x'G5 . 

 o;/L dfly plNnlvt ljleGg kl/efiffx?sf] cfwf/df ljZn]if0f ubf{ dfgj ;Eotfsf] Oltxf;;Fu} >'ltk/Dk/fdf ljsl;t 

ePsf /f]rs, /x:odo tyf rdTsf/k"0f{   cfVofgfTds ;+/rgfdf cfwfl/t eP/ /rgf ul/Psf / sfNklgs tTjsf] k|jntf ePsf 

dgf]/~hgk"0f{ syfx?nfO{ nf]]ssyf eGg ;lsG5 . 

 nf]ssyfsf] :j¿k  

 nf]shLjgsf] ;'v–b'Mvsf] cg'e"ltnfO{ k|efjsf/L ¿kdf cleJolQm ug]{ Pp6f ;zQm nf]s;flxTos ljwf nf]ssyf xf] . o;nfO{ syf, 

bGTosyf / aftzf:q klg elgG5 -lu/L, @)%% M @$ _ nf]ssyf eGg] / ;'Gg] k/Dk/f Hofb} k'/fgf] dflgG5 . ctM  nf]ssyfnfO{ 
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cfw'lgs syf ;flxTosf] hgs elgG5 . nf]ssyf /f]rs / /x:odo x'G5 . o;df kf7ssf] dgnfO{ lhTg ;Sg] Ifdtf gLlxt /x]sf] 

x'G5 . k/Dk/fb]lv Ps k':tfaf6 csf]{ k':tfdf df}lvs ;+/rgfsf] dfWodaf6 ;xh ?kdf x:tfGt/0f x'Fb} cfPsf] nf]ssyfsf] :j?k 

cGo ;flxlTos ljwfeGbf km/s x'G5 . ;du|df nf]shLjgsf ;'v–b'Mv, ;dj]bgf, cf:yf, ljZjf;, /Lltl/jfh, wd{–;+:s[lt cflb;Fu 

;DalGwt 36gfx¿sf] cfVofgfTds cleJolQm g} nf]ssyf xf] . uBfTdstf / j0f{gfTdstf g} o;sf] d"n :j¿k xf] .  

nf]ssyfsf] juL{s/0f 

 k/fk"j{ sfnb]lv df}lvs k/Dk/fdf ljsl;t x'Fb} cfPsf] nf]ssyfn] cg]sf}+ 3'DtL tyf sfnv08x¿ kf/ ub}{ jt{dfg o'u;Dd 

cfOk'u]sf] 5 . o;n] g]kfnL nf]s ;dfhsf] hLjGt k|ltlglwTj u/]sf] 5 . nf]s ;dfhsf] j[xt\ / Jofks If]qnfO{ cf]u6]sf]  

nf]ssyfnfO{ ;lhnf] 9Ën] cWoog ug{sf nflu o;sf] juL{s/0f cfjZos 5 . nf]ssyfsf] lglZrt juL{s/0f ug{ c;lhnf] x'g'df 

o;sf] c;Lldt Jofkstf k|d'v sf/0f ag]sf] 5 . cfhsf] ef}lts o'udf cfOk'Ubf klg nf]ssyfsf] juL{s/0fsf ;Gbe{df s'g} :ki6 

cfwf/ lgdf{0f x'g ;s]sf] 5}g . nf]ssyfsf] juL{s/0fsf ;Gbe{df ljleGg cWo]tfx?n] km/s km/s cledtx? k|s6 u/]sf 5g\ . ctM 

oxfF s]xL dxTjk"0f{ ;Gbe{x?sf] ljifodf ;+lIfKt rrf{ ul/Psf] 5 M  

k|frLgsfndf nf]ssyfnfO{ syf / cfVoflosf u/L k|d'v b'O{ e]bdf juL{s/0f ul/Psf] kfOG5 . k"jL{o cfrfo{x¿n] k|frLg 

nf]ssyfx¿nfO{ syfut ljifoj:t' / p2]Zosf cfwf/df wfld{s syf, pkb]zfTds syf / dgf]/~hgfTds syf u/L k|d'v tLg e]bdf 

juL{s/0f u/]sf 5g\ -yfkf, ;'j]bL, @)$! M !&_ . o;} ;Gbe{df k"jL{o cfrfo{ cfgGbaw{gn] nf]ssyfnfO{ k/Lsyf, ;ansyf / 

v08syf u/L tLg ju{df ljefhg u/]sf 5g\ . To;}u/L k"jL{o ;flxTosf/ xl/eb| crfo{n] k|frLg k"jL{o nf]ssyfx¿nfO{ cy{syf, 

sfdsyf, wd{syf / ;ÍL0f{ syf u/L rf/j6f ju{df ljefhg u/]sf] kfOG5 -lbj;, @)## M @!_ . o;/L k"jL{o cfrfo{x?n] ljleGg 

cfwf/df nf]ssyfsf] juL{s/0f u/]sf] kfOG5 . 

nf]ssyfsf] juL{s/0fsf ;Gb{edf s[i0fb]j pkfWofon] k|]dsyf, pkb]zsyf, ;fdflhs syf, j|tsyf, dgf]/~hg syf / kf}/fl0fs syf 

u/L hDdf 5 e]b pNn]v u/]sf 5g\ -pkfWofo, O{= ;+= !(&& M !#!_ . To;}u/L csf{ ljåfg\ ;To]Gb|n] syfut ljifoj:t'sf cfwf/df 

nf]ssyfnfO{ ufyf, kz'k+IfL ;DaGwL syf, k/L syf, ljs|dsf sxfgL, ;fw';Gtsf syf, lgb]{zs sxfgL, an / j'l4sf syf tyf 

lg/LIf0fdf cfwfl/t syfx?  u/L cf7 efudf ljefhg u/]sf 5g\ -pkfWofo, O{= ;+= !(&& M !#!_ . pgsf] pQm juL{s/0fdf 

ljifoj:t'ut cfwf/nfO{ ljz]if dxTj k|bfg ul/Psf] 5 . o;/L ef/tLo nf]ssyfsf clwsf+z cWo]tfx¿n] ljifoj:t'sf cfwf/df g} 

nf]ssyfsf] juL{s/0f u/]sf] kfOG5 .  

kfZrfTo nf]s ;flxTosf cWo]tf ;/ hh{ uf]d]n] syfnfO{ nf]ssyf, jL/ufyf, uLltsyf / hg>'lt syf u/L rf/ e]bdf 

juL{s/0f u/]sf 5g\ . o;/L g} l:6y yd;gn] ls+jbGtL, k/Lsyf, kz'k+IfLsyf, gLltsyf / kf}/fl0fs syf u/L nf]ssyfnfO{ kfFr 

ju{df ljefhg u/]sf 5g\ . csf{ kfZrfTo ;flxTosf/ PG6L cg]{n] nf]ssyfnfO{  kz'k+IfLsyf, z'4syf / xF:of}nL syf jf r''6lsnf 

syf u/L tLg efudf juL{s/0f u/]sf 5g\ . -pkfWofo, O{= ;+= !(&& M !#@_ . o;/L s]xL kfZrfTo ljåfg\x¿n] syfrqmnfO{ cfwf/ 

agfP/ nf]ssyfsf] juL{s/0f u/]sf 5g\ eg] sltkon] syfgsnfO{ cfwf/ dfg]/ nf]ssyfnfO{ o;/L ljefhg u/]sf 5g\ —  

gLltd"ns syf , k/Lsyf  ls+jbGtL jf cfVoflosf / kf}/fl0fs syf -pkfWofo, O{= ;+= !(&& M !##_ . 

 xfn;Dd nf]ssyfsf af/]df h]–hlt vf]h, cWoog–cg';Gwfg ePtfklg To;n] k"0f{tf k|fKt ug{ ;s]sf] 5}g . 

g]kfnL nf]ssyfsf cWo]tfx? hgsljs]z/L wd{/fh yfkf, x+;k'/] ;'j]bL, hLj]Gb|b]j lu/L, t'n;L k/fh'nL / df]tLnfn k/fh'nL 

nufotsf JolQmTjx?n] klg k"jL{o cfrfo{x¿n] u/]sf juL{s/0f k4ltnfO{ cg's/0f u/]sf 5g\ . xfn;Ddsf] vf]h cg';f/ g]kfnL 

nf]ssyfsf] cWoog, cg';Gwfg / juL{s/0fdf ;dfj]z ul/Psf ljz]if tYox?nfO{ lgDgfg';f/ k|:t't ul/Psf] 5 M P]ltxfl;s ;Gbe{sf 

nf]ssyfx¿ 

ctL{–pkb]zd"ns nf]ssyfx¿ 

kz'k+IfL ;DaGwL nf]ssyfx¿ 

dfgjLo :jefj / k|j[lQsf nf]ssyfx¿ 

cltdfgjLo Jojxf/sf nf]ssyfx¿ 

b}jL zlQm ;DaGwL nf]ssyfx¿ 

kmnkm"n tyf af]6j[Ifsf nf]ssyfx¿ 

;fx; / axfb'/Lsf nf]ssyfx¿ 
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wfld{s tyf ;f+:s[lts nf]ssyfx¿ 

 

o;/L ljleGg cWo]tfx?sf] vf]h, cWoog / cg';Gwfgaf6 k|fKt lgisif{nfO{ cfwf/ agfP/ ljZn]if0f ubf{ g]kfnL nf]ssyfnfO{ 

ljifoj:t'sf] cfwf/df lgDglnlvt cf7 efudf juL{s/0f u/L cWoog ljZn]if0f ug{ ;lsG5 M 

;fdflhs nf]ssyf  

 Nff]s ;dfhsf ljleGg ljlw / Jojxf/;Fu ;DalGwt syfx?nfO{ ;fdflhs nf]ssyf elgG5 . ;fdflhs nf]ssyfdf 

dfgjLo hghLjgsf ljleGg /Lltl/jfh, k/Dk/f, rfnrng, u'0fbf]if cflb kIfx? k|ltlalDat x'G5g\ .  

wfld{s nf]ssyf 

 wd{ / ;+:s[lt;Fu ;DalGwt eP/ /rgf ul/Psf syfx?nfO{ wfld{s nf]ssyf elgG5 . o;cGtu{t vf;u/L cfWoflTds 

r]tgf / ;bfrf/sf] kf7 l;sfpg] vfnsf syfx¿ kb{5g\ .  

dfgjLo tyf cltdfgjLo nf]ssyf 

  dfgj–dfgjsf aLrdf dfq geP/ dfgj / kz'k+IfL tyf af]6–la¿jf cflb;Fusf] tfbfTDo ;DaGw :yflkt u/L n]lvPsf 

syfx?nfO{ dfgjLo tyf cltdfgjLo nf]ssyf elgG5 . o:tf syfdf d"n jf uf}0f kfqsf ¿kdf pkl:yt eP/ dfgj]t/ k|f0fLx¿n] 

klg csNkgLo sfo{x¿ ;DkGg u/]sf] b]vfOG5 .  

ctL{pkb]z tyf axfb'/Lsf syf 

 nf]ssyfsf] d"n tfTko{ g} dfgjLo cfr/0f / Jojxf/df kl/jt{g Nofpg' xf] . o;n] ;fdflhs kl/jt{gdf dxTjk"0f{ e"ldsf 

lgjf{x ub{5 . ctM dflg;nfO{ ljleGg k|sf/sf ctL{pkb]z k|bfg u/L cg'zf;g / st{Josf] kf7 l;sfOPsf tyf jL/tf / ;"/tfsf] 

efj hufpg] p2]Zon] /rgf ul/Psf syfx?nfO{ ctL{pkb]z / axfb'/Lsf syf elgG5 .  

/fhkf6;DaGwL nf]ssyf 

 vf;u/L /fhf dxf/fhfsf] zf;gz}nL tyf hLjgk4lt / pbf/tfsf] ljifoj:t'nfO{ cfwf/ agfP/ /rgf ul/Psf syfx?nfO{ 

/fhkf6 ;DaGwL syfx? elgG5 . o;cGtu{t Oltxf; k|l;4 nf]ssyfx? kb{5g\ . 

/fIf; ;DaGwL syf  

        cdfgjLo rl/q tyf b'i6 cfr/0f ePsf kfqx?sf Jojxf/ / ls|ofsnfknfO{  cfwf/ agfP/ /rgf ul/Psf syfx?nfO{ 

/fIf; ;DaGwL syfx? elgG5 . o:tf syfx?df c?nfO{ b'v lbP/ ;tfPsf ljifoj:t'sf] k|of]u ul/G5 . 

xf:o–Joª\Uo syf  

 >f]tfnfO{ xF;fpg] p2]Zon] /rgf ul/Psf syfx¿ xf:o Joª\Uo syfcGtu{t kb{5g\ . o:tf syfx¿n] >f]tfsf] dg–dl:tisnfO{ 

pQ]lht kfb}{ d/L–d/L xF;fP/ dgf]/~hg k|bfg ub{5g\ . o:tf syfx?df ;dfhdf ljBdfg ljs[lt / lj;+Ëltk|lt tLvf] Joª\Uo k|xf/ 

ul/Psf] x'G5 .  

ljljw nf]ssyfx¿  

o;/L dfly pNn]v ul/Psf ljifoj:t'sf] If]qeGbf aflx/ /x]/ ljleGg ;Gbe{df /rgf ul/Psf /f]rs / k|efjsf/L 

syfx?nfO{ ljljw nf]ssyf cGtu{t ;dfj]z ul/Psf] kfOG5 . ctM o; cfwf/df ljZn]if0f ubf{ g]kfnL nf]s ;flxTosf cWo]tf t'n;L 

lbjzn] u/]sf] nf]ssyfsf] juL{s/0fnfO{ pko'St dfGg ;lsG5 .  
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nf]ssyfsf tŒjx¿  

s'g} klg nf]ssyf /rgfsf] nflu cfjZos kg]{ clgjfo{ / dxTjk"0f{ pks/0fx?nfO{ nf]ssyfsf tTjx? elgG5 .  o;n] /f]rs / 

k|efjsf/L nf]ssyf /rgfdf ljz]if e"ldsf lgjf{x ub{5 . nf]ssyfsf tTjx? cGtu{t  lgDg s'/fx? kb{5g\ M 

-s_  syfgs   

 nf]ssyfdf j0f{g ul/Psf 36gf, sfo{ cflbsf] ;+of]hgaf6 syfj:t' ag]sf] x'G5 . syfj:t' nf]ssyf /rgfsf] k|d'v cfwf/ 

xf] . o;n] syfsf] uf]/]6f] lgdf{0f k|ls|ofdf dxTjk"0f{ e"ldsf lgjf{x ub{5 . syfgsnfO{ syfj:t' jf ljifoj:t'sf ?kdf ;d]t lrgfpg 

;lsG5 . nf]ssyfsf] syfj:t' :y"n jf ;"Id 36gfx¿sf] ;+of]hgaf6 ag]sf] x'G5 . nf]ssyfdf syfj:t'sf] k|f/De Psfb]zaf6 eO{ 

eGg]nfO{ km"nsf] dfnf, ;'Gg]nfO{ ;'gsf] dfnf, of] syf j}s'07 hfnf eGg] a]nf t'?Gt d'vdf cfOhfnf df uO{ cGTo x'G5 .   

-v_  kfq jf rl/q  

 nf]ssyfsf] syfgsnfO{ cl3 a9fpg k|o'Qm dfgjLo tyf dfgj]Q/ j:t'÷k|f0fLx¿nfO{ g} kfq elgG5 . kfqsf] sfo{Jofkf/n] 

36gf jf sfo{ cl3 a9\b} hfG5 / nf]ssyf yk /f]rs aGg k'Ub5 . nf]ssyfnfO{ ultzLntf k|bfg ug{ klg kfqsf] dxTjk"0f{ e"ldsf 

/xG5 . nf]ssyfsf kfqn] ltn:dL kf/fn] >f]tfnfO{ cb\e"t cfgGb, ctL{ pkb]z / h'lQma'l4;d]t k|bfg ub{5g\ . kfqsf] cefjdf 

nf]ssyf cw'/f] / ck"0f{ /xg] ePsfn] klg kfqnfO{ clgjfo{ tTj dflgPsf] xf] . 

-u_  kl/j]z M 

 Nff]ssyfnfO{ hLjGt t'Nofpg dxTjk"0f{ e"ldsf lgjf{x ug]{ csf]{ k|d'v tTj kl/j]z xf] . o;nfO{ b]z, sfn / jftfj/0fsf] 

?kdf ;d]t lrq0f ug{ ;lsG5 . kl/j]zn] dfg; laDa tyf wf/0ff lgdf{0f ub{5 . nf]ssyfdf k|fo sfNklgs kl/j]zsf] k|of]u ul/Psf] 

x'G5 . kl/j]zn] ;fdflhs, wfld{s, /fhgLlts, cfly{s, P]ltxfl;s / /x:ofTds kl/l:yltsf] lgdf{0f ub{5 . o;n] ;do, :yfg / 

dfgl;s k|efjnfO{ cfwf/ agfPsf] x'G5 . ctM kl/j]znfO{ nf]ssyfsf] clgjfo{ / dxTjk"0f{ tTj dflgG5 .  

-3_ p2]Zo M  

 Nf]ssyfsf ljleGg tTjx?dWo] p2]Zo klg Ps xf] . nf]ssyf dfkm{t\ nf]s ;dfhdf k|jfx ug{ vf]lhPsf] k|d'v ljrf/, efjgf 

jf ;Gb]znfO{ nf]ssyfsf] p2]Zo elgG5 . o;n] kf7ssf] dgdf Ps k|sf/sf] ulx/f] k|efj kfb{5 . ;flxTosf cGo ljwfx?n] h:t} 

nf]ssyfn] klg s'g} g s'g} b[li6sf]0fnfO{ k|:t't u/]sf] x'G5 . ctM ToxL b[li6sf]0fsf] k|:t'ltnfO{ g} nf]ssyfsf] p2]Zo dflgG5 . 

vf;u/L >f]tfnfO{ dgf]/~hg, ctL{–pkb]z /  h'lQm–a'l4 k|bfg ug'{ nf]ssyfsf] p2]Zo /x]sf] kfOG5 .  

-ª_  efiffz}nL  

Effiff ljrf/ ljlgdosf] k|efjsf/L dfWod tyf ;~rf/ k|ls|ofsf] k|d'v cfwf/ xf] . efiffsf] dfWodåf/f g} ljrf/sf]÷efjsf] 

;Dk|]if0f x'G5 . nf]ssyf klg nf]s ;dfhsf] ;femf cleJolQm ePsfn] o;nfO{ nf]sefiffsf] dfWodaf6 k|:t't ul/G5 . o;/L 

nf]ssyfsf] efj jf ljifonfO{ JoQm ug]{ snfnfO{ g} z}nL elgG5 . efiffsf] cleJo~hgf zlQmsf] pkof]u u/]/ syf–sygnfO{ 

k|efjsf/L t'Nofpg' g} nf]ssyfsf] syfsf/sf] vf; ljz]iftf xf] . eflifs k|of]usf cfwf/df nf]ssyfsf] efiffz}nL nf]shLjgdf 

k|rlnt clt ;/n ;'af]Wo sYo nf]sefiff /x]sf] x'G5 . ltn:dL kf/fn] nf]ssyfnfO{ sf}t"xnk"0f{ / /f]df~rsf/L klg agfOPsf] x'G5 . 

ctM efiffz}nLnfO{ klg nf]ssyf /rgfsf] csf]{ clgjfo{ / dxTjk"0f{ tTj dflgG5 . 

-r_  clek|fo  

 nf]ssyfdf k|o'Qm kfqsf lqmofsnfk, dgl:ylt, 36gf, kl/j]z cflbsf] ljz]if cy{ emNsfpgsf lglDt k|of]u ul/g] ljz]if 

vfnsf zAb, zAbfjnL / jfSosf] k|of]u ug]{ snfnfO{ clek|fo elgG5 . clek|fon] cnª\sf/sf] sfd u/L ;DalGwt nf]ssyfsf] 

cy{ut ;f}Gbo{sf] clej[l4 u/L snfTds pTsif{ k|bfg ub{5 . ctM clek|fonfO{ klg nf]ssyfsf] clgjfo{ / dxTjk"0f{ tTj dflgG5 . 
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@=!@  nf]ssyfsf ljz]iftfx¿  

Nff]ssyf nf]s ;dfhsf] ;femf ;DklQ xf] . Nff]ssyf eGg] / ;'Gg] k|rng j}lbs sfnb]lv g} k|f/De ePsf] dflgG5 .  nf]ssyfdf 

nf]s hLjgsf cg'ej / cg'e"ltx? ;dfj]z ul/Psf] x'G5 . ljleGg sfnv08sf psfnL–cf]/fnL kf/ ub}{ jt{dfg o'u;Dd cfOk'Ubf 

g]kfnL nf]ssyfn] cg]sf}+ k|j[lQ / ljz]iftfx¿nfO{ cFufn]sf] 5 . nf]ssyfsf] kl/ro / klxrfg lbnfpg] k|d'v cfwf/x?nfO{ 

nf]ssyfsf k|j[lQ jf ljz]iftf elgG5 . nf]ssyfsf k|j[lQut ljz]iftfx¿nfO{ a'Fbfut ¿kdf lgDgfg';f/ k|:t't ug{ ;lsG5 M 

-s_ df}lvs k/Dk/fdf ljsl;t x'g' 

 nf]ssyf df}lvs k/Dk/fdf ljsl;t xF'b} cfPsf] nf]s ;flxTosf] k|d'v / nf]slk|o ljwf xf] . o;nfO{ clnlvt ;flxTosf 

?kdf ;d]t kl/lrt u/fpg ;lsG5 .  nf]ssyf k/fk"j{sfnb]lv g} sYo ¿kdf eGg] / ;'gfpg] k|rng sfod /x]sf] b]lvG5 . 

nf]ssyfn] df}lvs k|ls|ofsf] dfWodaf6 ljsl;t / lj:tfl/t x'g] cj;/ k|fKt u/]sf] 5 . ctM df}lvs k/Dk/f sfod /xg'nfO{  

nf]ssyfsf] k|d'v ljz]iftf dflgG5 .  

-v_  /rgfsf/ c1ft /xg' 

 nf]ssyfdf n]vssf] s'g} lrgf/L / klxrfg gx'g] x'gfn] o;sf] /rgfsf/ c1ft x'G5 . nf]ssyfsf] ljsf; k|ls|of Ps 

JolQmn] csf]{ JolQmnfO{ eGb} / ;'gfpFb} cufl8 a9]sf] b]lvG5 . jt{dfg ;dodf ;d]t lg/Gt/ ?kdf o;sf] ljsf; / la:tf/ eO/x]sf] 

5 . ;dfhsf x/]s dflg;n] nf]ssyf lktf–k'vf{af6 u|x0f u/L 5f]/f–gfltnfO{ ;'gfpg] k|rng sfod 5 . >f]tfn] of] syf s;n] 

eg]sf] jf n]v]sf] xf] eg]/ k|Zg ubf{ jQmfn] plxn]sf] s'/f xf] eg]/ a'emfpFg] ul/G5 . nf]ssyfsf] /rgfsf/ sf] xf] eGg'eGbf klg s'g 

;dosf] xf] egL k|Zg ubf{ klg ;do ls6fg ug{ ;lsGg . To;}n] /rgfsf/ c1ft /xg' o;sf] dxŒjk "0f{ ljz]iftf xf] .  

-u_ g}lts / pkb]zdf s]lGb|t /xg' 

 s'g} klg ;flxTon] hgdfg;df g}lts lzIff lbg' lgtfGt cfjZos dflgG5 . nf]ssyf klg g}lts lzIffsf] d"No / 

dfGotfaf6 6f9f /xg ;Sb}g . kf}/fl0fs u|Gyx¿b]lv cfhsf] j}1flgs bz{g;Ddsf] cWoog k/Dk/fdf pkb]zfTds k4lt ckgfOPsf] 

kfOG5 . e"tk|]t, /fIf;, b]jLb]jtf;DaGwL sNof0fsf/L sfo{sf] syf, b]zelQm / jL/tfsf syfx¿n] g}lts tyf pkb]zfTds ;Gb]z 

af]s]sf x'G5g\ . nf]ssyfx¿df csf{sf] ;DklQdf nf]e gug'{, em'7f] gaf]Ng', csf{sf] b'Mvdf gxfF:g', 7uL, rf]/L cflb cg}lts sfo{ 

gug'{ eGg] h:tf pkb]zfTds s'/fx¿ kfOG5g\ . o;/L clwsf+z nf]ssyfx¿df ctL{ pkb]z kfOg'n] klg g}lts pkb]znfO{ g]kfnL 

nf]ssyfsf] dxTjk"0f{ ljz]iftf dflgG5 .  

-3_ sNkgf tTjsf] k|jntf /xg' 

nf]ssyfnfO{ sNkgfsf] pkh dflgG5 . sNkgfn] ljifoj:t'nfO{ /f]rs  t'Nofpg ;xof]u ub{5 . sNkgfsf] k|wfgtfn] ubf{ g} 

nf]ssyf /x:odo aGg k'Ub5 . o;n] kf7ssf] dgdf lh1f;fsf] efj k}bf ub{5 . sNkgf tTjsf] cefjdf nf]ssyf cw'/f] / ck"0f{ 

aGg k'Ub5 . ctM sNkgfsf] k|wfgtf /xg' klg nf]ssyfsf] csf]{ dxTjk"0f{  ljz]iftf xf] . 

-ª_ dfgjLo efjgf k|s6 ug'[{  

 g]kfnL nf]ssyfdf dfgj hLjgsf ljljw kIfsf] ;xh / :jfefljs lrq0f ul/Psf] kfOG5 . To;s|ddf cfTdLotf / xflb{stfsf] 

efjnfO{ ljz]if dxTj k|bfg ul/Psf] x'G5 . nf]ssyfdf dflg;, hLj / jg:klt larsf] ;DaGw tyf dflg; dflg; larsf] ;DaGwnfO{ 

klg ljz]if dxTjsf ;fy p7fOPsf] kfOG5 . bof, dfof, k|]d / ;b\efj h:tf s'/fx?nfO{  nf]ssyfdf ;fGble{s / ;fy{s ?kdf k|:t't 

ul/Psf] x'G5 . ctM dfgjLo efjgf k|s6 ug'{nfO{ nf]ssyfsf] clgjfo{ ljz]iftf dflgG5 .   

-r_ dËnsf] sfdgf k|s6 ug'{ 

nf]ssyf dfgjLo hLjg;Fu ;DalGwt x'g] x'Fbf o;df w]/}h;f] dËnsf] sfdgf ul/Psf] x'G5 . o;df syfsf] cGTodf ;'Gg] / 

;'gfpg] b'j} y/LnfO{ dËnsf] sfdgf ul/Psf] x'G5 . o;n] e"t, eljio / jt{dfg tLg sfnv08sf] dËnufg u/]sf] x'G5 . kfq jf 

rl/qsf sfo{Jofkf/ ;~rfngsf] k|ls|ofdf ;d]t z'e]R5f k|s6 ul/Psf] x'G5 . ctM dËnsf] sfdgf k|s6 ug'{ klg nf]ssyfsf] 

ljz]iftf dflgG5 . 
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-5_  ;'v jf ;+of]udf syfsf] cGTo x'g' 

 Nff]ssyfdf ;ª\3if{k"0f{ hLjgsf syfJoyfnfO{ Hofb} dfld{s ?kdf k|:t't ul/Psf] x'G5 . nf]ssyfsf kfqx¿n] ljof]u, 

lg/fzf, b'Mv, xflg–gf]S;fgL h:tf sf?l0fs kIfx¿;Fu d'sfljnf ub}{ ;'vb eljiosf] cfef; k|bfg ub{5g\ . o;af6 >f]tfju{df 

Psk|sf/sf] sf}t"xntf / lh1f;fsf] efj k|s6 x'G5 . o;/L nf]ssyfdf cg}lts jf b'i6 kfqsf] ktg tyf c;n kfqsf] k|ult b]vfOg] 

ePsfn] nf]ssyf ;'vfGts x'G5 .  

-h_  pT;'stfsf] efj k|s6 x'g' 

 Nff]ssyfdf cb\e"t / /x:odo ljifoj:t'sf] p7fg ul/Psf] x'G5 . o;n]   >f]tf ju{df Psk|sf/sf] sf}t"xntf, pT;'stf / 

lh1f;fsf] efj k}bf u/fpF5 . o;af6 syfn] yk ultzLntf k|fKt ub{5 . >f]tfnfO{ syfgsLo ljifoj:t' >j0f ug{df o;n] pTk]|/0ff 

k|bfg ub{5 . >f]tfsf] pT;'stfsf] t[lKt syfsf] cGTodf x'G5 . o;n] syfsf]  cflb / dWoefudf sf}t"xntf l;h{gf ub{5 . syfsf] 

cGTo efudf ;'gf}+ ;'gf}+ nfUg] pT;'stf hfu]/ >f]tfdf cfgGb k|flKt x'G5 . ctM pT;'stf k}bf u/fpg' klg nf]ssyfsf] d'Vo ljz]iftf 

dflgG5 . 

-em_  /x:odo k|:t'ltdf hf]8 lbg' 

 Nff]ssyfdf ljifoj:t'nfO{ /f]rs / k|efjsf/L t'Nofpg /x:odo k|:t'ltdf hf]8 lbOPsf] kfOG5 . vf;u/L e"t–k||]t, lkzfr–

bfgjsf ;fy} kz'k+IfL / k/Lx¿sf syfn] nf]ssyfnfO{ /x:odo agfPsf] x'G5 . cnf}lss j:t' tyf kfqx¿sf] rogn] nf]ssyf cem 

a9L /f]df~rsf/L x'G5 . o;df jf:tljs oyfy{ / sNkgfeGbf k/sf] k/foyfy{nfO{   cnf}lss ?kdf k|:t't ul/Psf] x'G5 . ctM 

/x:odo k|:t'ltdf hf]8lbg' klg nf]ssyfsf] csf]{ dxŒjk "0f{ ljz]iftf xf] .  

-`_  cfbz{do k|]dsf] cfef; kfOg' 

 dfgj hLjgdf k|]d ckl/xfo{ x'G5 . nf]ssyf dfgj hLjgsf] ;xh–:jfefljs kIf;Fu ;DalGwt 5 . nf]ssyfdf dfgjLo 

k|]d dfq geP/ dfgj]t/ k|]dnfO{ klg ljz]if dxTj k|bfg ul/Psf] x'G5 . nf]ssyfsf] k|]d k|]dL–k|]ldsf;Fu dfq ;Da4 geP/  efO–

alxgLsf] k|]d, cfdf–5f]/fsf] k|]d, klt–kTgLsf] k|]d, /fhf / k|hfsf] k|]d, kz' / kG5Lsf] k|]d h:tf ljljw kIfdf s]lGb|t /x]sf] x'G5 . 

o;/L nf]ssyfdf k|o'Qm k|]dn]   cfbz{ ;dfhsf] lgdf{0fdf hf]8 lbPsf] x'G5 . ctM cfbz{do k|]dsf] cfef; kfOg' klg nf]ssyfsf] 

ljz]iftf xf] eGg ;lsG5 . 

-6_ xf:o–Joª\Uosf] efj k|s6 x'g' 

 Nff]ssyfn] nf]s ;dfhdf k|rlnt ljs[t kIfx?k|lt Joª\Uosf] efj k|s6 u/]sf] x'G5 . nf]ssyf eGg] lalQs} dflg;sf] 

dgdf Ps k|sf/sf] v'zLofnLsf] ;~rf/ x'G5 . sltko nf]ssyfx?df ?l9jfbL k|rng / k/Dk/fsf] la/f]w ul/Psf] kfOG5 . 

nf]ssyfdf dgf]/d jftfj/0fsf] lgdf{0f ug{ xf:osf] ;xf/f lnOPsf] x'G5 . To;s|ddf xfF;f]sf] efj k|s6 ug{ Joª\Uosf] k|of]u ul/Psf] 

x'G5 . ctM xf:o–Joª\Uosf] efj k|s6 x'g'nfO{ klg nf]ssyfsf] ljz]iftf dflgG5 .  

-7_  ;'gf}nf] eljiosf] j0f{g ug'{  

 nf]ssyfdf cnf}lss ljifoj:t'sf] dfWodaf6 ;'gf}nf] eljiosf] kl/sNkgf ul/Psf] x'G5 . dflg;sf c;n / /fd|f sfo{x?sf] 

kmn /fd|f] x'g] / g/fd|f sfo{x?sf] kmn g/fd|f] x'g] s'/fnfO{ Hofb} k|efjsf/L ?kdf k|:t't ul/Psf] x'G5 . o;df kfk, k'0o, :ju{, g/s, 

bfg, wd{ h:tf s'/fx?nfO{ klg dxTjsf ;fy p7fOPsf] x'G5 . k'gh{Gdsf] kl/sNkgf ub}{ kl/jt{gsf] ;Í]t lbg vf]lhPsf] x'G5 . 

j0f{gfTds kIfsf] k|antf x'g] ePsfn] 36gfsf] afx'Notf klg nf]ssyfdf k|z:t kfOG5 . o;n] >f]tfnfO{ eljiok|lt ;r]t / ;hu 

t'Nofpg ;xof]u ub{5 . o;/L jfrsLo snfsf] dfWodaf6 k|:t't ul/g] nf]ssyfn] ;'gf}nf] eljiosf] j0f{gdf hf]8 lbg] s'/f :ki6 

x'G5 . 
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-8_ 1fg / dgf]/~hg k|bfg ug'{  

 nf]ssyfsf] k|d'v p2]Zo 1fg / dgf]/~hg k|bfg ug'{ xf] . nf]ssyf nf]s hLjgsf cg'ej / cg'e"ltsf] ;f/ ePsfn] o;df 

k|z:t dfqfdf 1fg / dgf]/~hg kIfnfO{ ;d]l6Psf] x'G5 . of] cToGt} /f]rs / lh1f;fn] el/k"0f{ x'G5 . nf]ssyfnfO{ 1fgjw{s / 

dgf]/~hgk"0f{ t'Nofpg cgf}7f / ckTofl/nf 36\gfqmdnfO{ klg kTofl/nf] agfpg vf]lhPsf]  x'G5 . o:tf cgf}7f / ckTofl/nf 36gf 

;'gfpFbf afnaflnsfx¿ dGqd'Uw eP/ To;}df Psf]xf]l/G5g\ . Pp6f syf ;lsgf;fy csf]{ syf eGg cfu|x ub{5g\ . s]6fs]6Lx¿ dfq  

geP/ 7"nf dfG5]x¿ klg nf]ssyf ;'Gg yfn]kl5 ;do uPsf] kQ} kfpFb}gg\ . ctM 1fg / dgf]/~hg k|bfg ug'{ klg nf]ssyfsf] 

ljz]iftf xf] .  

-9_ ultzLntf k|bfg ug'{  

 ultzLntf klg nf]ssyfsf] csf]{ dxŒjk "0f{ ljz]iftf xf] . k|frLg sfnb]lv Ps k':tfaf6 csf]{  k':tfdf x:tfGt/0f xFb} 

df}lvs k/Dk/fdf ljsl;t ePsf] nf]ssyfn] clxn] klg plQs} dxTjk"0f{ :yfg cf]u6]sf] 5 . nf]ssyfsf] nf]slk|otf lbgfg'lbg a9\b} 

uPsf] 5 . o;sf] tfTko{ nf]ssyf lg/Gt/ ?kdf ultzLn aGb} uPsf] 5 . o;nfO{ cfw'lgs syfsf] hgssf ?kdf ;d]t rrf{ 

ul/Psf] 5 . ctM ;fdflhs ultzLntf k|nfg ug{ nf]ssyfsf] dxTjk"0f{ e'ldsf x]sf] s'/f :ki6 x'G5 . 

 o;/L dfly k|:t't ul/Psf ljleGg k|sf/sf k|j[lQut ljz]iftfx?sf] cfwf/df ljZn]if0f ubf{ nf]s ;dfhsf ;femf cg'ej / 

cg'e"ltx?nfO{ sNkgfsf] s;Ldf pg]/ 1fg, dgf]/~hg / cfgGb k|bfg ug]{ p2]Zosf ;fy df}lvs k/Dk/fdf ljsl;t ePsf] nf]s 

;flxTosf] ultzLn / /x:odo ljwfnfO{ nf]ssyf eGg ;lsG5 . o;n] Jofks kl/j]z / ljifoIf]qnfO{ ;d]6]sf] x'G5 . o;df cnf}lss 

/ /x:odo 36gfs|dsf] k|of]u tyf dfgj]t/ kfqsf] k|of]unfO{ ljz]if dxTj k|bfg ul/Psf] x'G5 . o;/L nf]ssyfsf] /rgf k|ls|ofdf 

dxTjk"0f{ k|efj kfg]{ kIfx?nfO{ nf]ssyfsf ljz]iftfx¿ eGg ;lsG5 .   

lgisif{      

nf]s;flxTosf ljleGg ljwfx¿ dWo] nf]ssyf klg Ps xf] . nf]ssyfnfO{  nf]s ;flxTosf] ;j{k|frLg / nf]slk|o ljwf klg dflgG5 . 

nf]ssyfdf nf]s ;dfhsf cg'ej / cg'e"ltsf] /x:odo k|:t'lt kfOG5 . o;n] cfw'lgs syf ;flxTosf] ljsf;df ;d]t dxŒjk "0f{ 

e"ldsf lgjf{x u/]sf] b]lvG5 . …nf]ssyfÚ …nf]sÚ / …syfÚ b'O{ zAb ldn]/ ag]sf] ;d:t zAb xf] . dfgj ;Eotfsf] ljsf; ;Fu;Fu} 

nf]shLjgdf x's{b} cfPsf] nf]ssyf nf]s ;dfhsf] syf xf] . g]kfnL hglha|f]df em'l08Psf] Pp6f dgf]/~hgfTds ;flxlTos ljwf 

nf]ssyfn] g]kfnL ;flxTodf dxŒjk "0f{ e"ldsf lgjf{x ug{ ;kmn b]lvG5 . o;df pvfg–6'Ssf tyf g]kfnL em/f{ zAbx¿sf] k|z:t 

k|of]u ul/Psf] kfOG5 . cfVofg tTjn] klg el/k"0f{ nf]ssyf, nf]s ;flxTosf] cd"No ;DklQ xf] . P]ltxfl;s b[li6sf]0fn] nf]ssyf 

cltk|frLg / dgf]/~hgfTds ljifo xf] eg] ;}4flGts b[li6sf]0fdf nf]ssyf nf]stflTjs ;+/rgfdf lgld{t ;Gb]zd"ns n3' cfofd xf] 

. df}lvs k/Dk/fdf ljsl;t x'g', /rgfsf/ c1ft /xg', /x:odo ljifoj:t'df s]lGb|t x'g', n3' cfofddf ;+/lrt x'g' , cfVofgfTds 

;Gbe{ clgjfo{ x'g', nf]s efiffz}nLsf] k|of]u ul/g', Psfb]zdf zAbaf6 yfngL ug'{, sfNklgstfsf] k|antf /xg', ljz]if ;Gbe{af6 

;dfkg ug'{, /x:odo ljifosf] p7fg ug'{, /f]rs k|:t'ltdf hf]8 lbg' cflb nf]ssyfsf k|d'v ljz]iftfx? x'g\ . o;/L nf]ssyfnfO{ 

/f]rs / k|efjsf/L t'Nofpg dxTjk"0f{ e"ldsf lgjf{x ug]{ pks/0fx? syfgs, rl/q jf kfq, kl/j]z, efiffz}nL, p2]Zo / clek|fonfO{ 

nf]ssyf /rgfsf k|d'v cfwf/ tTjx? dflgG5 . nf]ssyf nf]s ;dfhsf] ;femf ;DklQ ePsfn] o;sf] ljsf; / la:tf/ tyf ;+/If0f 

/ k|of]udf ;d]t nf]s ;dfh ;s|Lo /x]sf] b]lvG5 . nf]ssyfn] nf]s ;dfhsf] hLjGt k|ltlglwTj ub{5 . o;af6 1fg, g}lts r]tgf, 

dgf]/~hg / cfgGb k|fKt ug{ ;lsG5 .  
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  ;Gbe{ ;fdu|L ;"rL 

clwsf/L, af]wljqmd -!((!_, g]kfnL bGTosyf;ª\u|x, sf7df8f}+ M /Tgk':ts e08f/ .  

pkfWofo, s[i0fb]j -!(&& O{=_, nf]s;flxTosf] e"ldsf, OnfxjfbM ;flxTo ejg . 

sdf{, lnnfl;+x -@)#*_, xfd|f nf]ssyf, nlntk'/ M ;femf k|sfzg .  

sf]O/fnf, zª\s/k|;fb -@)^@_, nf]s;flxTo l;4fGt / ljZn]if0f -bf]=;+=_ lj/f6gu/ .   

lu/L, hLj]Gb|b]j -@)%%_, nf]s;flxTosf] cjnf]sg, sf7df8f}+ M Pstf k|sfzg .  

hf]zL, ;Todf]xg -@)!$_, xfd|f] nf]s;+:s[lt, sf7df8f}++ M /Tgk':ts e08f/ .  

lqkf7L, jf;'b]j / cGo -@)$)_, g]kfnL a[xt\ zAbsf]z -;Dkf=_ sf7df8f}++ M g]kfn k|1f—k|lti7fg . 

yfkf, wd{/fh / x+;k'/] ;'j]bL -@)$!_, g]kfnL nf]s;flxTosf] ljj]rgf, sf7df8f}+M kf7\oqmd ljsf; s]Gb|, lqe'jg ljZjljBfno . 

lbj; t'n;L -@)##_, g]kfnL nf]ssyf M s]xL cWoog, sf7df8f}++ M /Tgk':ts e08f/ .  

k/fh'nL, df]tLnfn -@)$#_, g]kfnL nf]ssyf, kf]v/f M >LdtL tf/fb]jL k/fh'nL, . 

kf]v/]n, afns[i0f -@)$#_, kfFr;o jif{ -;D+kf=_, nlntk'/ M ;femf k|sfzg, .  

k|wfg, k|tfkrGb| -@)$)_, g]kfnL syfjnf]sg, bfhL{lnË M bLkf k|sfzg .  

aGw' r"8fdl0f -@)%*_, g]kfnL nf]s;flxTo, sf7df8f}++M Pstf a'S; l8l:6«Ao'6;{ .  

zdf{, tf/fgfy -@)%!_, g]kfnL nf]s;flxTosf] Oltxf; -t]=;+=_, sf7df8f}++ M gjLg k|sfzg . 

zdf{, df]xg/fh -@)%)_, syfsf] ljsf; k|lqmof -bf]=;+=_, nlntk'/ M ;femf k|sfzg . 

zdf{, df]xg/fh / vu]Gb|, n'O6]n -@)%$_, zf]wljlw, nlntk'/ M ;femf k|sfzg . 

>]i7, bof/fd -@)%$_, k|f/lDesfnsf] g]kfnL nf]s;flxTosf] Oltxf; / k/Dk/f, sf7df8f}+ M kf7\oqmd ljsf; s]Gb|, lqe'jg 

ljZjljBfno . 
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s'l~hgL v08sfJodf cleJol~ht s?0f /; 

 
 

nf]s/fh e08f/L -bz{gfrfo{_ 

s[i0fk'/–$, s~rgk'/ 

 

n]v;f/  

s'g} klg sfJos[lt k9]/ jf ;'g]/ kf7s jf >f]tfsf] dgdf plAhg] efj tyf cg'e"ltnfO{ /; elgG5 . s'l~hgL v08sfJodf elQm, 

jL/, /f}b|, ljof]u z[ª\uf/, s¿0f /;sf lardf ;hftLo ;DaGw /x]sf] 5 . b]zelQmsf] efjgf ljsf; ePsf] uf]/] hd{gsf] n8fOFdf 

hfG5 . n8fOFdf k7fgx¿;Fu d'8e]6 x'Fbf jL/ /; tyf uf]/] / dfgjL/ 3fOt] x'Fbf /f}b| /;sf] lgiklQ ePsf] 5 . jL/ / /f}b| /;sf] 

kl/0ffd:j¿k xToflx+;f  x'G5 . xToflx+;faf6  zf]sefjsf] pbo eP/ s¿0f /;sf] lgiklQ x'G5 . s'l~hgL v08sfJodf jL/ / /f}b| 

/;sf] k|ltkmn :j¿k s¿0f /;sf] lgiklQ ePsf]n] o; v08sfJodf jL/, /f}b| / s¿0f /;sf lardf ;hftLo ;DaGw /x]sf] 5 . 

uf]/]sf] ;Demgfdf ljl5Kt ag]sL s'l~hgLn] r]tgfz"Go eP/ cfTdxTof ubf{ ljof]u z[ª\uf/ /; s¿0f /;df ;fwf/0fLs[t ePsf] 5 . 

To;}n] ljof]u z[ª\uf/ / s¿0f /;sf aLrdf ;hftLo ;DaGw /x]sf] 5 . s'l~hgL v08sfJodf 36]sf ljleGg 36gfx¿n] s?0f /;sf] 

;fwf/0fLs/0fdf ;xof]u u/]sf] 5 . s'l~hgL / uf]/]sf] d[To' eP/ oL b'j}sf] ldng c;Dej ePsfn] kf7ssf] dgdf zf]s tyf c>' 

efj pTkGg ePsf] 5 . h'g s?0f /;sf ¿kdf kf7sdf ;fwf/0fLs/0f ePsf] 5 .  

ljz]if zAbfjnL M cg'efj, cfnDag ljefj, p2Lkg ljefj, s?0f /;, Jolerf/L efj, :yfoL efj . 

!= ljifokl/ro  

dxfslj nIdLk|;fb b]jsf]6f -!(^^–@)!^_ åf/f /lrt s'l~hgL -@))@_ s?0f /; k|wfg v08sfJo xf] . pgn] cfˆgf 

v08sfJodf dfgjtf, k|s[lt lrq0f, sNkgf, efj'stf, xflb{stf, /fi6«k|]d, cfbz{ k|]dsf] lrq0f u/]/ g]kfnL v08sfJodf 

:jR5GbtfjfbL wf/fsf] ;'qkft u/]sf 5g\ . o;} :jR5GbtfjfbL wf/fdf cfwfl/t  s'l~hgL v08sfJo cfbz{ k|]ddf cfwfl/t ;fdflhs 

v08sfJo xf] . cfTdLo k|]d, /fi6«k|]d, wgL / ul/a aLrsf] lje]bn] k|]dLk|]ldsfn] ef]Ug' k/]sf] ljof]u tyf sf?l0fs cj:yfsf] efjnfO{ 

k|:t 't ul/Psf] o; v08sfJosf] yfngL ;+of]u z[ª\uf/ /;af6 / cGTo  s¿0f /;df ul/Psf] 5 . 

sfJos[lt k9]/ jf ;'g]/ kf7s jf >f]tfsf] dgdf plAhg] ljlzi6 k|sf/sf] cg'e"lt jf cfgGbnfO{ /; elgG5 . sfJos[ltdf 

ljefj, cg'efj, ;~rf/L efj / :yfoL efjsf] ;+of]uaf6 ljljw /;sf] pTklQ ePsf] x'G5 . h;dWo] s?0f klg Ps xf] . cfˆgf] Kof/f] 

j:t'sf] ljgfz, lk|ohgsf] ljof]u tyf ljklQ b]v]/, s?0f sxfgL k9]/ jf ;'Gf]/ dgdf cfpg] zf]s efjaf6 s?0f /;sf] pTklQ x'G5 . 

o:tf] cj:yf s'l~hgL v08sfJodf klg kfOG5 . s'l~hgL v08sfJodf s?0f /; k|wfg /;sf] ¿kdf kl/k'i6 eO{ kf7ssf dgdf 

;fwf/0fLs/0f ePsf] 5 . To;}n] k|:t't cfn]vdf /; l;4fGtnfO{ cfwf/dfgL s'l~hgL v08sfJodf lgxLt s?0f /;sf] ljZn]if0f 

ul/Psf] 5 .  

@= ;d:ofsyg   

 k|:t't cWoog s'l~hgL v08sfJodf s]slt /;x¿sf lar ;hftLo ;DaGw /x]sf] 5 < / s'l~hgL v08sfJodf ljefjflbåf/f 

s]s;/L s?0f /;sf] cleJoQm ul/Psf] 5 < eGg] ;d:ofdf s]lGb|t /x]sf] 5 . 

#= cWoogsf] p2]Zo  

 ;d:ofsygdf /x]sf k|fl1s k|Zgx¿sf] ;dfwfgsf nflu k|:t't cWoog s'l~hgL v08sfJodf /;x¿df lglxt ;hftLo 

;DaGwsf] klxrfg ug'{ / s'l~hgL v08sfJodf ljefjflbåf/f cleJoQm s?0f /;sf] ljZn]if0f ug'{ p2]Zodf s]lGb|t /x]sf] 5 . 
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$= cWoog ljlw  

k|:t't cWoogdf k':tsfnoLo sfo{af6 ;ª\slnt ;fdu|Lsf] ljZn]if0fsf nflu d'Vo ¿kdf  lgudgfTds / cfudgfTds 

ljlwsf] k|of]u ul/Psf] 5 . /; l;4fGtsf cfwf/df s'l~hgL v08sfJosf] cWoog cg';Gwfg ul/Psf]n] o; cWoogdf lgudgfTds 

ljlwsf] / s'l~hgL v08sfJosf] cWoog cg';Gwfg u/L lgisif{ lgsflnPsf]n] cfudgfTds ljlwsf] k|of]u ul/Psf]5 . o;sf ;fy} 

;fdu|Lsf] tYosf] ljZn]if0fsf qmddf cfjZostf cg';f/ j0f{gfTds ljlw / ljZn]if0ffTds k|lqmofsf] klg k|of]u  ul/Psf] 5 . 

%= ;}4flGts kof{wf/ 

 ;+:s[tsf] …/; \Ú wft'df …cr\Ú -c_ k|Too nfu]/ lgld{t /; zAbn] j:t'sf] cf:jfbgk/s u'0f jf j:t'sf] ;f/tŒj eGg] cy{ 

a'emfpF5  -k/fh'nL, @)&$, k[= !_ . kf7s jf >f]tfn] s'g} klg sfJos[lt k9]/ jf ;'g]/ p;sf dgdf plAhg] efj jf cg'e"ltnfO{ /;  

elgG5 . /;sf dfWodn] kf7snfO{ sfJos[lt k9\bf cfgGb cfpg] ePsfn] /; hlxn] klg cfgGbdo x'G5 . sfJos[lt k9]/ jf ;'g]/ 

kf7s jf >f]tfnfO{ cfglGbt kfg{ ' / dgf]/~hg lbg' o;sf] ljlzi6tf xf] . 

/; l;4fGt k"jL{o sfJozf:qLx¿sf] b]g xf] . /; l;4fGtsf] k|ltkfbg O{;fsf] klxnf] ztfAbLsf cfrfo{ e/td'lgn] 

gf6\ozf:qsf k|;ª\udf u/]sf x'g\ . e/td'lgkl5 ;+:s[ltsf cfrfo{x¿ e§nf]Nn6, zª\s 's, e§gfos, clegj u'Kt,  huGgfy, 

ljZjgfy cflbn] o; l;4fGtnfO{ ljsl;t u/]sf 5g\ . sfJos[ltdf ljefj, cg'efj, ;~rf/L efj / :yfoL efjsf] ld>0faf6 ljleGg 

k|sf/sf /;sf] pTklQ ePsf] x'G5 . kf7s tyf bz{ssf] cg'e"ltdf cfwfl/t x'Gf] ePsfn] /;nfO{ k|sf/ut ¿kdf juL{s/0f ug{] 

qmddf ;+:s[tsf cfrfo{x¿df dtdtfGt/ /x]sf] kfOG5 . d 'VotxM ;+:s[tsf ;a} cfrfo{x¿n] ;j{;Ddt ¿kdf /;nfO{ z[ª\uf/, jL/, 

s?0f, eofgs, /f}b|, xfF:o, ljeT;, cb\e't / zfGt u/L gf} k|sf/df juL{s/0f u/]sf] kfOG5 .  

cfkmGthgsf] tyf lk|ohgl;tsf] ljof]u jf ltgsf] ljklQ jf ltgsf] d/0f b]v]/ jf ;'g]/ cyjf lk|o j:Tf'sf] ljgfz b]v]/ 

jf ;'g]/ dgdf pTkGg x'g] ljsntfaf6 s?0f /;sf] pTklQ x'G5 -pkfWofo, @)^&, k[= %(_ . cfˆgf] Kof/f] j:t'sf] ljgfz, lk|ohgsf] 

ljof]u, ltgsf] ljklQ b]v]/ jf s?0f sxfgL k9\bf jf b]Vbf dgdf Ps lsl;dsf] s?0f efj pln{P/ cfpFbf s?0f /;sf] lgiklQ x'G5 -

nD;fn / cGo, @)^&, k[= @(_ . o;/L cfˆgf]  lk|o j:t'sf] ljgfz x'Fbf, cfkmGthgsf] d[To' x'Fbf jf ljhf]u cj:yf b]Vbf, lk|ohgl;t 

ljof]u x'Fbf, s;}sf] b'Mvb sxfgL ;'Gbf jf k9\bf kf7s tyf >f]tfsf] dgdf Ps lsl;dsf] zf]s efjsf] cg'e"lt x'G5 . h'g s?0f 

/;sf] :yfoL efj eP/ cfpF5 . s?0f /;sf] cfnDag ljefj zf]s efjsf] cg'e"lt ug]{ JolQm, ljlgi6 j:t' jf JolQm, d[t JolQm x'Gf \ 

eg] p2Lkg ljefj ljlgi6 j:t' tyf d[t JolQmsf] ;Demgf, zj bz{g, zj ofqf, Psf]xf]/f] zª\vsf] Wjlg cflb x'g\ . sfDg', n8\g', ?g', 

cfF;' emfg'{, 5ftL lk6Llk6L ?g', s/fpg', ljnfk tyf ljnf}gf ug'{, lj/x, d'5f{ kg'{, ljxf]z x'g' cflb o;sf cg'efj x'g\ eg] df]x, Unflg, 

ljiffb, lrGtf, lgj]{b, :d[lt, b}Go, ck:df/, pGdfb, dlt, h8tf, d/0f, qf;, :jKg, laaf]/, Joflw, c>', :j/e]b  cflb Jolerf/L tyf 

;~rf/L efj x'g\ . 

^= …s'l~hgLÚ  v08sfJodf /;x¿df lglxt ;hftLo ;DaGw 

 sfJos[ltdf  s'g} Ps /;sf] cf:jfbgkl5 :jefljs ¿kdf csf]{ /;sf] lgiklQ x'g] ub{5 .  Pp6f /;n] csf]{ /;sf] lgiklQ 

ug{df ;xof]u u/]sf] x'G5 cyf{t\  s'g} Ps /;sf] cf:jfbgkl5 jf :yfoL efjsf] k"0f{tfkl5 To; :yfoL efjn] csf]{  /;sf] pTkGg 

u/fpg ;xof]u ub{5 . Pp6 /; csf]{ /; lgiklQsf] sf/0f jf x]t'sf ¿kdf /x]sf] x'G5, h;nfO{ ;hftLo ;DaGw elgG5 . /; 

;fwf/0fLs/0fsf] cj:yfdf k'Ugsf nflu jf  s'g} /;nfO{ cª\uL /;sf ¿kdf  kl/kfs u/fpgsf nflu /;x¿df ;hftLo ;DaGw x'g' 

h?/L x'G5 . o:tf] ;hftLo ;DaGw cª\u /; / cª\uL /;df tyf cª\u /;x¿ :jod\df klg x'g' clgjfo{ dflgG5 .  

 s'l~hgL  v08sfJodf s|dz M ;+of]u z[ª\uf/, /f}b|, eofgs, ;+of]u z[ª\uf/,           -kl/kfs cj:yftkm{ hFfb} u/]sf]_, 

elQm -b]zelQm_, ljof]u z[ª\uf/, jL/, /f}b|, s?0f      -/;fj:yf_, ljof]u z[ª\uf/ -kl/kfs cj:yftkm{ pGd'v_ / s?0f -;fwf/0fLs/ 

tyf kl/kfs_ /;sf] cf:jfbg ug{ ;lsG5 . ;+of]u z[ª\uf/af6 cf/De ePsf] o; v08sfJosf] syfj:t' s?0f /;df cGTo ePsf] 5 . 

s'l~hgL v08sfJodf s?0f /;  ;fwf/0fLs/0f  eO{ o;n] kf7sdf nfdf] ;do;Ddf k|efj pTkGg u/]sf] 5 . o;  v08sfJodf 

s?0f /;nfO{  ;fwf/0fLs/0f u/L kl/kfs cj:yfdf k'¥ofpg z[ª\uf/, /f}b|, eofgs, elQm -b]zelQm_, jL/ /;x¿n] ;xof]u u/]sf 5g\ 

. o; v08sfJodf oL /;x¿df ;hftLo  ;DaGw  /x]sf] kfOG5 .    

 s'l~hgL v08sfJosf] cf/Dedf uf]/] / s'l~hgLaLr Ps cfk;df k|]dk|;ª\u rln/x]sf]  5 . h;df  ;+of]u z[ª\uf/ /; 

kfOG5 .  s'l~hgL dfjn uPsL avtdf uf]/]n] s'l~hgLsf] a'af 7fn"l;ª;Fu s'l~hgLsf] xft dfUbf 7fn"l;ªdf uf]/]k|lt pTkGg ePsf] 

cfqmf];n] s|f]w efjsf] ljsf; ePsf] 5 . eg] 7fn"l;ªn] uf]/]nfO{ ul/a eg]/ p;sf] pkdfg u/]sf cj:yfdf /f}b| /; pTkGg ePsf] 5 
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. oxfF uf]/] / s'l~hgLsf aLrdf k|]d;DaGw ufFl;Psf] sf/0f s|f]w efj -/f}b| /;_ sf] pbo ePsf] xf] . o;sf/0f o; v08sfJodf  

z[ª\uf/ / /f}b| /;sf aLrdf ;hftLo ;DaGw  /x]sf] 5 . dfjndf uPsL s'l~hgL cj]/ x'Fbf;Dd 3/ gkmls{bf 7fn"l;ªdf lrGtf 

pTkGg x'G5 / eo efjsf] ljsf; ePsf] 5 . eo efjn] eofgs /;sf] pTklQ u/fPsf] 5 . sf]Nk"sf] af9Lsf] e]ndf auL/x]sL 

s'l~hgLnfO{ uf]/]n]  arfP/ NofPsf] b]Vbf 7fn"l;ª v';L x'Fb} uf]/]nfO{ s'l~hgL lbg  dGh'/ x'G5 . o; 36gfn] ;+of]u z[ª\uf/ /; -

zf/Ll/s ¿kdf geP/ cflTds ¿kdf_ kl/kfs cj:yftkm{ pGd'v eO/x]sf] x'G5 t/ crfgs uf]/]n] hd{gsf] n8fOFdf hfg'kg]{ x'G5 . 

h;sf] sf/0fn] ubf{ ljof]u z[ª\uf/ / s?0f /;sf] ;ª\s]t b]vf kb{5g\ . 

 uf]/] s'l~hgLnfO{ æ/fhfsf] x's'd db{sf] /sd, xfdLx¿ b]zsf l;kfxL .÷ g"gsf] /Lg, ;f]emf] xf] ;"g, ug'{{ k5{ b]zsf] n8fOF 

..Æ -s'l~hgL, !@ M #^_ eg]/ ;DemfpF5 . oxfF uf]/]df /x]sf] b]zelQmsf] efjgf elQm -b]zelQm_ /;df kl/0ft ePsf] 5 . uf]/];Fu 

lj5f]l8g k'u]sL s'l~hgL uf]/]sf] ;Demgfn] lrlGtt x'Fb} ljl5Kt tyf d'l5{t cj:yfdf k'u]sL 5] eg] labfOsf] a]nfdf s'l~hgLnfO{ 

;Demfpg] uf]/] :jod\ klg s'l~hgLsf] ;Demgfn] lrlGtt x'Fb} ljl5Kt ag]sf] 5 . o; 36gfn] ljof]u z[ª\uf/ /; kl/kfs cj:yftkm{ 

pGd'v eO/x]sf] 5 . oxfF ljof]u z[ª\uf/ /;sf] ljsf; elQm -b]zelQm_ /;sf] sf/0fn] ePsf] xf] . olb uf]/]df b]zelQm efjgfsf] 

ljsf; gePsf] eP s'l~hgL / uf]/]sf aLrdf klg lj5f]8 x'Gf] lyPg . elQm -b]zelQm_ /;sf] sf/0fn] ljof]u z[ª\uf/sf] cj:yfdf 

pTkGg ePsfn] s'l~hgL v08sfJodf elQm /; / ljof]u z[ª\uf/ /;sf aLrdf ;hftLo ;DaGw /x]sf] 5 . elQm -b]zelQm_ /;sf] 

sf/0fn] ljof]u z[ª\uf/sf] cj:yf / ljof]u z[ª\uf/ /;sf] sf/0fn] s¿0f /;sf] ;fwf/0fLs/0f ePsf]n] elQm -b]zelQm_ /; / s¿0f 

/;sf aLrdf  klg ;hftLo ;DaGw /x]sf] 5 . 

 b]zelQmsf] efjgfn] ubf{ hd{gsf] n8fOFdf uPsf] uf]/]sf] alhl/:tfgdf k7fgx¿;Fu d'8e]7 x'G5 . cbDo ;fx; tyf 

pT;fxsf ;fy uf]vf{nL ;]gf / uf]/]n] k7fgx¿;Fu n8fOF ub{5g\ . o; 36gfdf jL/ /;sf] pbo ePsf] 5 . k7fgsf] efnfn] dfgjL/ / 

uf]/] 3fOt] x'G5g\ . dfgjL/ d'5f{ k5{ eg] uf]/] cfj]udf cfP/ l;+x pk|]mh:t} k7fgx¿nfO{ v's'/Ln] luF8\g] sfd ub{5 . o; 36gfdf 

uf]/]df s|f]w efjsf] pbo eO{ /f}b| /;sf] pTklQ ePsf] kfOG5 . k7fgsf] efnfn] 3fOt] ePsf] dfgjL/ lj:tf/} lgsf] x'g yfNb5 eg] 

uf]/]sf] cj:yf eg\–emg\ gfh's aGg k'Ub5 . k7fgsf] efnfn] eGbf klg dgsf] efnf -s'l~hgL;Fu ePsf] lj5f]8sf] kL8f_ n] uf]/]sf] 

cj:yf hL0f{ aG5 . s'l~hgLnfO{ ;DemFbf;DemFb} p;sf] sf?l0fs cGTo x'G5 . uf/]sf] sf?l0fs cGTo ePkl5 p;sf ;fyLx¿ ?g 

yfNb5g\ . uf/]sf] d[Tokl5 zf]s efjsf] ;fwf/0fLs/0f eO{ s?0f /; kl/kfs cj:yftkm{ pGd'v x'G5 . uf]/];Fusf] lj5f]8sf] sf/0f 

ljl5Kt eO{ d'l5{t aGg k'u]sL s'l~hgLsf] ljjfx cs}{ s]6f] -;]t]_ ;Fu x'gnfUbf ljjfxsf] lbg ;f]x| z[ª\uf/df ;lhPsL s'l~hgL uf]/]nfO{ 

;Demb} lqz'nLdf xfdkmfn]/ cfTdxTof ub{5] . s'l~hgLn] cfTdxTof u/]sf] b]v]/ ;fgLcfdf l;Gw' lanfk -ljnf}gf_ u/]/ ?lG5g\ eg] 

7fn"l;ª cfF;' emfb}{ kZrtfk ub{5 . o; 36gfn] kl/kfs cj:yftkm{ pGd'v eO/x]sf] ljof]u z[ª\uf/ /; s?0f /;df kl/0ft eO{ 

kl/kfs -pTsif{_ cj:yfdf k'Ub5 . cyf{t\ s¿0f /; ;fwf/0fLs/0f eP/ kf7sdf bL3{sfnLg ;do;Dd c>' tyf zf]sefjsf] ljsf; 

u/fpFb5 .  

 ;du|df s'l~hgL v08sfJodf elQm, jL/, /f}b|, ljof]u z[ª\uf/, s¿0f /;sf lardf ;hftLo ;DaGw /x]sf] 5 . uf]/]df 

pTkGg b]zelQmsf] efjgfn] n8fOFdf xf]ldP/ k7fgx¿;Fu ePsf] d'8e]6df jL/ /; tyf uf]/] / dfgjL/ 3fOt] x'Fbf /f}b| /;sf] lgiklQ 

ePsf] 5 . o; v08sfJodf jL/ / /f}b| /;sf] k|ltkmn :j¿k s¿0f /;sf] lgiklQ ePsfn] jL/, /f}b| / s¿0f /;sf lardf ;hftLo 

;DaGw /x]sf] 5 . uf]/]sf] ;Demgfdf ljl5Kt ag]sL s'l~hgL ljof]u z[ª\uf/ /;s} sf/0f r]tgfz"Go eP/ cfTdxTof ub{5] . o;n] ubf{ 

s¿0f /; ;fwf/0fLs/0f eO{ kl/kfs cj:yfdf k'usf]   5 . oxfF ljof]u z[ª\uf/ /;s} sf/0fn] s¿0f /;sf] ;fwf/0fLs/0f ePsf] 5 . 

To;}n] ljof]u z[ª\uf/ / s¿0f /;sf aLrdf ;hftLo ;DaGw /x]sf] 5 .  

&= s'l~hgL v08sfJodf s?0f /;  

 sfJodf d'Vo tyf k|wfg eP/ cfpg] /;nfO{ cª\uL /; elgG5 . sfJodf ljleGg k|sf/sf ;xfos tyf uf}0f /;x¿ klg 

x'G5g\ . oL ;xfos tyf uf}0f /;n] klg s'g} Ps /;nfO{ kl/kSs agfP/ kf7s / bz{ssf] dgdf kl5;Dddf k|efj pTkGg u/]sf] 

x'G5 . k"jL{o cfrfo{ ljZjgfyn] sfJodf z[ª\uf/, zfGt / jL/ /;dWo] s'g} Ps /; cª\uL -d'Vo_ /;sf ¿kdf / c? /;nfO{ cª\u -

;xfos÷uf}0f_ /;sf ¿kdf lrlqt x'g'kb{5 eg]sf 5g\ . t/ k|:t't s'l~hgL v08sfJodf s?0f /; cª\uL /;sf] ¿kdf cfPsf] 5 . 

s'l~hgL v08sfJodf 36]sf ljleGg 36gfx¿ -uf]/] hd{gsf] n8fOFdf hfg', dfgjL/ 3fOt] eO{ d'l5{t x'g', uf]/] hd{gsf] n8fOFdf 

k7fgsf] efnfn] 3fOg] x'g', uf]/];Fusf] ljof]udf s'l~hgL ljl5Kt tyf d'l5{t x'g', uf]/]n] /ftL g/fd|f] ;kgf b]Vg', 3fOt] uf]/]sf] :j:Yo 

ulDe/ aGb}hfg', uf]/]sf] d[To' x'g', 7fn"l;ªn] s'l~hgLsf] efjgf ljkl/t nvg nK6gsf] 5f]/f] ;]t];Fu ljjfx l5Gg] sfo{ ug'{{, l;Gw'n] 

/ftL g/fd|f] ;kgf b]Vg', s'l~hgLn] cfTdxTof ug'{n] s?0f /;sf] ;fwf/0fLs/0fdf ;xof]u u/]sf] kfOG5 . hd{gsf] n8fOFdf b':dgsf] 

uf]nL nfu]/ 3fOt] eO{ s'l~hgLnfO{ ;Dem]/ p;s} ofbdf 8'j]/ uf]/] /fptsf] d[To' ePsf] a]nf / uf]/];Fu lj5f]8 ePkl5 a'af 7fn"l;ªn] 
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;]t];Fu ljjfx l5g]kl5 uf]/]sf] ofbdf s'l~hgLn] lqz'nLdf xfd kmfn]/ cfTdxTof u/]sf] 36gfn] kf7ssf dgdf ljof]u z[ª\uf/sf] efj 

cg'e"lt u/fP klg   ljof]u z[ª\uf/ kl/kfsk"0f{ cj:yfkl5 s?0f /;df kl/0ft ePsf] 5, / zf]s efjn] kf7ssf dgdf bL3{sfnLg 

;do;Dd k|efj kf/]sf] 5 . 

 uf]/]n] hd{gsf] n8fOFdf uPkl5 p;sf] ofbdf÷;Demgfdf ljl5Kt, pGdfb ag]sL s'l~hgL sfJosf] cGTofj:yfdf r]tgfz"Go 

cj:yfdf k'uL cfˆgf] ljjfx ;]t];Fu eO/x]sf] lbg ;f]x| z[ª \uf/n] ;lh/x]sL cj:yfdf lqz'nLdf xfd kmfNg k'u]sL 5] . s'l~hgLsf] 

d[To'kl5 pQm ljof]u z[ª\uf/ s?0f /;sf] kl/kfs cj:yfdf k'uL ;fwf/0fLs/0f ePsf]  5 . ljof]u z[ª\uf/df k|]dLk|]dLsfsf] lj5f]8 

x'G5 t/ ltgLx¿df k'gld{ngsf] ;Defjgf klg /x]sf] x'G5 . oxfF s'l~hgLsf] cfTdxTofn] s'l~hgL / uf]/]sf] k'gld{ngsf] cj:yf /x]sf] 

5}g eg] n8fOFdf 3fOg] ePsf] uf]/] klg s'l~hgLsf] ;Demgfdf ljl5Kt cj:yfdf k'u]sf] 5 . kf7fgx¿n] vf]k]sf] efnfsf] 3fpeGbf 

dgsf] 3fpn] s'l~hgLnfO{ ;Demb} uf]/]sf] klg d'To' ePsf] 5 . o;/L s'l~hgL v08sfJodf k|]dLk|]dLsf b'j}sf] d[To' ePsf] 5 . 

k|]dLk|]dLsfsf] d[To' k"j{sf] cj:yf hltv]/ b'j}n] ljof]udf Ps csf{nfO{ ;lDemb} ljl5Kt lyP Tof] cj:yf;Ddf o; v08sfJodf ljof]u 

z[ª\uf/sf] cj:yf /x]sf] 5 . s'l~hgL / uf]/]sf] d[To'kZrft\ pQm ljof]u z[ª\uf/sf] /lt÷k|]d efj zf]s efjdf kl/0ft ePkl5 o;n] 

s?0f /;nfO{ kl/kfs cj:yfdf k'¥ofPsf] 5 . s?0f /;nfO{ kl/kfs cj:yfdf k'¥ofpg ;xof]u u/]sfn] ljof]u z[ª\uf/ k|:t't 

v08sfJodf cª\u /;sf ¿kdf cleJoQm ePsf] 5 eg] s?0f /; cª\uL      -k|wfg÷d'Vo_ /;sf ¿kdf cleJoQm ePsf] 5 .  

 k|:t't sfJodf s?0f /;nfO{ pTsif{df k'¥ofpgsf nflu ljleGg ;fdu|L tyf pks/0fx¿sf] ;+of]hg ul/Psf] 5 . h;nfO{ 

lgDgfg';f/ pNn]v ul/Psf] 5 M  

&=! cfnDag ljefj   

sfJosf] d "n cfwf/ g} cfnDag ljefj xf] . sfJodf k|of]u ul/Psf gfosgflosf, kfqx¿ tyf j:t'x¿ g} cfnDag ljefj 

x'g\ . cfnDag ljefjn]  ;x[bosf dgdf ;'if'Kt cj:yfdf /x]sf] :yfoL efjnfO{ hufpg] cyjf pb\a'B ug]{ sfd ub{5 . of] 

ljifofnDag / cf>ofnDag u/L b'O{ k|sf/sf] x'G5 . h;nfO{ nlIot u/]/ :yfoL efj cª\s'l/t x'G5 Tof] ljifofnDag xf] eg] h'g 

JolQm / kfqdf  :yfoL efj cª\s'l/t x'G5 Tof] cf>ofnDag xf] -pkfWofo, @)^& k[= @(_ . s'l~hgL v08sfJodf  s?0f /;sf] 

cfnDag ljefjsf ¿kdf uf]/], s'l~hgL, dfgjL/, uf]/]sf l;kfxL ;fyL, l;Gw', 7fn"l;ª cfPsf 5g\ . h;df uf]/], s'l~hgL, dfgjL/ 

ljifofnDag / uf]/], s'l~hgL, dfgjL/, uf]/]sf l;kfxL ;fyL, l;Gw', 7fn"l;ª cf>ofnDagsf ¿kdf cfPsf 5g\ .  

&=@ p2Lkg ljefj  

 cfjnDag ljefjn] cª\s'l/t u/fPsf] jf hufPsf] efjnfO{ kf]if0f ug]{, a9fpg] jf dnhn ug{] sf/snfO{ p2Lkg ljefu 

elgG5 . p2Lkg ljefjn] :yfoL efjnfO{ psf:g] tyf tLa| ¿kdf hfu[t  ug]{ sfd ub{5 .  sfJo jf gf6sdf jl0f{t b]z, sfn, 

kof{j/0f tyf kfqsf lqmofsnfk / xfpefp cflb p2Lkg ljefej x'g\ . s'l~hgL v08sfJodf hd{gsf] n8fOFdf uPsf] uf]/]nfO{  

s'l~hgLsf] ;Demgf cfpg', s'l~hgLnfO{ uf]/]sf] ;Demgf cfpg', s'l~hgL lj/fdL x'g', dfgjL/ 3fOt] eO{ d'l5{t x'g', uf]/] 3fOt] x'g', 

dfgjLn] uf]/];Fu ca cfkm" gafFRg] ePsfn] uf]/] / s'l~hgLsf] ljjfx x]g{ gkfpg] s'/f ug'{, 3fOt] ePsf] uf]/]sf] cj:yf ljub}{ hfg', 

cfkm" gafFRg] 7fg]/ uf]/]n] s'l~hgLnfO{ dfgjL/dfkm{t\ cfˆgf] s]z dfofsf] lrgf] k7fpg', uf]/]n] ;kgfdf s'l~hgLnfO{ 3f6 nu]sf] b]Vg', 

uf]/]sf] d[To' x'g', l;Gw'n] g/fd|f] ;kgf b]Vg', s'l~hgLn] lqz'nLdf xfd kmfn]/ cfTdxTof ug'{, l;Gw' / 7fn"l;ªnfO{ s'l~hgLsf] emNsf] 

cfO/xg' cflb  s?0f /;sf p2Lkg ljefu x'g\ .  

&=# cg'efj  

 cfnDag ljefj / p2Lkg ljefjsf] ;+of]ukl5 kfq tyf rl/qdf b]vfkg]{ zf/Ll/s tyf dfgl;s ljsf/, xfpefp, r]i6f, 

lqmofk|ltlqmof cflb cg'efj x 'g\ . csf]{ zAbdf eGg'kbf{ cfnDag ljefj / p2Lkg ljefjn] :yfoL efjsf] cg'ej u/fO;s]kl5 s'g} 

JolQm, kfq jf rl/qdf pTkGg x'g] ljleGg xfpefp, r]i6f, lqmofk|ltlqmof, zf/Ll/s tyf dfgl;s ljsf/ cflbnfO{ cg'efj elgG5 . 

o;n] :yfoL efjnfO{ cleJoQm ug]{ sfd ub{5 .  

s'l~hgL v08sfJodf uf]/];Fu ePsf] lj5f]8sf sf/0f s'l~hgL PSn} 6f]nfP/ a:g' tyf  vfgf klg gvfg', uf]/]sf] ;Demgfdf 

s'l~hgL lj/fdL kg'{, ;]t];Fu cfˆgf] ljjfx x'g] s'/f ;'g]/ s'l~hgLsf] sn]hf l5ofl5of x'g', s'l~hgLn] ljif vfP/ d?em}F ug'{, uf ]/] / 

dfgjL/ cFufnf] xfn]/ ?g', s'l~hgLsf] ljl5Kt cj:yf b]v]/ l;Gw'nfO{ 56k6L / lrGtfx'g', dfgjL/ / cGo ;fyLx¿n] uf]/]nfO{ cFufnf] 

xfn]/ ?g', s'l~hgLsf] ljof]udf÷d[To'kl5 l;Gw' / 7fn"l;ª ?g', l;Gw' / 7fn"l;ªsf cfFvfdf cfF;' cfpg', 7fn"l;ªn] skfn n'5]/ 

n8La'8L v]Ng', 7fn"l;ªn] kZrfk ug'{, l;Gw'n] ljnfk / ljnf}gf ug'{ cflb s?0f /;sf cg'efj x'g\ .  
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&=$ Jolerf/L efj  

 ;x[bosf dgdf cª\s '/0f x 'g] cl:y/ k|sf/sf dfgl;s lrQj[lQ g} Jolerf/L efj x 'g\ . æ:yfoL efjnfO{ psf:g ;xof]uLsf 

¿kdf cfpg] c:yfoL efjnfO{ Jolerf/L efj elgG5Æ -zdf{ / n'O6]n, @)^& k[= $%_ . Pp6} /;df lge{/ g/x]/ l5gl5gdf ljleGg 

/;x¿df kl/jt{g jf rnfodfg x'g] ePsfn] Jolerf/L efjnfO{ ;~rf/L efj klg elgG5 . ljefj / cg'efjsf t'ngfdf Jolerf/L 

efj /;l;t a9L lgs6 x'G5g\ . :yfoL efjnfO{ /;fj:yfdf k'¥ofpg Jolerf/L tyf ;~rf/L efjsf] dxŒjk"0f{ e"ldsf /xG5 cyf{t\ 

Jolerf/L tyf ;~rf/L efjn] :yfoL efjnfO{ kl/k'i6 ug]{ sfd ub{5g\ . ;+:s[tsf sfJozf:qLx¿sf cg';f/ JolQmrf/L tyf ;~rf/L 

efj ## k|sf/sf 5g\ . ljefj / cg'efjsf] d]n eO{ s'l~hgL v08sfJodf zf]s efjnfO{ s?0f /;sf ¿kdf ;fwf/0fLs/0f ug{sf] 

nflu pGdfb, df]x, dlt, h8tf, d/0f, lrGtf, :d[lt, :jKg, laaf]/, Joflw, zf]s, c>', ljiffb, qf;, :j/e]b cflb Jolerf/L tyf 

;~rf/L efjsf] k|of]u ul/Psf] 5 .  

 k|:t't sfJodf uf]/]sf ofbdf hn]/ s'l~hgL ljlIfKt ePsf]n] tyf s'l~hgLsf] To:tf] ljlIfKt cj:yf l;Gw'n] b]v]sLn] pGdfb 

efj, uf]/]sf] ljof]udf ljlIfKt ag]sL s'l~hgL r]tgfz"Go cj:yfdf k'u]sLn] df]x efj, hd{gsf] n8fOFdf uPsf] kN6g rGb|lu/Ldf 

k'u]kl5 b]znfO{ -g]kfnnfO{_ ;Dem]/ /f]Psf] cj:yfsf] j0f{g x'Fbf :d[lt efj, n8fOFdf hfg] qmddf uf]/]n] af6f]el/ s'l~hgLnfO{ ;Demb} 

lxF8]sf] cj:yfsf] j0f{g x'Fbf cf}T;'So efj, 7fn"l;ªn] s'l~hgLsf] ljjfx nvg nK6gsf] 5f]/f ;]t];Fu l5Gg uPsf] avtdf s'l~hgLsf] 

bogLo tyf ljlIfKt cj:yf b]v]/ s'l~hgLnfO{ s]xL x'g] t xf]Og eGg] s'/fsf] j0f{g x'Fbf lrGtf, 3fOt] ePsf] dfgjL/ d'5f{ k/]sf] 

cj:yfdf d/0f efj, uf]/]n] /ftL ;kgfdf s'l~hhgLnfO{ 3f6df nu]sf] b]v]sf] j0f{g x'Fbf :jKg efj, ;kgfaf6 ljpFlemP/ uf]/] 

s'l~hgLnfO{ ;Dem]/ ?Fbf :d[lt / laaf]/ efj, uf]/] dgsf] 3fp / n8fOFsf] 3fpn] d'l5{t k/]sfn] Joflw efj, uf]/]sf] d[To' ePkl5 

dfglj/n] uf]/]nfO{ cFufnf] df/]/ ?Fbf c>' tyf zf]s efj, kfgL kl//x]sf] a]nf s'l~hgLnfO{ bf}8]/ lqz'nLlt/ uO/x]sf] b]Vbf l;Gw'df 

qf; efj, s'l~hgLsf] d[To'kl5 7fn"l;ªn] skfn n'5]/ n8La'8L v]Nbf ljiffb efj, s'l~hgLsf] d[To'kl5 l;Gw'n] ?Fbf cf}T;'So efj, 

a]nfa]nf s'l~hgLnfO{ ;Dem]/ l;Gw'n] ?Fbf :d[lt / c>' efj pTkGg ePsf] 5 .  

 o;/L k|:t't v08sfJodf ljleGg Jolerf/L tyf ;~rf/Lefjn] zf]s :yfoL efjsf] pTkGg u/fO{ s?0f /;nfO{ kl/kfs 

agfPsf] kfOG5 . h;nfO{ tnsf ;fIox¿n] klg k|i6 kfg{ ;lsG5 M  

 w]/} 5}g canfO{ ;FuL b'O{r/L a;]GYof} xfFufdf,  

yf}6L r/L p8]/ hfnL cfsL{ hfnL kxf8L xfjfdf, 

3/ k'u] elGbP ;FuL Û kL/tLsL aQLnfO{ ;'gfO{, 

s:tf xfdL gªdf;' lyof}+ slt 5ftL vf]n]/ b]vfO{ Û 

laxf ltd|f] x]¿Fnf eGbf k/b]zdf b'Zdgsf] df/vfO{, 

cfF;' bf]6f lu/fO{ uof] dfgjL/ u'?ª eg]/ pgnfO{ .  -s'l~hgL, !( M !&_ 

 oxfF k7fg;Fu d'8e]6df dfgjL/ 3fOt] ePsf] avt p;n] ?Fb} uf]/]nfO{ ca cfkm" gafFRg] ePsfn] 3/ uPkl5 s'l~hgLnfO{ 

xfd|f] ldqtfsf] aofg ;'gfOlbg' eGg] s'/f ubf{ub{} a]xf];÷d"l5{t k/]sf] cj:yfsf] j0f{g x'Fbf d/0f efj /x]sf] 5 eg] of] d/0f efjn] 

:yfoL efjsf] zf]s efjnfO{ Jo'FtfO{ s?0f /;sf] pTklQ ePsf] 5 .  

uf]/] eG5 c8]/ aLr wf/f hfnsf] ;'s]/ em/]em}+  

d'bf{ /ftdf kft rfNg] xfjf ;]nfP/ dw'/f] e/em}+ . 

æ3/ d]/f] sf]Nk"df ;FuL Û Ps 6'qmf] s]z sf6L /fv]/, 

d]/f] lrgf] aufOb]pm eGg' s'l~hgLnfO{ PsfGt 8fs]/ . 

l;+x ;l/ uh{]/ pk|mL bz b'Zdg xftn] lu+8]/ . 

cflv/ 3fp nfu]sf] sf]vf] dgsf] k'Ug gkfO{ wf]sf]Ù 

uof] ltdL ;kgfb]vL :ju{lt/ cfF;'n] x]/]/ .Æ  -s'l~hgL, @) M @%_   
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 oxfF hd{gsf] n8fOFdf b'Zdgsf] efnfn] 3fOt] ePsf] uf]/]n] dg'{eGbf cufl8 dfgjL/;Fu s'l~hgLnfO{ cfˆgf] -uf]/]sf]_ s]z 

sf6]/ lbg' / dfofsf] lrgf] gbLdf aufOlbg' eGg', d}n] l;+xsf] h:t} pk|m]/ bzj6f b'ZdgnfO{ df/]sf] s'/f elGbg' eGg] s'/f ubf{ x 'fbf 

c>' tyf zf]s efj pTkGg ePsf] 5 . h;sf] sf/0fn] s?0f /;sf] lgiklQ ePsf] 5 .  

dfgjL/n] cFufnf] xfNof] Û ;FuL ;FuL eg]/ /f]P/, 

;a} /f]P jL/sf] cflv/ ;Rrf s'/f p;n] kmf]P/ . -s'l~hgL, @) M #)_ 

 oxfF hd{gsf] n8fO{df 3fOt] ePsf] uf]/]sf] d[To'kl5 dfgjL/n] uf]/]nfO{ cFufnf] xfn]/ /f]Psf] s'/fsf] j0f{g x'Fbf tyf uf]/]sf 

c? ;fyLx¿n] klg /f]Psf] s'/fsf] j0f{g ul/bf c>'÷zf]s JolQmrf/L efj pTkGg ePsf] 5 . h'g efj s?0f /;df kl/0ft ePsf] 5 .  

 æs7} d]/L uof} lg afaf Û d]/L 5f]/L s'l~hgL ckf/sL Û 

 Kof/L d]/L sn]hfeGbf h'xf/ of}6L uof} lg ;+;f/sL,  

 s7} Û ltd|f] b'v]sf] lbn Û s7} ltd|f hnsf nf]rg, 

 ;+emL ;+emL km'6\b5 5ftL ltd|f dL7f] af]nL / arg Û 

==== 

 t/ ltd|L c:;/] 5fof k[lyjLdf /f]P/ uof} lg, 

 xfdL cfh 6'x'/f h:tf aQL lgeL a;]em}F aGof}+ lgÆ 

l;Gw'nfO{ unfdf cfO{ cfF;'sf] ensf] 3'FSsfn] ;dfof] 

 cf]7nfO{ kmkm{/ kf/L cfFvf ;n;n awfnL ¿nfof] ..  -s'l~hgL, @! -3_ M @_ 

 oxfF s'l~hgLn] lqz'nLdf cfTdxTof u/]kl5 s'l~hgL;Fusf] ljof]udf s'l~hgLnfO{ ;Dem]/ tyf p;sf ljutsf lqmofsnfk / 

¿k/ª\u ;Dem]/ 56k6fO /x]sL l;Gw'sf] x[boljbf/s tyf s?0ff hGo l:yltsf] rrf{ ul/Psf]n] :d[lt / zf]s efj /x]sf] 5 . h'g efj 

s?0f /;df kl/0ft eO{ kf7snfO{ ;d]t efjljXjn tyf s?0ffhGo l:yltdf k'¥ofpF5 .  

&=% :yfoL efj  

 Dfflg;sf dgdf÷x[bodf ;'if'Kt cj:yfdf :yfoL ¿kdf /xg] efj, ;+j]u tyf lrQj[lQnfO{ :yfoL efj elgG5 . sfJodf 

kl5;Dd l:y/ eP/ /xg] / cGo efjx¿nfO{ ;d]t cfkm"d} ;dflxt ug{] efjx¿ :yfoL efj x'g\ . æ;xfos jf c;xfos Jolerf/L 

efj cflb efjx¿åf/f Jojx[t gx'g] / /;f:jfbgsf] cfwf/sf ¿kdf l:y/ /xg] efj g} :yfoL efj x'g\Æ -l;+x, @))&, k[= @@^_ . 

:yfoL efj z[ª\uf/ /;sf] /lt jf k|]d, s?0f /;sf] zf]s, /f}b| /;sf] qmf]w, jL/ /;sf] pT;fx, xfF:o /;sf] xfF;f], eofgs /;sf] eo 

jf 8/, laeT; /;sf] h'u'K;f jf 3[0ff, cb\e't /;sf] cfZro{ jf lj:do / zfGt /;sf] zd jf lgj]{b u/L gf} k|sf/sf x'G5g\ . log} 

:yfoLefj ;fwf/0fLs/0fsf dfWodn] /;sf ¿kdf kl/0ft x'G5g\ . s'l~hgL v08sfJodf zf]s :yfoL efj ljefjflbsf dfWodn] 

;fwf/0fLs/0f eO{ s?0f /;df kl/0ft ePsf] 5 . 

*= lgisif{ 

 s'l~hgL v08sfJodf elQm, jL/, /f}b|, ljof]u z[ª\uf/, s¿0f /;sf lardf ;hftLo ;DaGw /x]sf] 5 . b]zelQmsf] efjgf 

ljsf; ePsf] uf]/] hd{gsf] n8fOFdf hfG5 . n8fOFdf k7fgx¿;Fu d'8e]6 x'Fbf jL/ /; tyf uf]/] / dfgjL/ 3fOt] x'Fbf /f}b| /;sf] 

lgiklQ ePsf] 5 . jL/ /; / /f}b| /;n] df/sf6nfO{ klg hgfpF5 . jL/ / /f}b| /;sf] kl/0ffd :j¿k v'gv/fjf tyf xToflx+;f klg 

x'G5 . v'gv/fjf tyf xToflx+;fn] zf]sefjsf] pbo u/fP/ s¿0f /;sf] lgiklQ x'G5 . s'l~hgL v08sfJodf klg jL/ / /f}b| /;sf] 

k|ltkmn :j¿k s¿0f /;sf] lgiklQ ePsf] kfOG5 . To;}n] o; v08sfJodf jL/, /f}b| / s¿0f /;sf lardf ;hftLo ;DaGw /x]sf] 

kfOG5 . uf]/]sf] ;Demgfdf ljl5Kt ag]sL s'l~hgL ljof]u z[ª\uf/ /;s} sf/0f r]tgfz"Go eP/ cfTdxTof ub{5] . h;n] ubf{ s¿0f 

/; ;fwf/0fLs/0f eO{ kl/kfs cj:yfdf k'usf]   5 . oxfF ljof]u z[ª\uf/ /;s} sf/0fn] s¿0f /;sf] ;fwf/0fLs/0f ePsf] 5 . To;}n] 

ljof]u z[ª\uf/ / s¿0f /;sf aLrdf ;hftLo ;DaGw /x]sf] 5 .  
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s'l~hgL v08sfJodf 36]sf ljleGg 36gfx¿ uf]/] hd{gsf] n8fOFdf hfg', dfgjL/ 3fOt] eO{ d'l5{t x'g', uf]/] hd{gsf] n8fOFdf 

k7fgsf] efnfn] 3fOg] x'g', uf]/];Fusf] ljof]udf s'l~hgL ljl5Kt tyf d'l5{t x'g', uf]/]n] /ftL g/fd|f] ;kgf b]Vg', 3fOt] uf]/]sf] :j:Yo 

ulDe/ aGb}hfg', uf]/]sf] d[To' x'g', 7fn"l;ªn] s'l~hgLsf] efjgf ljkl/t nvg nK6gsf] 5f]/f] ;]t];Fu ljjfx l5Gg] sfo{ ug'{{, l;Gw'n] 

/ftL g/fd|f] ;kgf b]Vg', s'l~hgLn] cfTdxTof ug'{n] s?0f /;sf] ;fwf/0fLs/0fdf ;xof]u u/]sf] kfOG5 . hd{gsf] n8fOFdf b':dgsf] 

uf]nL nfu]/ 3fOt] eO{ s'l~hgLnfO{ ;Dem]/ p;s} ofbdf 8'j]/ uf]/] /fptsf] d[To' ePsf] a]nf / uf]/];Fu lj5f]8 ePkl5 a'af 7fn"l;ªn] 

;]t];Fu ljjfx l5g]kl5 uf]/]sf] ofbdf s'l~hgLn] lqz'nLdf xfd kmfn]/ cfTdxTof u/]sf] 36gfn] kf7ssf dgdf ljof]u z[ª\uf/sf] efj 

cg'e"lt u/fP klg  ljof]u z[ª\uf/ kl/kfsk"0f{ cj:yfkl5 s?0f /;df kl/0ft ePsf] 5 . s'l~hgL / uf]/]sf] d[To' eP/ oL b'j}sf] 

ldng c;Dej ePsfn] klg kf7ssf] dgdf zf]s tyf c>' efj pTkGg u/fPsf] 5 . h'g s?0f /;sf ¿kdf kf7sdf ;fwf/0fLs/0f 

ePsf] 5 . s'l~hgL v08sfJodf lglxt s?0f /;sf] cj:yfnfO{ tnsf] tflnsfåf/f cem :ki6 kfl/Psf] 5 M  

;hftLo /; cfnDag ljefj p2Lkg ljefj cg'efj Jolerf/L efj :yfoL 

efj 

z[ª\uf/, 

jL/,   

elSt  

-b]zelQm_, 

/f}b| . 

 

uf]/], s'l~hgL, dfgjL/ 

ljifofnDag / uf]/], 

s'l~hgL, dfgjL/, uf]/]sf 

l;kfxL ;fyL, l;Gw', 

7fn"l;ª cf>ofnDag .   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

n8fOFdf uPsf] uf]/]nfO{  

s'l~hgLsf] ;Demgf cfpg', 

s'l~hgLnfO{ uf]/]sf] ;Demgf 

cfpg', s'l~hgL lj/fdL x'g', 

dfgjL/ 3fOt] eO{ d'l5{t x'g', 

uf]/] 3fOt] x'g', dfgjL/n] uf]/];Fu 

ca cfkm" gafFRg] ePsfn] uf]/] / 

s'l~hgLsf] ljjfx x]g{ gkfpg] 

s'/f ug'{, 3fOt] ePsf] uf]/]sf] 

cj:yf laub}{ hfg', cfkm" gafFRg] 

7fg]/ uf]/]n] s'l~hgLnfO{ 

dfgjL/dfkm{t\ cfˆgf] s]z 

dfofsf] lrgf] k7fpg', uf]/]n] 

;kgfdf s'l~hhgLnfO{ 3f6 

nu]sf] b]Vg', uf]/]sf] d[To' x'g', 

l;Gw'n] g/fd|f] ;kgf b]Vg', 

s'l~hgLn] cfTdxTof ug'{, l;Gw' 

/ 7fn"l;ªnfO{ s'l~hgLsf] emNsf] 

cfO/xg' cflb  . 

s'l~hgL PSn} 6f]nfP/ a:g' tyf  

vfgf klg gvfg', uf]/]sf] 

;Demgfdf s'l~hgL lj/fdL kg'{, 

;]t];Fu cfˆgf] ljjfx x'g] s'/f 

;'g]/ s'l~hgLsf] sn]hf l5ofl5of 

x'g', s'l~hgLn] ljif vfP/ d?em}F 

ug'{, uf]/] / dfgjL/ cFufnf] xfn]/ 

?g', s'l~hgLsf] ljl5Kt cj:yf 

b]v]/ l;Gw'nfO{ 56k6L / lrGtf 

x'g', dfgjL/ / cGo ;fyLx¿n] 

uf]/]nfO{ cFufnf] xfn]/ ?g', 

s'l~hgLsf] ljof]udf÷d[To'kl5 

l;Gw' / 7fn"l;ª ?g', l;Gw' / 

7fn"l;ªsf cfFvfdf cfF;' cfpg', 

7fn"l;ªn] skfn n'5]/ n8La'8L 

v]Ng', 7fn"l;ªn] kZrfk ug'{, 

l;Gw'n] lanfk / lanf}gf ug'{ cflb 

. 

pGdfb, df]x, 

dlt, h8tf, 

d/0f, lrGtf, 

:d[lt, :jKg, 

laaf]/, Joflw, 

zf]s, c>', 

ljiffb, qf;, 

:j/e]b cflb . 

zf]s 
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!)= ;Gbe{;fdu|L;"rL  

pkfWofo, s]zjk|;fb -@)^&_, k"jL{o;flxTo l;4fGt, kfFrf} ;+:s=, nlntk'/ M ;femf k|sfzg . 

Uf8tf}nf, gf/fo0f -@)&!_, /; / Wjlg l;4fGt, sf7df8f}F M k|ult k':ts k|sfzg k|f= ln=.  

b]jsf]6f, nIdLk|;fb -@)$&_, s'l~hgL, -rf}yf] ;+:s=_, nlntk'/ M ;femf k|sfzg .  

k/fh'nL, df]ltnfn -@)&$_, /; l;4fGt / k|of]u, lq=lj= M Pd= lkmn= sfo{qmdf k|:t't sfo{kq . 

Kff]v/]n, efg'eSt -@)%(_, l;4fGt / ;flxTo, nlntk'/ M ;femf k|sfzg . 

nD;fn, /fdrGb| / cGo -@)^&_, ;flxTozf:q, g]kfnL ;dfnf]rgf / zf]wljlw,  sf7df8f}F M e'F8Lk'/f0f k|sfzg . 

zdf{, df]xg/fh / n'O6]n, vu]Gb|k|;fb -@)^&_, k"jL{o / kfZrfTo ;flxTo l;4fGt, t];|f] ;+:s=, sf7df8f}F M ljBfyL{ k':ts e08f/ .        

l;+x, ;Toj|t -;g\ @))&_, ;flxTo bk{0f, jf/f0ff;L M rf}vDaf ljBfejg . 
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a}t8L lhNNfsf] kf6gdf ufOg] ;f+:sfl/ts uLtsf] ljwftflTjs cWoog 

 
 

pk=k|f= /d]z k|;fb kGt 

;Nofg6f/ SofDk;, wflbª -ljBfjfl/lw/t_ 

 

n]v;f/ 

    a}t8]nL ;d'bfodf dfgj hLjgsf  k|To]s r/0f r/0fdf ljleGg k|sf/sf ;+:sf/hGo sfo{x? dgfOb} cfPsf 5g . To:tf 

sfo{dWo] hGd,Gjf/g, 5}6L ,cGgk|f;g ,s/0fj]b,j|taGw,ljjfx / d[To' cflb r/0fdf ul/g] sfo{nfO{ oxFf ;+:sfl/s sfo{ elgPsf] 5, 

o:tf sfo{sf] cj;/df ufO{g] uLtnfO{ ;f+:sfl/s uLt eGg] ul/G5 . oxfF o:tf uLtnfO{ Hofb} dxTjsf ;fy x]g]{ ul/G5 . oxfF a|taGw 

sfo{nfO{ ;a}eGbf dxTjk"0f{ sfo{sf ?kdf lng] ul/G5 . k|:t't nf]suLt afnsnfO{ hg} klxl/g] a]nfdf ufOg] nf]suLt xf] .  o; 

nf]suLtdf skf; 5g]{, sf6\g] / hg} agfpg] / klx/g] k|;8\usf] JofVof ul/Psf] 5 . o;df ljlwljwfgsf ;fy ul/g] sfo{ adf]lhd 

:yfgLo gf/L ;d"xb\jf/f ld7f] :j/df / nf]s nodf 9fn]/ ufOPsf] 5 . of] nf]suLt cfofdsf cfwf/df n3' cfsf/ /x]sf] 5 . :yfgLo 

efiffdf ufOPsf] k|:t't uLtdf sYo Pjd\ cgf}krfl/s z}nLsf] k|of]u ul/Psf] 5 . o; uLtn] oxfFsf nf]s;d'bfosf] hLjg bz{g 

ptfl/sf] 5 . k|:t't nf]suLtnfO{ h;cGtu{t ljifoj:t', d"nkf7, ;xefuL, kl/j]z, pb]Zo, no, ;+/rgf / efiffz}nLdf s]lGb|t /xL 

ljZn]if0f ul/Psf] 5 . 

!= ljifo kl/ro  

 a}t8L lhNnf g]kfnsf] ;'b"/klZrd k|b]zdf cjl:yt 5 eg] kf6g To; lhNnfdf /x]sf] k|l;4 Ps ;'Gb/ ;fgf] zx/ xf] . 

oxfF ljleGg hflt hghfltx¿sf] a;f]af; /x]sf] 5 . oxFf k|To]s hftLo ;+:s[ltdf nf]suLtsf] pkl:ylt kfOG5 . o;} qmddf a}t8L 

lhNnfsf]  kf6gdf k|rlnt /x]sf ;+:sf/uLt, >duLt, kj{uLt, wfld{suLt, afx|df;] uLtx¿ oxfFsf] ;+:s[lts} ¿kdf k|rngdf /x]sf 

5g\ . oL uLtdWo] kf6g If]qdf ?kdf x/fpg nfu]sf / lanfpg nfu]sf ;f+l:sf/s uLtdWo] a|taGw qmddf ufOg] uLtsf] ljwftflTjs 

cWoog ug'{kg]{ cj:yf /x]sf] 5 . ctM o; cWoog sfo{df a}t8L lhNnfsf] kf6g If]qdf k|rlnt nf]suLtsf] ;ª\sng / ljZn]if0f 

ug]{ p2]Zo /fvL of] zLif{s 5gf]6 ul/Psf] 5 . dflg; o; wtL{df hGd]b]lv d[To'j/0f gx'Gh]n;Dd / To;kl5 klg  ljleGg sfo{x? 

x'Fb} cfPsf 5g\ . To:tf ;+f:sfl/s sfo{df oxfFsf :yfgLo nf]s uflosfn] cfˆg} s07af6 nf]s nodf :yfgLo efiffdf ufO{g] nf]suLt 

g} ;+:sfl/s uLt xf] . o:tf ;+;sf/ uLtx? dflg;sf] hGd, 5}6L, Gjf/fg, j|taGw / ljjfxh:tf z'e sfo{df ld7f] :j/ P+jd\ dfld{s 

nodf ufOPsf 5g\ .h'g uLtn] oxfFsf dflg;x?sf] hLjg bz{gnfO{ k|bz{g u/]sf] 5 . a}t8L lhNnfsf] kf6gsf] :yfgLo efiffdf 

o;nfO{ kmfu elgG5 . kmfu eg]sf] :yfgLo efiffdf df}/Lsf] 3f/nfO{ hgfpF5 . h;/L dfx'/Ln] 3f/sf] jl/kl/ a;]/ u'gu'gfx6 u/]/ 

;+uLtdo jftfj/0f l;h{gf u/]sf] x'G5, To;/L g} o:tf ;+f:sfl/s sfo{df gf/L ;d"xåf/f ld7f] :j/ / nf]s nodf u'gu'gfx6 ul/g] 

x'Fbf  o;nfO{ kmfu uLt elgPsf] xf] . k|:t't uLtdf :yfgLo kl/j]z, ;dfh, hLjgz}nL, dfgj, hGd d/0f nufotsf s'/fx? k|:t't 

uLtdf ;d]l6Psf 5g\ . h'g uLtn] dflg;nfO{ cfgGgb / >'ltdw'/tf agfpg] sfd u/]sf] 5 . k|:t't cWoogdf kf6g If]qdf j|taGw 

ubf{ ufOg] uLtnfO{ nf]suLtsf ;j{:jLsfo{ uLlttTjsf] cfwf/df ljZn]if0f ul/Psf] 5 .  

 @= cWoogsf] ;d:ofsyg  

     Af}t8L lhNnfsf] kf6g If]q nf]suLtsf cfwf/df x]bf{ ;DkGg P+jd\ ;d[4 5 . oxfFsf nf]suLtn] :yfgLo hghLjgsf] emNsf] 

ptf/]sf] 5 . nf]suLtn] kf6g If]q ;d[4 eP klg oxfFsf ;+:sf/hGo sfo{df ljlw ljwfgk"j{s ufOg] nf]suLtsf] ljwftflTjs cWoog 

gePsf] cj:yf 5,To;sf/0f oxfFsf] nf]suLtsf d'Vo ;d:ofnfO{ lgDgg';f/ b]vfOPsf] 5 M  

s_ a}t8L lhNnfsf] kf6g If]qdf a|taGw ubf{ ufOg] ;+:sfl/s uLtsf] tTjut ljZn]if0f s] s;/L ug{ ;lsG5 <   
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#= cWoogsf] p2]Zo  

   p2]Zo ljgfsf] sfo{ cf}lrToxLg x'G5 . s'g} klg sfo{ p2]Zodf s]lGb|t /x]sf] x'G5 . k|:t't uLt kf6g If]qdf k/Dk/fb]lv rNb} 

cfPsf ;+f:sfl/s uLtsf] dxTj P+jd\ oyfy{ emNsfpg uLtnfO{ ljwftflTjs cWoog k4ltsf cfwf/df ljZn]if0f ug{' /x]sf] 5 ,;fy} 

o;sf d'Vo p2]Zo lgDg cg';f/ /x]sf 5g\ M   

s_ a}t8L lhNnfsf] kf6g If]qdf a|taGw ubf{ ufOg] ;+:sfl/s uLtsf] tTjut ljZn]if0f ug'{   

$= cWoog ljlw  

     k|:t't cWoogdf a}t8L lhNnfsf] kf6g If]qdf a|taGw  ;+:sf/ sfo{ ubf{ ufOg] ;+:sfl/s uLtnfO{ ;DalGwt 7fpFdf k|ToIf 

?kdf ;xefuL eP/ >Jo / b[Zosf] dfWodaf6 ;fdu|L ;+sng ul/Psf] 5 . k|:t't uLt ;d:of ;dfwfg ug{sf nflu kf6g 

gu/kflnsf cGtu{t kg]{ If]q wG;}gL / dnf]8f ufpF kl/j]zsf ;–;fgf If]qdf ;ª\sng ug]{ If]q 5gf]6 ul/Psf] 5 . oxfF afnssf] 

cGg afnssf] a|taGw ubf{sf qmddf ufOg] ;+:sfl/s nf]suLtnfO{ k|fylds ;fdu|Lsf ?kdf lnOPsf] 5 . pQm uLtnfO{ ;+sngsf 

qmddf ;DalGwt If]qdf #) jif{sf dfgdtL kGt / &) jif{sf s[lt kGtnfO{ ;"rs 5gf}6 u/L sfo{ ;DkGg ug{ ;fdu|L ;ªsng 

ul/Psf] 5 . ;fy}  o;df If]qLo ljlwsf] k|of]u ul/Psf] 5 .  

% ;+f:sfl/s nf]suLtsf] ;}4flGts kof{wf/  

     k|:t't cWoog sfo{df If]q sfo{af6 ;ª\+sng ul/P/ NofOPsf uLtx?nfO{ ljwftTjsf cfwf/df ljZn]if0f ul/Psf] 5 . 

h;cGtu{t ljifoj:t', d"nkf7, ;xefuL, kl/j]z, pb]Zo, no, efiffz}nL / ;+/rgf ljZn]if0fsf d'Vo cfwf/ /x]sf 5g\ . ;fy} o;df 

j0f{gfTds ljlw /ljZn]if0fTds ljlwsf] k|of]u ul/Psf] 5 . 

 ^= ;f+:sfl/s nf]suLtsf] kl/ro    

     dflg;sf] hGd, Gjf/g, 5}6L, a|taGw, ljjfxh:tf ;+:sf/hGo sfo{, hfqf, kj{, pT;j, o1, k"hf, d]nf, aif{ rqmdf 3'dL cfpg] 

kj{ ljz]ifsf cj;/df ;+:sfl/s nf]suLtsf] ?kdf :jLsf/ x'Fb} k'vf{x?sf] df}lvs k/Dk/faf6 :yfgGt/0f x'Fb} cufl8 a9]sf] nf]suLt 

xf] . o;nfO{ :yfgLo efiffdf kmfu elgG5 ,eg] ;]tL c~rnsf lhNnfdf o:tf nf]suLtnfO{ dfun uLt elgG5 -kGt,@)%%,k[=%^_ . 

o:tf uLt ljleGg dfª\ulns Pjd\ ;+:sf/hGo sfo{sf]  z'e cj;/df ufpg] ul/Psf 5g\ . 

t/ o:tf] ;+f:sfl/s nf]suLtnfO{ kf6g If]qdf kmfu klg elGfG5 . o;n] a}t8Lsf]  kf6g If]qsf] ;d'bfodf y/Ly/Lsf] cy{ af]s]sf] 

kfOG5 . vf; u/L a}t8]nL ;d'bfodf kmfu eGgfn] 3/sf leQfdf df}/L kfngsf nflu agfOPsf] v/ Kjfnsf cfsf/sf] 7fpFnfO{ 

a'emfpF5 . To;df df}/Lx? a:b5g\ / u'gu'gfpF5g . To;/L g} Kjfnleq a;]sf df}/Lx?sf] u'gu'gfx6 emF} c6'6  ¿kdf ;+uLtfTds 

nosf] ;+jfxg ug]{ nf]s/rgf ePsf]n] o;nfO{ kmfu ePsf] xf] -kGt, @)%%, k[= ^–&_. o; nf]suLtsf] ;DaGwdf jf:tljs, :ki6 

Pjd\ tfls{s / o'lQm;+ut\ cy{ bzf{pg] efj gb]lvP tfklg kmfu a}t8L lhNnfsf] cfkm\g} 9ª\usf] no xf], Pp6f 5Gb xf], nf]s ;+:sf/ 

uLt xf], dª\un uLt xf] . gf/L uLt xf], nf]s sd{sf08 xf], ;jf{lws dxTjk"0f{ nf]suLt xf], ;fdflhs Pstf sfod ug]{, hftLo 

:jfledfg arfO /fVg] ;femf ;DklQsf] ?kdf lrlgPsf] nf]suLt xf] -kGt, @)%%, k[ &_ . vf; u/L k|:t't nf]suLt ufpg'sf] d'Vo 

p2]Zo JUolStn] cfkm\gf] hLjgdf Oi6kmn k|fKt ug'{ , sfo{l;l4sf] sfdgf ug'{, O{Zj/ jGbgfsf ;fy} cf:yf, ljZjf; / e/e/f];fsf] 

sfdgf ul/g' xf] . k|:t't cWoogdf a}t8L lhNnfsf] kf6g If]qsf] nf]s ;d'bfodf dfgj hLjgsf] ;a}eGbf dxTjk"0f{ r/0f dflgPsf] 

a|taGwsf s|ddf afnssf lz/sf] skfn sf6\g] a]nfdf ufOg] nf]suLtnfO{ ljifoj:t', d"nkf7, ;xefuL, kl/j]z, pb]Zo, no, 

efiffz}nL / ;+/rgfnfO{  d'Vo cfwf/ ljZn]if0f ul/Psf] 5 .  

^=! Hfg} klx/bf ufOg] ;f+:sfl/s uLtsf] lJfZn]if0f 

   k|:t't ;+f:sfl/s nf]suLtsf] ljZn]if0f lgDgfg';f/ ul/Psf] 5 M 

^=!=! kl/ro 

    k|:t't ;f+:sfl/s nf]suLt a|taGwsf s|ddf ul/g] sd{sf08sf cj;/df ufOPsf] nf]suLt xf] . a}t8]nL hg;d'bfosf 

dflg;x?n] hg} klxl/bf of] uLt ufpg] ub{5g\ .  vf; u/L o;df afnsn] nufpg] hg} agfpg ul/Psf sfdcGt{ut skf; 

5/]sf],uf]8d]n u/]sf],l;rfOF u/]sf],sft]sf] / sft]sf / cGTodf hg} agfP/ afnsnfO{ klxl/Psf 36gfs|d     dfgj hLjgdf 



Chautara Multiple Campus 

 CMC JOURNAL 73 

;a}eGbf kljq dflgg] a|taGw ubf{sf] s|ddf o; uLtdf ;dfj]z ul/Psf] 5 .  x'g] r/0fcGt{ut afnsn] hg} nufpFbf ufOg] 

nf]suLtnfO{ :yfgLo gf/L ;d"xåf/f nf]s nodf / ld7f] :j/df ufOPsf] 5 .   

^=!=@ d"nkf7  

cWoogLo If]qaf6 ;ª\sgn u/]/ NofOPsf nf]suLtnfO{ d"nkf7sf ¿kdf tn kf7\oLs/0f ul/Psf] 5 M 

 != s;'n] anf t]/f s6fn s6fof]   

   afns s;n] hª\un sf6\of]    

@= s;'n] anf t]/f s6fn w'nfof] 

  Affns s;n] hª\un ;kmf u¥of] 

#= nIf]dgsf af}nLn] sf6\of] s6fn 

   nId0fn] kfv'/Ln] hªun sf6\of] 

$= nIf]dgsf /vjfnLn] w'nfof] s6fn 

   nId0fsf] ;xof]uLn] hª\un ;kmf u¥of]   

%=  /fd lhpsf af}nLn] v0of] s6fn 

    /fdsf kfv'/Ln] hª\undf vGof]  

^=  s;'On] anf t]/f skf;  u¥of] 

    Affns ltd|f] nflu skf; s;n] 5¥of]   

&=  bz/ysL af}nLn] dfof} af]of] skf; 

    cfdf bz/ysL af}lnn] skf; 5¥of] 

*=  s;'On] anf t]/f uf]0of] skf;  

    Affns s;n] ltd|f] skf; uf]8\g] sfd u¥of]  

 (= ;Ltf /fgL /vjfnLn] uf]0of] skf; 

    ;Ltf /fgLsf] ;xof]uLn] skf; uf8\g] sfd u¥of]   

!)= s;'On] anf t]/f g]Nof] skf;  

    Afns ltd|f] skf;nfO{ uf]8d]n s;n]  u¥of] 

!!= kf/etLsf /vjfnLn] g]Nof] skf;   

    Kffj{tLsf ;xof]uLn] uf]8d]n u¥of] 

!@= s;'On] anf t]/f l6Kof skf; 

    Affns ltd|f] skf; s;n] l6Kof]    

!#= /flwsfsL af}nLn] l6Kof skf; 

    /flwsfsL kfv'/Ln] l6Kof] skf;  

!$= s;'On] anf t]/f sfTof] hgO 
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    Affns s;n] ltd|f] hg} agfpg] sfd u¥of]  

!%= a/fdgsL af}nLn] sfTof] hgO dfof} 

    cfdf Af|Xd0fsL kfv'/Ln] hg} agfof]    

!^= PskNof hgO anf tf] s}n] k}/fof]  

    Affns Ps t'gf ePsf] hg} s;n] k}lx/fof]    

!&= PskNof hgO anf s;'OsL x'GRf 

    Affns Ps t'gf ePsf] hg} s;sf] x'G5    

!*= PskNof hgO anf s;'OsL gfO x'gL  

    Affns Ps t'gf ePsf] hg} s;}sf] klg x'Fb}g  

!(= bf]kNof hgO anf s;'OsL x'Gr] 

    b'O{ t'gf ePsf] hg} s;sf] x'G5  

    Affns Ps t'gf ePsf] hg} s;}sf] klg x'Fb}g  

@)= t]kNof hgO anf If]Q/LsL x'Gr] 

     ltg t'gf ePsf] hg} IfqLsL x'G5    

@!= rf}kNof hgO anf tf] s}n] k}/fof]  

    Rff/ t'gf ePsf] hg} ltdLnfO{ s;n] klx/fof]    

@@=  rf}kNof hgO anf z'4lt gfO x'gL  

     Rff/ t'gf ePsf] hg} z'4 x'Fb}g   

 @#= kFrkNof hgO anf tf] s}n] k}/fof]  

    kfFr t'gf ePsf] hg} s;n] klx/fof]   

@$= kFrkNof hgO anf z'4lt gfO x'gL 

    kfFr t'gf ePsf] hg} z'4 x'Fb}g 

@%= 5OkNof hgO anf s;'OsL x'Gr  

    5 t'gf ePsf] hg} s;sf] x'G5  

@^= 5OkNof hgO anf a/fd'gsL x'Gr]  

     5 t'gf ePsf] hg} a|fXd0fsf] x'G5   

@&= 5OkNof hgO anf tf] s}n] k}/fof]  

    afns 5 t'gf ePsf] hg} a|fXd0fn] klx/fof] 

@*= O{i6s'n b]jtfOn] hgO k}/fO lbof]  

     O{i6s'n b]jtfn] hg} k}lx/fO lbof] 
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#(= k~rsf]l6 b]jtfOn] hgO k}/fO lbof]  

=    k~rsf]l6 b]jtfn] hg} k}lx/fO lbof]   

#)=  k}/ anf, k}/ anf 5OkNof hgO= 

     Affns 5 t'gf ePsf] hg} klx/g'  

#!=  u'? lhp xd/fOn] hgO k}/fO lbof]  

     xfd|f] u'?hLn] hg} klx/fO{ lbof]   

#@=  k}/ anf k}/ anf 5O kNof hgO 

     Affns 5 t'gf ePsf] hg} klx/g 

##=  cfa eof] afnf] d]/f a/fdgsf] a]6f 

     ca afns a|fXd0fsf] 5f]/f] eof 

^=!=# ljifoj:t'  

     k|:t't ;+:sfl/s uLt afnssf] a|taGw ubf{sf qmddf ufOg] ;+:sfl/s uLt xf] . vf; u/L afnsn] hg} nufpg] a]nfdf ufOg] 

uLt xf] . k|:t't uLtdf hg} pTkfbg ug]{ sRrf kbfy{nfO{ pAhfpg hldg vf]Hg], hª\un, km8fgL ug]{ 3fF;, emf/kft ;kmf ug]{, skf; 

5g]{, pdfg]{, uf]8\g] sfTg] sf6\g] / hg} agfO a6'snfO{ lbg] eGg] ;Gbe{ af]s]/ pQm uLt ufOPsf] 5 . k|:t't uLtsf] d'Vo ljifoj:t' 

klg oxL g} ;+jfbfTds z}nLdf uLlt syfgsnfO{ cufl8 a9fpFb} afnsnfO{ yl/ yl/sf k|Zgx? ;f]lwPsf 5g\ . skf; pdfg{sf] nflu 

hldg vfnL ug{ s6fn s;n] sf6]sf] < ;fgf dl;gf af]6 la?jfnfO{ w'nf] s;n] agfof] egL k|Zg ;f]lwPsf] 5 . k|ltpQ/df nId0fsf 

afx'nLn] s6fn s6fPsf] 5, / sf6]sf] s6fnnfO{ w'Nofpg] sfd u/]sf] k|;ª\u pNn]v ul/Psf] 5 . To;} u/L w'NofPsf], hldg s;n] 

vg]sf] ,s;n] skf; 5/]sf] eGg] k|Zgx? ;f]lwPsf 5g \. To;}sf] pQ/df /fdhLsf af}nLn] hldg vg]sf], bz/ysf xftn] skf; 5/]sf] 

/ uf]8d]n u/]sf] s'/f oxfF pNn]v ul/Psf] 5 . To;} u/L 5/]sf] skf;nfO{ uf]8d]n ug]{ sfd u/]sf] 5 clg kfs]sf] skf;nfO{ s;–

s;n] l6k]sf] xf] egL k|Zg ul/Psf] 5 . pQm k|Zgsf] hjfkmdf ;LtfsL /vjfnLn] cyf{t gf]s/n] uf]8]sf] / kfj{tLn] kfs]sf] skf; 

l6k]sf] xf] egL atfOPsf] 5 eg] csf]{lt/ hfg} sfTg] / agfpg] sfd k}lx/fpg] sfdsf] k|;ªuaf6 ljifoj:t' cufl8 a9]sf] 5 . oxFf 

afnsn] nufpg]  hg} Ps ,b'O,{ ltg, rf/, kfFr / 5 wfuf]n] ag]sf] 5 . oL hg} dWo] s'g hg} ltdLnfO{ nufpg] sfd x'b}5 egL 

cfdfn] afnsnfO{ ;f]w]sf] b]lvG5 . To;}u/L Ps,b'O{,ltg,rf/,wfuf]n] ag]sf] hg} cz'4 x'g], kfFr wfuf]sf] hg} If]qL hfltn] nufpg] 5 

wfuf]n] ag]sf] hg} a|fXd0fsf nflu z'4 x'g] s'/f pNn]v ul/Psf] 5 . oxFf afnsnfO{ nufOPsf] 5 wfuf]n] ag]sf] hg} O{i6s'n b]jtf, 

k~rsfl6 b]jtf / t]lQ;sf]l6 b]jtfsf] xf] . pQm hg}nfO{ u'? a|fXd0fn] nufO lbPsf] 5 / afns hLjgel/  z'4 eof] eGg] k|;ª\u;Fu} 

uLtsf] ljifoj:t' cGTo ePsf] 5 .  

^=!=$ ;xefuL  

 k|:t't uLt ufogsf qmddf dfgjLo / dfgj]Q/ kfqsf] ;xeflutf /x]sf] 5 . dfgjLo kfqnfO{ k|d'v ;xfos / uf}0f 

e"ldsfsf ?kdf b]vfOPsf] 5 . dfgjLo k|d'v kfqsf ?kdf afnsnfO{ b]vfOPsf] 5 . afnss} s]Gb|Lotfdf k|:t't uLt ufOPsf] xf] . 

To;} u/L o; uLtnfO{ ld7f] :j/df ufpg] nf]s uflosfsf] ljz]if e"ldsf /x]sf] 5 . :yfgLo gf/L ;d"xåf/f  ufOPsf] of] uLtdf ljz'4 

nf]s nosf] ul/Psf] 5 . To;} u/Lcfdf a'af, kmuf/L, a|fXd0f / gfO{ ;xfos kfqsf ?kdf plePsf 5g\ . /fd, ;Ltf nIf0f, /flwsf, 

kfj{tL, bz/y, /vjfnLsf] gfd ;d]t pNn]v ePsf] 5 . To;} u/L uf}0f kfqsf] ?kdf Oi6ldq, 5/l5d]s gftfuf]tf / ufpFn] /x]sf  

5g\ .  

^=!=% p2]Zo  

 k|:t't ;+:sfl/s uLt ufpg'sf] d'Vo p2]Zo zf]8if ;+:sf/sf] k/Dk/fnfO{ lg/Gt/tf lbg', a|taGw u/]]kl5 hg} nufP/ wfld{s 

Pjd\ ;+:sfl/s / o1 o1flb sd{sf nflu of]Uo Pjd\ z'4 agfpg' ,k/Dk/fb]lv rlncfPsf] d"No, dfGotf / k/Dk/fnfO{ hf]ufO /fVg', 

nf]slzIffsf] ;Gb]z lbg' ,nf]suLt / nf]s1fgnfO{ lg/Gt/tf lbg', k'Vof}nL ;Dkltsf] hu]{gf ug'{ , a}t8nL hg hLjgsf] emNsf] lbg' 

df8\ulns z'e cfzL{jrg lbg' pQm uLt k|:t'lt ug'{sf] p2]Zo /x]sf] 5 .  
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^=!=^ kl/j]z  

       k|:t't nf]suLtdf a}t8]nL u|fdL0f ;d'bfosf] emNsf] cfPsf] b]lvG5 . oxfF vf;u/L afnsnfO{ hg} klx/fpg] a]nf ePsf] x'Fbf 

o;;Fu ;DalGwt ls|ofsnfk ePsf 5g\ . o; sfo{nfO{ 7"nf] dxTjsf ;fy x]l/g] x'Fbf ef]hsf] cfof]hgf ul/Psf] 5 . o;df :yfgLo 

vfgfsf kl/sf/ ksfOPsf 5g\ . To:tf vfgfsf kl/sf/dWo] tfO nufpg], ;]n/f]6L ksfpg] eft, bfn, a6's, vL/, kn]p, df0ff, 

emf/]sf] dxL nufotsf :yfgLo vfgfsf kl/sf/x? ksfO /x]sf 5g\ . 3/ cfFug /ª/f]ug ul/Psf] 5 . 3/sf] aflx/ /ftf] df6f]n] 

kf]t]sf] 5 . 3/sf] cufl8 ;fgf] d08k agfOPsf] 5 . uflosfx?n] ld7f] w'gdf ;+:sfl/s uLt ufO/x]ssL 5g\ . h;n] ubf{ ;fª\uLlts 

u'Ghgsf] jftfj/0f l;h{gf ePsf] 5 . o; sfo{df 3/, l5d]s, O:6ldq,gftfuf]tf nufotsf ;Dk"0f{ dflg;x?sf] e]63f6 ePsf] 5 . 

o; sfo{df pkl:yt ePsf ;a} dflg;x?n] gofF gofF, n'uf nufPsf 5g\ . lgwf/df /ftf] 6Lsf nufPsf JolQmx?sf] pkl:ylt ePsf] 

5 . ;fy} :yfgLo efiffsf] k|of]u / :yfgLo njhsf] k|of]un] ;flRrs} ufpFn] kl/j]z oyfy{ :d/0f u/fPsf] 5 . o; sfo{sf] cj;/df 

ufOPsf uLtdf, k|s[lt, gftfuf]tf, wd{ ,sd{, :yfgLo b]jb]jL, ljlwljwfgsf] ;Ddt lqmofsnfk ePsf] ;+:sfl/s sfo{sf] kl/j]zn] 

k"0f{tf kfPsf] 5 . 

^=!=& noljwfg 

      o; uLtdf ljz'4 nf]s k|rlnt nodf ufOPsf] 5 . nos} sf/0fn] uLtdf Psbd} ld7f;kg b]lvPsf] 5 . o;df cIf/sf]  

c;dfg ljt/0f qmd /x]sf] 5 . cIf/sf] ;+/rgfut ljt/0f cg';f/ cf+lzs / k"0f{ lj>fd ePsf] 5 . uLtsf] k|To]s r/0fdf 

cGTofg'k|\f; cyf{t\ ;dt'sfGttf geP tfklg ufogsf qmddf cGTofg'k|f; ldn]h:tf] ;'lgG5 . cIf/sf] c;dfg ljt/0f qmd eP klg 

ufog ubf{ nodf Ps?ktf ldn]sf] cfefif x'G5  . cIf/sf] x:j bL3{, xnGt / chGtsf sf/0f uLtdf cfpg] ptf/r9fjn] Ps 

k|sf/sf] ;f+uLlts e+msf/ k}bf ePsf] ;'lgG5 ,h;n] ubf{ uLt ;'l/nf] ;'/Do / >j0fdf dw'/tf yk]sf] 5 . oxfF cIf/ut c;dfg eP 

klg nodf, ufogdf Ps?ktf /x]sf] 5 

^=!=* ;+/rgf  

      k|:t't ;+f:sfl/s nf]suLt dWod cfofdsf] /x]sf] 5 . o;df hDdfhDdL ## cf]6f uLltr/0f /x]sf 5g\ . pQm nf]suLtdf 

s;'n] anf t]/f s6fn s6fof], s;'n] anf t]/f w'nfof] s6fn k|Zgaf]ws uLlt r/0faf6 o; uLtsf] p7fg ePsf] 5, eg] k}/ anf k}/ 

anf 5O kNof hgO uLltr/0fdf 6'ªluPsf] 5 .  o;df cfdf / afnssf lar skf; 5g{sf] nflu hldg vf]Hg], Tof] 7fpFnfO{ ;kmf 

ug]{,skf; uf]8d]n s;n] ug]{ hg}sf ;DaGwdf ePsf ljleGf k|;ª\unfO{ d'Vo ljifoj:t' agfO ;+jfbsf dfWodaf6 uLtsf] syfgs 

cufl8 a9]sf] 5 . of] nf]suLt ufpFbf Ps} :j/df / Ps} nodf ufOPsf] eP klg   pQm uLtdf k|of]u ul/Psf cIf/dfg} c;dfg 

/x]sf] 5 . o;df (,!),!!,!@,!#,!$,!% sf s|ddf cIf/sf] ljt/0f s|d ePsf] 5 . o; nf]suLtdf r/0fsf] ljt/0f s|dnfO{ x]bf{ ( 

cIf/sf ^ r/0f !) cIf/sf % r/0f !! cIf/sf & r/0f !@ cIf/sf % r/0f !# cIf/sf # r/0f !$ cIf/sf $ r/0f !% cIf/sf 

# r/0f u/L hDdf ## r/0fdf ;+/lrt ePsf] 5 . To;} u/L k|:t't uLtdf ljleGg gftf af]ws zAb, :yfgLo df}lns zAb, k|ZgjfrL 

zAb, e"tsfnLg lqmofkbsf] k|of]usf] agfj6n] ubf{ pQm uLtsf] k"0f{ :j?k ag]sf] 5 . ;fy} cfdf afnssf larsf] s'/fsfgLdf 

cfwfl/t eO{ ufOg] x'Fbf ;+jfbfTds z}nLsf] k|of]u ul/Psf] 5 .  

^=!=( efiffz}nL  

    cfkm\gf] lrgf/L lbg] df}lns Pjd\ :yfgLo zAbx?sf] k|of]u ul/Psf] 5 . cy{xLg / cy{o'Qm zAbsf] k|of]u ul/Psf] 5 . pQm 

uLtdf a}t8]nL ;d'bfodf ljleGg sd{sf08 ubf{  uLtdf k|of]u ePsf zAbx? o; k|sf/ 5g\ ,h:t} PskNof -Ps wfuf]n] ag]sf]_, 

b'O{kNof -b'O{ wfuf]n] ag]sf]_ ,ltgkNof -tLgcf]6f wfuf] ePsf]_, rf/kNof -rf/cf]6f wfuf] ePsf]_ ,krkNof -kfFrcf]6f wfuf] ePsf]_, 

5kNof -5cf]6f wfuf] ePsf]_ ,hg}O -hg}_ ,s;'OsL -s;sL_, s}n] -s;n]p_, k}O -klx/g'_, a/fdg -a|fXd0f_, a]6f -5f]/f]_, g]Nof] -

uf]8d]n_, af]of] -5g]{ sfd_ uf]0of], -uf]]]8\g] sfd_, /vjfnL -;xof]uL_, af}nL -xft_, sfTg' -af6\g'_, / s6fn -?v sf6]/ v]tL ug]{ sfd_, 

w'nfof] -dl;gf] kfg]{ sfd_, If]QL/L -If]qL_, 8]ktf -b]jtf_, x'Gr] -x'G5]_ ;fy} k|:t't uLt jftf{nfksf] cfwf/df ufOg] x'Fbf k|Zgf]Q/fTds 

z}nL ;jfn hjfkmsf cfwf/df ufOg] x'Fbf ;+jfbfTds z}nL kl/j]z / k|;ª\u cg';f/ ufOg] x'Fbf j0f{gfTds z}nLdf ufOPsf 5 . 

^=@= lgisif{  

    a}t8L lhNnfsf] kf6g If]q ;'b"/klZrd cGtu{t kg]{ Ps kxf8L zx/ xf] . ef}uf]lns agfj6sf cfwf/df kxf8L lhNnf ePklg 

nf]s;flxTo / nf]s ;+:s[ltsf b[li6n] ;DkGg 7fpF 5 . vf; u/L o; lhNnfsf dflg;sf]  hLjgdf ljleGg ;+:sf/hGo sfo{ x'g] 

ub{5g\ . ToxL sfo{sf cj;/df ljleGGf ;+:sf/ uLt ufpg] ub{5g\ . o; If]qdf hGdsf uLt, Gjf/gsf uLt, 5}6Lsf uLt, 
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cGGfk|f;gsf uLt, a|tjGw / ljjfx ug]{ a]nfdf ufOg] ;+:sfl/s uLt ufO{g] ul/G5 . o;dWo] a|taGwsf s|ddf ul/g] ljlwljwfg 

cGTfu{t hg} klx/g] a]nfsf] uLtsf] af/]df ljZn]if0f ul/Psf] 5 . oxfF a|taGw ;+:sf/ sfo{nfO{ kljq sfo{sf ¿kdf lng] ul/G5 . of] 

sfo{ ubf{ dflg; ;dfhsf s'g} klg sfo{ ug{df of]Uo dflgG5 . oxLF sfo{sf cj;/df uLt ufpg] ulPsf] 5 . of] uLt nf]s nodf 

ufOPsf] 5 . o;nfO{ :yfgLo nf]suflosfn] ufPsL l5g\ . o; uLtn] hg} agfpg] ljifj:t'sf af/]df j0f{g ul/Psf] 5 . of] uLt 

cfofdsf cfwf/df dWod vfnsf] 5 . k|:t't nf]suLtnfO{ uLlttTjsf cfwf/df ljZn]if0f ul/Psf] 5 . 
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;Gbe{;fdu|L 

cj:yL, dxfb]j -@)$%_, …a}t8]nL eflifsfdf :qLlnª \uLÚ k|of]u :gftsf]Q/ ck|sflzt zf]wkq g]kfnL s]Gb|Lo ljefu .  

cfrfo{, uf]ljGb -@)^)_, nf]suLtsf] ljZn]if0f, sf7df8f}F M k}/jL k|sfzg  

sfsL{, adaxfb'/ -@)&#_, 5Gbsf] 5xf/L, sf7df8f}F M g]kfn k|1f k|lti7fg .  

vgfn, t'n;L/fd …k|jf;Ú -@)&%_, uNn} nfx'/] nf]suLt, sf7df8f}F M g]kfnL gf6\o k|1f k|lti7fg .  

lu/L, hLj]Gb|b]j, -@)%)_, nf]s;flxTosf] cjnf]sg, sf7df8f}FM Pstf k|sfzg . 

rGb, pdf -@)$!_, …a}t8]nL ;f+:s[lts kmfux¿sf] ;ª \sng juL{s/0f / kl/roÚ, :gftsf]Q/ zf]wkq, g]kfnL s]Gb|Lo ljefu, lqe'jg 

ljZjljBfno .  

rfln;], ljho -@)#(_, 8f]6]nL nf]s;+:s[lt / ;flxTo, sf7df8f} M ;femf k|sfzg . 

g]kfnk"0f{ k|sfz …ofqLÚ -@)$!_,  e]/L nf]s;flxTo, sf7df8f} g]kfn k|1f k|lti7fg . 

k/fh'nL, df]tLnfn -@)&#_ g]kfnsf k|bz{gL snf k|fb]lzs cg';Gwfg, sf7df8f}F M g]kfn ;ª\uLt tyf gf6\o k|1f k|lti7fg .  

kGt, ho/fh -@)%#_ c~h'lnel/ ;u'g kf]N6fel/ kmfu, sf7df8f}FM g]kfn /fhsLo k|1f k|lti7fg .  

kGt, ho/fh -@)^^_, 8f]6]nL kflj{s kmfusf] ;ª\sng cWoog / ljZn]if0f, ljBfjfl/lw zf]wk|aGw, lqe'jg ljZjljBfno sL{ltk'/ . 

k}tf]nf, k'/gk|;fb -@)&%_, a}t8Ldf k|rlnt nf]suLtsf] Ps emns k6sg, -jif{ !, cª\s ! k"0ff{ª\s !, k[= %–&_ .  

aGw', r"8fdl0f, -@)%*_, g]kfnL nf]s ;flxTo, sf7df8f} M Pstf a'S; . 

e§, p4a b]j -@)%(_, …j}t8]nL nf]suLtsf] cWoog,Ú :gftsf]Q/ zf]wkq g]kfnL s]Gb|Lo ljefu, lq=lj= .   

e§, k'is//fh -@)&#_ g]kfnsf k|bz{gL snf k|fb]lzs cg';Gwfg, sf7df8f}F M g]kfn ;ª\uLt tyf gf6\o k|1f k|lti7fg .  
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d'6'sf] Joyf gf6sdf cª\uL /; 

 
 

;~ho vltj8f 

n]v;f/ 

k|:t't n]vsf] p2]Zo d'6'sf] Joyf gf6sdf cª\uL /;sf] cWoog ug'{ /x]sf] 5 . o; p2]ZonfO{ k"/f ug{ d'6'sf] Joyf gf6sdf cª\uL 

/;sf] ljsf; s;/L ePsf] 5 eGg] k|Zg lgdf{0f ul/Psf] 5 . o; n]vdf k"jL{o sfJozf:qLo dfGotfsf] /;l;4fGtnfO{ cfwf/ dfg]/ 

o; gf6ssf] ljZn]if0f ul/Psf] 5 . e/td'lgåf/f k|ltkflbt / pgLkl5sf cfrfo{x¿af6 kl/kf]lift dfGotfsf cfwf/df :yflkt 

/;jfbL lrGtgnfO{ cfwf/ dfgL o; gf6ssf] ljZn]if0f ul/Psf] 5 . k':tsfnoLo sfo{ tyf u'0ffTds ljlwsf] k|of]u u/L cWoog 

ul/Psf] o; n]vdf d'6'sf] Joyf gf6ssf] 36gfj:t'nfO{ cy{k|s[lt / sfof{j:yf tyf /;;fdu|Lsf cfwf/df ljZn]if0f u/L cª\uL /;sf 

¿kdf z[ª\uf/ -ljk|nDe_ /x]sf] lgisif{df k'luPsf] 5 .  

d'Vo zAb s'l~hsf M sfof{j:yf, cy{k|s[lt, /;;fdu|L, :yfoL efj, cª\uL /; . 

!= ljifo kl/ro 

afns[i0f ;dåf/f /lrt d'6'sf] Joyf  -!(*^_ k|yd cfw'lgs g]kfnL gf6s xf] . g]kfnL gf6sdf cg'jfb k/Dk/f rln/x]sf] ;dodf 

;dn] ;+:s[t, lxGbL, kmf/;L cflb efiffaf6 cg'jfb ug]{ k/Dk/fsf] ljk/Lt d'6'sf] Joyf h:tf] ;fdflhs df}lns gf6ssf] /rgf ub}{ 

g]kfnL gf6\o If]qdf cfw'lgstf leœofPsfn] pgnfO{ g]kfnL gf6ssf] cfw'lgs sfnsf k|jt{s dflgG5 . pgn] ;fdflhs tyf 

P]ltxfl;s ljifoj:t'df cfwfl/t gf6sx¿sf] /rgf u/]sf 5g\ . pgsf k|sflzt gf6sx¿df d'6'sf] Joyf -!(*^_, „'j -!(*^_, 

d'6'sf] Joyf  -!(($_, k|Xnfb -!((%_, cGwj]u -!((^_, eQmefg'eQm -@)))_, d -@))@_, k|]dlk08 -@))(_, cd/l;+x -@)!)_, 

eLd;]gsf] cGTo -@)!@_, tndfly -@)@#_, tfg;]gsf] em/L -@)@^_, cldt jf;gf -@)@&_, :jf:gLdfG5] -@)##_, df]tL/fd -@)##_, 

pm d/]sL 5}g cflb x'g\ .  

sfJo jf gf6s k9]kl5 jf x]/]kl5 kf7s jf bz{ssf dgdf kg]{ :yfoL k|efj /; xf] . /; s'g} cg'e"lt jf ;+j]bgfaf6 x'g] / cfgGbsf 

¿kdf cf:jfB x'G5 . /;n] kf7s tyf bz{sdf dfgl;s k|efj kfb{5 . of] zAb / cy{åf/f ljefjflbsf] ;+of]hgaf6 cleJoQm eP/ 

cf:jflbt aGg] ub{5 . gf6sdf k|d'v ¿kdf /xg] cyjf d"n syfj:t';Fu hf]l8P/ cfpg] /; cª\uL /; x'G5 . of] sfJo jf gf6sdf 

Pp6f dfq /xG5 . o;n] d'Vo syfj:t';Fu k|ToIf ;DaGw /fVb5 . k|:t't n]vdf ;dsf] d'6'sf] Joyf  gf6sdf cª\uL /;sf] ljsf; / 

kl/kfs s;/L ePsf] 5 eGg] ljZn]if0f ul/Psf] 5 . 

@= ;d:ofsyg  

Gff6s b[ZosfJo ePsf] x'Fbf o;df s'g} g s'g} /;sf] of]hgf ul/Psf] x'G5 . d'6'sf] Joyf gf6ssf] 36gf ljsf;df klg /; of]hgf 

kfOG5 . o;y{ o; n]vdf d'6'sf] Joyf  gf6sdf cª\uL /;sf] ljsf; s;/L ePsf] 5 cyf{t\ /;fTdstfn] kl/0flt s;/L k|fKt u/]sf] 

5 eGg] lh1f;f ;d:ofsf ¿kdf /x]sf] 5 .  

#= cWoog ljlw 

cWoog ljlwnfO{ ;fdu|L ;ª\sng ljlw / ;}4flGts kof{wf/ pkzLif{sdf /fv]/ k|:t't ul/Psf] 5 . ;fdu|L ;ª\sng ljlwcGtu{t 

cWoogsf nflu cfjZos ;fdu|Lx¿ s'g ljlwaf6 ;ª\sng ul/Psf] 5 eGg] af/]df rrf{ ul/Psf] 5 eg] ;}4flGts kof{wf/cGtu{t 

s'g cfwf/df cWoog ljZn]if0f ul/Psf] 5 / ;d:ofsf] ¿kdf p7fOPsf] k|Zgsf] ;dfwfg s;/L ul/Psf] 5 eGg] af/]df pNn]v 

ul/Psf] 5 . 

#=! ;fdu|L ;ª\sng tyf ljZn]if0f ljlw 

k|:t't n]v d'6'sf] Joyf gf6ssf] ljZn]if0f;Fu ;DalGwt /x]sf] x'Fbf o;df cfjZos ;fdu|L ;ª\sng k':tsfnoLo cWoog sfo{af6 

ul/Psf] 5 . k|:t't n]vsf] k|fylds ;|f]td'6'sf] Joyf gf6s xf] eg] pQm gf6s;Fu ;DalGwt /x]/ ul/Psf zf]w, ;dfnf]rgfTds n]v, 
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/rgf tyf s[ltx¿ låtLos ;|f]tsf ;fdu|Lsf ¿kdf /x]sf 5g\ . lgudgfTds ljlwsf] kl/lwdf u'0ffTds cg';Gwfg 9fFrfsf] k|of]u 

u/L ;fdu|Lsf] ljZn]if0f ul/Psf] 5 .   

#=@ ;}4flGts kof{wf/ 

d'6'sf] Joyf gf6sdf cª\uL /;sf] ljsf; tyf kl/kfs s;/L ePsf] 5 eGg] lh1f;fsf] ;dfwfg ug{' k|:t't n]vsf] p2]Zo /x]sf] 5 . 

To;sf nflu k"jL{o sfJozf:qLo l;4fGtsf] ¿kdf :yflkt /;l;4fGtnfO{ d"n cfwf/ agfOPsf] 5 . /;l;4fGtdf z[ª\uf/flb /; tyf 

ltgsf pks/0fsf] ljj]rgf ul/Psf] 5 . /;x¿ d'VotM z[ª\uf/, xf:o, s¿0f, /f}›, jL/, eofgs, aLeT;, cb \e"t, zfGt x'G5g\ eg] 

ltgsf pks/0fx¿ ljefj, cg'efj, Jolerf/L efj / :yfoL efjdf /lt, xf;, qmf]w, pT;fx, eo, h'u'K;f, cflZro{ / lgj]{b /x]sf  

5g\ .  

sfJodf /;of]hgfsf] ljZn]if0f ubf{ 36gfJofkf/nfO{ sfof{j:yf / cy{k|s[ltsf cfwf/df ug'{' cfjZos x'G5 . k|aGw s[ltdf /;sf] 

of]hgf ubf{ syfgs, rl/q / kl/j]z dxŒjk"0f{ ;fdu|Lsf /x]sf x'G5g\ . ;fdfGotM syfgsn] /;sf cfnDag ljefjnfO{ k|:6\ofpF5 

eg] kl/j]zn] klg syfgssf] cª\usf ¿kdf p2Lkg ljefjnfO{ k|:6\ofpF5 / rl/qsf sfo{Jofkf/n] cg'efj / Jolerf/L efjnfO{ 

k|:6\ofpF5g\ . k|aGw s[ltdf /; lgiklQsf dxŒjk"0f{ ;+/rs 36s j:t' jf syfgs / g]tf jf rl/q x'g\ eGg] k|:6 x'G5 / /;sf] 

ljZn]if0f klg log} tŒjsf cfwf/df ug{' kb{5 .  syfgs, rl/q / kl/j]z of]hgf k|efjsf/L aGg ;s]g eg] /;sf] kl/kfs k|fKt 

ub}{g To; cj:yfdf efjfef;, /;fef; tyf efjfj:yf cflb dfq klg /xg ;S5 . s'g} klg /; tyf ;~rf/L efjsf] cg'lrt 9ª\un] 

j0f{g ul/Pdf /;fef; jf efjfef; x'G5 eg] s'g} efjsf] cgf}lrTo tl/sfn] /; efjsf] pb\af]fwg ePdf /;fef; / efjfef; x'G5 .  

$=d'6'sf] Joyf gf6sdf cª\uL /;sf] ljZn]if0f  

k|:t't d'6'sf] Joyf gf6s -!(*^_ hDdf kfFr cª\s / c7f/ b[Zodf ;+/lrt 5 . klxnf], bf];|f] / t];|f] cª\sdf qmdzM rf/ rf/j6f 

b[Zodf ;+/lrt 5g\ eg] rf}yf] / kfFrf} cª\sdf tLg tLg b[Zox¿ /x]sf 5g\ . h;dWo] rf/j6f cª\sx¿ h'Dnfdf g} 3l6t 5g\ eg] 

kfFrf} cª\ssf] t];|f] b[Zokl5sf 36gfx¿ sf7df8f}+df 3l6t /x]sf 5g\ . 

k|:t't gf6sdf dfwj, slknf / zgs larsf] lqsf]0ffTds k|]dsf] syfnfO{ ljifoj:t' agfOPsf] 5 . ¿k kIfnfO{ eGbf u'0f kIfnfO{ 

dxŒj lbPsf] dfwjn] slknfnfO{ cflTds k|]d u/]sf] b]lvG5 eg] slknfn] eg] afXo jf ¿k kIfnfO{ cfwf/ dfg]/ zgsnfO{ kltsf 

¿kdf rog u/]sf] b]lvG5 . o; gf6sdf k|]d kIfnfO{ d'Vo ljifo agfP/ pgLx¿sf] k|]dn] ;kmntf xfl;n ug{ g;s]sf] k|;ª\u /x]sf] 

5 . h'Dnfaf6 cf/De ePsf] k|:t't gf6ssf] ljifoj:t' sf7df8f}Fdf  cfP/ ;lsPsf] 5 . dfwjn] slknfsf] k|]ddf ljZjf; /fVbf /fVb} 

klg slknfn] p;sf] ;Tk|]dnfO{ gckgfPsf] / zfl//Ls ¿kdf ;'Gb/ tyf /fd|f] b]lvg] zgs;Fu ljjfx u/]sL 5] . t/ hLjgdf cfPsf] 

ljleGg ptf/r9fjsf sf/0f cfˆgf] lg0f{o unt x'g k'u]sf] lgisif{df pm k'u]sf] b]lvG5 . o;y{ k|:t't gf6sdf dfwjsf] ;t\k|]dn] 

;fy{stf k|fKt ug{ g;s] klg hLjge/ b'j}hgf pQm k|]dnfO{ ;fy{s afgpg vf]Hg] k|of;df nfu]sf] b]lvG5 . ;fg} pd]/b]lv unt 

;ª\utdf nfu]sf] zgsn] ef/tLh:tL v/fa cfr/0f ePsL gf/Lsf ;ª\utn] hLjgdf cfkm"n] t w]/} b'Mv kfp5 eg] cfˆgL kTgL 

slknf tyf ;Gtfgsf] hLjge/ w]/} ptf/r9fj b]lvG5 . p;n] cfˆgL kTgLsf] dfOtsf] 3/;d]t laqmL u/]/ ef/tL tyf p;sf u'08f 

;fyLx¿nfO{ k};f lbPsf], ef/tLsf] unt dg;fonfO{ a'‰g g;s]sf], ef/tLnfO{ cfˆgL k|]ldsf tyf kl5 ljjfx u/]/ bf];|L kTgL 

agfpg eGb} slknf;Fu 5n sk6 u/]sf] b]lvG5 . h;sf sf/0f p;n] hLjgdf ;DklQsf] cefjsf ;fy} vfg] s'/fsf] ;d]t hf]xf] ug{ 

g;s]/ ef}tl/g' k/]sf] b]lvG5 . o;y{ pm gf6ssf] cfˆgf ca'emsf sf/0f unt kfqsf ¿kdf k|:t't x'g k'u]sf] 5 . p;n] cfkm"nfO{ 

;do cg';f/ kl/jt{g ug{ g;s]kl5 ef/tLsf rªu'ndf k/]/ ;a} ;DklQ;d]t u'dfpg k'u]sf] b]lvG5 eg] cGTodf cfˆgL kTgL ;d]t 

u'dfP/ cfkm"n] klg ;]l/P/ cfTdxTof u/]sf] b]lvG5 . o;/L x]bf{ gf6sdf dfwjsf] k|]d ;kmn aGg g;s] klg slknf / zgssf] k|]dn] 

;d]t ;fy{stf kfpg g;s]sf] b]lvG5 . lsgeg] dfwjsf] d[To'sf] va/ k|fKt u/]kl5 slknfn] kL8f ;xg g;s]/ /ut 5fbL b]xTofu 

u/]sf] b]lvG5 . o;af6 slknfn] dfwjsf] cfkm"k|ltsf] k|]dnfO{ ;xL 9ª\un] klxrfg ug{ g;s]/ tyf ;dodf ;xL lg0f{o lng g;s]sf 

sf/0f hLjgdf kL8faf]w ug{' k/]sf] s'/fsf] k|:6 ;ª\s]t p;n] dfwjnfO{ b]vfPsf] Jojxf/af6 kfOG5 .  

k|:t't gf6ssf] syfj:t'nfO{ x]bf{ gf6ssf] klxnf] cª\saf6 g} dfwjn] slknfsf] ljjfxsf] s'/fnfO{ lnP/ cf]5\ofgdf g} klN6/x]sf] 

s'/faf6 k|f/De ePsfn] oxLFaf6 gf6ssf] d'Vo 36gf cf/De ePsf] b]lvG5 . dfwj / slknf larsf] k|]dsf nflu afNosfnsf] 

k[i7e"ld ;lxtsf 36gfx¿ gf6ssf cflbefusf 36gf x'g\ eg] ljjfxkl5 slknfn] cfKgf] klt;Fu sf7df8f}+ hfg] lg0f{o u/]/ ufpF 

5f]8\g] lbg dfwjn] vfgf vfg 3/df af]nfP/ labfO{ u/]sf 36gfaf6 gf6ssf] syfj:t' dWoefudf k|j]z u/]sf] b]lvG5 . sf7df8f}+ 

k'u]kl5 slknf / zgssf hLjgdf cfPsf ptf/r9fj, dfwjn] slknfnfO{ e]6\g sf7df8f}F k'u]sf] tyf ToxfF ePsf ljleGg 

36gfx¿n] gf6ssf] syfj:t'nfO{ dWoefuaf6 cl3 a9fPsf 5g\ eg] gf6ssf] cGTolt/ dfwj / h]7Lsf] d[To' ePsf] va/ s]zjaf6 

yfxf kfpFbf cfkm"df lsg olt kL8f k/]sf] xf] eGb} To;nfO{ ;xg g;s]/ /ut 5fbL d/]sf] 36gf gf6ssf] cGToefusf 36gf x'g \ . 
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To;;Fu} zgsn] klg of] 36gf ef/tLsf sf/0fn] ubf{ ePsf] xf] egL pm;Fu jfbljjfb ub}{ ubf{ hLjgdf 7'nf] uNtL ePsf] dx;'; ub}{ 

;]l/P/ cfTdxTof u/]sf] k|;ª\u cGToefusf 36gfx¿ x'g\ . o;sf cfwf/df pgLx¿ larsf] cJoQm k|]dn] ;fy{stf kfpg g;s]sf] 

b]lvG5 . h;n] ljk|nDe z[ª\uf/sf] cj:yf l;h{gf ePsf] b]Vg ;lsG5 . 

$=! sfof{j:yfsf cfwf/df ljZn]if0f 

k"jL{o gf6\ozf:qLo dfGotfcg';f/ gf6ssf] sfo{j:yfcGtu{t cf/De, oTg, k|fKofzf, lgotflKt / kmnfudsf] cWoog ul/G5 . oxfF 

k|:t't d'6'sf] Joyf gf6ssf] 36gfljsf;sf] cj:yfnfO{ cfwf/ dfg]/ log} kIfx¿sf] rrf{ ul/Psf] 5 .  

k|:t't gf6sdf 36gf ljsf;sf] cf/De k|yd cª\ssf] klxnf] b[Zodf ePsf] 5 . 3fd nflu;s] klg dfwj cf]5\ofgdf ;'lt/x]sf], 

p;n] slknfnfO{ ljjfxsf nflu od'gfb]jL;Fu s'/f u/] klg slknfn] zgs;Fu ljjfx ug]{ lgZro ul/;s]sf] 36gfaf6 cf/De ePsf] 

k|:t't gf6sdf k|yd\ cª\ssf klxnf] b[Zoaf6 g} 36gf cf/De ePsf] b]lvG5 . oxfF cfdfn] ;"of]{bo klg eof], t]/f] cfªdf 3fd 

kl/;Sof] p7\ eGbf dfwjn] aflx/ g]kYodf ah]sf] afhfsf] cfjfh;Fu} xftdf v's'/L lnP/ af]n]sf] k|:t't ;+jfbn] k'li6 u/]sf] 5 . 

lsg dg{", ;a} df}sf lsg km]l/ u'dfpg" 

:jKgdf slknf kfPF, ljkgfdf klg slt  

b]Vg kfpF5'Ù s] xf]nf d/]/ ca kmfObf< 

pSnFbf] 5' d, b]lvG5 dxf/f}/jsf] l;F9L . 

d cfh lsg Ao"em]5' < -k[=#_ 

k|:t't p4/0fdfkm{t gf6ssf] d'Vo kfq dfwjn] cfˆgf] k|]defj slknf;Fu /x] klg p;n] cfˆgf] k|]dnfO{ nTofP/ zgs;Fu ljjfx ug{ 

k'u]sf sf/0f ljlIfKt ag]sf] a]nf af]n]sf] b]lvG5 . o;y{ o;} 36gfn] dfwjsf] hLjgdf kl/jt{g NofPsf] / oxL lg0f{os} sf/0f 

slknfn] cfkm"n] hLjgdf uNtL u/]sf] eGg] dx;'; ug{'sf ;fy} cfˆgf x/]s b'Mvdf p;n] cfˆgf] ljjfxsf] lg0f{o :d/0f u/]sf] 

b]lvPsfn] oxLFaf6 36gfsf] cf/De ePsf] xf] . 

k|:t't gf6sdf slknfn] zgs;Fu ljjfx u/]sf] eP klg dfwj slknf;Fu k'gM ldng x'g] cfzfdf /x]sf] b]lvG5 . pm ;do ;dodf 

ufOg]nfO{ k7fP/ slknfsf] af/]df a'lem/x]sf] x'G5 . ufOg]n] slknfsf] af/]df s]xL b'Mvsf] va/ NofPdf pm cfkm"n] klg kL8faf]w ub{5 

. o;af6 dfwjdf slknfk|lt dgsf] cGt/df k|]defj /x]sf] tyf p;n] ;xh jftfj/0fsf] vf]hL ul//x]sf] b]Vg ;lsG5 . 

hf t, o:t} xfn a/fa/ 

NofPdf d v';L x'G5' -ufOg]nfO{ ?lkofF lbG5_ -k[= #$_ . 

k|:t't p4/0fdf dfwjn] ufOg];Fu slknfsf] af/]df ;f]w]sf] / slknfn] hLjgdf b'Mv kfPsf] eGg] va/ ;'g]kl5 p;n] cfˆgf] 

dgleqsf] kL8fnfO{ zfGt kfg{ b]vfj6L v';L efj b]vfPsf] 5 . 

Tof] a]nf Û ca Tof] a]nf uof] xf Û slknf / d  

;Fu} v]nYof}F, ;Fu} 8'NYof}F, Tof] Ps lbg cfFksf]  

a[IfdlGt/ d}n] Tof] ;f]w]F – s] slknf, ltdL 

ljjfx dF;Fu} u5f}{ < p;n] Tof] hafadf  

xFl;nf] g]qn] Úx'G5Ú egL . -k[ #%_ 

dflysf] p4/0fdf dfwjn] slknfsf] va/ ufOg]af6 a'em]/ slknfk|ltsf] cfˆgf] k|]dnfO{ aflx/ b]vfpg'sf ;fy} lat]sf lbgsf 

36gfx¿nfO{ :d/0f u/]/ slknfk|ltsf] cfˆgf] k|]defj plrt ;dodf ldngsf] af6f]tkm{ pGd'v x'g] ljZjf; /fv]sf] b]Vg ;lsG5 . 

oxfF slknfn] zgs;Fu ljjfx u/] klg dfwjn] slknfsf] af/]df a'‰g k7fpg', cfˆgf] ljutsf] ;+jfbnfO{ :d/0f ug{' cflbh:tf 

36gfx¿ oTgcGtu{t kb{5g\ . 

k|:t't gf6ssf] 36gf ljsf;nfO{ x]bf{ zgs;Fusf] ljjfxkZrft\ klg slknfk|ltsf] dfwjsf] k|]d :ki6 aflx/ b]lvPsf] 5 . pgn] 

cfˆgf] k|]ddf k'gld{ng ;Dej 5 eGg] cfzf cem} klg /fv]sf] b]lvG5 . 
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Tof] :ju{df klg  

cfTdf 5 k|]dsf] vfln, k|]ds} 5 sn]j/ 

cfsfz k|]ds}, k[YjL k|]ds}, k|]ds} k'/L, 

=== 5 k|]d b]jdf, b]j k|]ddf 5 ToxfF klgÙ 

ToxfFsf] k|]dsf] yf]kf r'lxPdf st} st} . -k[=&(_ 

Dfflysf] p4/0fdf slknfsf] cfTdfnfO{ :ju{sf] ¿kdf lrq0f ub}{ ToxfF /x]sf] cfˆgf] k|]d¿kL cf:yfn] ;fy{stf k|fKt ug]{ s'/f atfPsf] 

5 . p;n] slknfn] cfsl:ds ¿kdf lg0f{o lnP/ ljjfx u/]sf] eP klg p;sf] dg :ju{ em}+ ;'Gb/ /x]sf] / cfˆgf] k|]dn] ;fy{s ¿k 

xfl;n ug]{ s'/fdf ljZj:t /x]sf] b]lvG5 . 

k|:t't gf6ssf] 36gfljsf;nfO{ x]bf{ lgotflKtsf] cj:yf :Kfi6 b]lvPsf] 5}g . 

k|:t't gf6sdf kmnfudsf] cj:yf cGTolt/ /x]sf] b]lvG5 . h;sf] k'li6sf nflu s]xL p4/0fx¿ oxfF pNn]v ul/Psf] 5 . 

To;}n] d cGwL ePF, alx/L ePF . 

x] O{Zj/, dnfO{ df/ . dF au]F, au]FÙ 

lg;fl:;PF, ptf/\ xft b], ls df/ d 8'a]F 8'a]F Û -k[=()_ 

k|:t't p4/0fdf slknfn] cfˆgf] klt zgsnfO{ lrGg g;s]sf]n] ubf{ cfkm"n] cGwsf/do hLjg latfpg afWo ag]sf] eGb} 

dfwjk|ltsf] dgdf /x]sf] k|]defj k|:t't u/]sf] b]lvG5 . 

ltdLx¿ b'j}nfO{ ;'v lgTo eO/xf];\  

d]/f] dfof ;a} hGdhGdfGt/ /xL/xf];\ Û 

=== ;Dem – ;+;f/df ef]s} dof]{o dfwj .Ú -k[=($_ 

o; p4/0fdf slknfn] s]zjaf6 dfwjsf] d[To'sf] va/ ;'g]kl5 ljlIfKt x'Fb} d[To'kZrft\ eP klg jif{sf] Psk6s ;Demg cfu|x u/]sf] 

b]lvG5 . o; ;dfrf/af6 slknfsf] k|]defj dfwjk|lt /xsf] :ki6 x'G5 . 

d csf]{ hGddf o:t} bf]:tL dfwjs} ag"F Û 

slknf, slknf, xf Û xf Û lar/L slknf d/L,  

aQL t]n hnfP/ cfkm}F hNb5 cflv/,  

afFsL /xG5 lg:;f/ v/fgL dfq cflv/ . -k[=($_  

k|:t't p4/0fdf s]zjn] dfwjsf] d[To' ePsf] va/ ;'gfPkl5 kL8faf]w u/]sL slknfn] af]n]sf c+zx¿ 5g\ eg] pQm va/ ;'g]kl5 

/ut 5fb]/ b]xTofu u/]sf] b]lvPsfn] pgLx¿sf] k|]d d[To'kZrft\ eP klg ;fy{s x'g] cg'dfg ug{ ;lsG5 . slknfn] hLjgsf] clGtd 

jfSodf klg csf]{ hGddf dfwjnfO{ ;fyLsf] ¿kdf kfpg] ck]Iff;lxt k|f0fTofu u/]sf] sf/0fn] oxfF ljk|nDesf] cj:yf :ki6 b]lvPsf] 

5 . dflysf] p4/0fx¿dfkm{t slknf / dfwj lardf k|]dsf] c+z cem} afFsL lyof] eGg] :ki6 cfwf/x¿ b]Vg ;lsG5 . o;y{ k|:t't 

gf6sdf sfof{j:yfsf cfwf/df ljk|nDe z[ª\uf/ /; /x]sf] s'/f lgisif{df k'Ug ;lsG5 . 

$=@ cy{k|s[ltsf cfwf/df ljZn]if0f  

k"jL{o gf6\ozf:qLo dfGotfcg';f/ gf6ssf] cy{k|s[ltcGtu{t aLh, laGb', ktfsf, k|s/L / sfo{sf] cWoog ul/G5 . oxfF k|:t't d'6'sf] 

Joyf gf6ssf] 36gfljsf;sf] cj:yfnfO{ cfwf/ dfg]/ log} kIfx¿sf] vf]hL ul/Psf] 5 .  

k|:t't gf6sdf gf6\oaLhsf] cf/De k|yd cª\ssf] b[Zo ! df g} ePsf] 5 . ;"qfwf/sf] ;Í]tkl5 h'Dnfl:yt dfwjsf] 3/sf] sf]7fdf 

pm ;'lt/x]sf] / cfdf;Fu ePsf] ;+jfbaf6 k|:t't gf6sdf 36gfsf] aLh cf/De ePsf] b]lvG5 . oxfFaf6 cf/De ePsf] 36gfaf6 

dfwj / slknf larsf] hLjgdf cfPsf p/f/r9fj, b'Mvdf Pscsf{n] ;fy vf]Hg', dfwjn] hLjge/ s;};Fu ljjfx gug{', slknfn] 

klg zgs;Fu ljjfx u/]/ unt u/]F ls eg]/ a]nf a]nfdf dx;'; ug{' tyf dfwjsf] d[To'sf] va/ ;'g]/ slknfn] klg b]xTofu -/ut 

5fb]/_ ug{'h:tf 36gfx¿ cfPsf] b]lvPsfn] gf6\oaLh oxfFaf6 cf/De ePsf] b]lvG5 .  
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æpHofnf] eO;Sof], dfwj cem ;'lt/x]5 . o;n] cfˆgL cfdfsf] xft od'gf;Fu p;sL 5f]/L slknfnfO{ ljjfx ug{ 

dfluk7fof], t/ slknfn] zgs;Fu ljjfx ug]{ lgZro u/LÙ === lgdGq0ff dfwjnfO{ lxh} k7fPsf] lyof] . -k[= !_  

plNnlvt p4/0faf6 k|:t't gf6ssf] d"n 36gfsf] aLhf/f]k0f ePsf] 5 . oxLFaf6 ;'¿jft ePsf] k|:t't gf6ssf] 36gf dfwjsf] 

d[To'sf] va/ ;'g]kl5 slknfn] klg b]xTofu u/];Fu} cGTo ePsf sf/0f d'Vo 36gfsf] aLhf/f]k0f oxLFaf6 ePsf] xf] eGg ;lsG5 .  

gf6sdf aLhsyfnfO{ cl3 a9fpg] tŒj laGb' xf] . k|:t't gf6sdf slknfn] OGsf/ u/]/ zgs;Fu ljjfx u/]kl5 dfwjn] kL8faf]w 

u/]/ ufOg]dfkm{t slknfsf] va/ a'‰g] u/]sf] b]lvG5 . o;y{ dfwjdf cem} klg pgLx¿ larsf] ldng x'g] cfzf sfod} /x]sf] b]Vg 

;lsG5 . o:t} dfwjn] a]nfa]nfdf slknfsf af/]df :d/0f ub}{ dgdf s'/f v]nfpg' gf6ssf] laGb' cGtu{t kb{5 . 

dfwj – lbn kf] slknfsf] Tof] b08 kfpg of]Uo 5 .  

d]/f] lbn ptf nfUof], otf lsg pm cfpg  

;s]g < lsg cfPg < -k[= #(_ 

k|:t't p4/0fdf slknfsf] lbnn] cfˆgf] lbn rf]/]sf] / To;nfO{ lkmtf{ gu/]sf] eGb} cem} klg k|]d /x]sf] eGb} ;Gb]x k|s6 u/]sf]] 5 . 

o;y{ k|:t't gf6sdf 36gf ljsf;nfO{ x]bf{ laGb'sf] cj:yf b]Vg ;lsG5 .  

gf6sdf d'Vo syfsf] ;dfgfGt/ cl3 a9\g] ;xfos syfx¿ g} ktfsf x'g\ . k|:t't gf6sdf dfwj / slknfsf] k|]dnfO{ k'gM ldngsf] 

lbzftkm{ 8f]xf]¥ofpg] ;ª\s]t lbg] lsl;dsf 36gfx¿ ef/tLsf] hfndf k/]/ zgsn] 3/ a]Rg', ef/tL t u'G8f ldn]/ zgsnfO{ 

km;fpg] k|oTg ug{', zgsn] klg ef/tLsf] unt lgotsf] af/]df ga'emL slknfnfO{ 5n ug{' cflb x'g\ . o;}sf] kl/0flt:j¿k slknfn] 

cfkm"n] unt lg0f{o lnPF ls eGg] dx;'; u/]sf] b]lvG5 . o;y{ oL 36gfx¿ k|:t't gf6sdf ktfsf afg]/ cfPsf b]lvG5g\ .  

 ef/tL– d'v af/]+, uof] /f]u :jf:Yo 5f]8]/ b]xd; 

  ca dL7f s'/f h]t] d]t] cfP kgL eof] .  

    -u'G8f vf6dlGt/af6 cfpF5_ 

 u'G8f– -‰ofnaf6 lrRofP/_ ;8sdf k'u]5, ===nf6f] eGg' ls af7f] eGg' < -k[ ##_ 

dflysf] p4/0fdf ef/tL / u'G8f ldn]/ zgsnfO{ hfndf km;fO/x]sf] :ki6 ;Í]t b]lvG5 . o;y{ pgLx¿s} hfnsf sf/0f slknfn] 

hLjgdf w]/} b'Mv kfPsf] b]lvG5 ;fy} p;n] cfˆgf] lg0f{o unt ePsf] xf] ls dx;'; u/]sf] ;ª\s]t kfOG5 . o; p4/0fn] ktfsfnfO{ 

a'emfPsf] 5 . 

gf6sdf d"n syfnfO{ k'li6 u/fpg lard} cfP/ lard} x/fpg] lsl;dsf 36gfx¿ k|s/L x'g\ . k|:t't gf6sdf slknfsf] af/]df 

dfwjn] ufOg]af6 ;dfrf/ ;'Gg', zgs;Fu} sf7df8f}+ hfg nfu]sL p;n] cfkm"nfO{ gla;{g' eGb} cfef/¿kL zAbx¿ af]Ng', dfwjn] klg 

hLjge/ ljjfx gug{' tyf slknfsL 5f]/L kfn]/ a:g' cflbh:tf 36gfx¿ k|s/L ag]/ cfPsf 5g\ . 

 dfwj –   hubLZj]/ 

  rfx"g\ Û ltdLx¿ hfcf] Û of] 7"nL d;Fu} oxfF 

  a:g] eP bof;fy 5fl8b]p . 

 zgs – -7"nLl;t_  ltdL eg, 

   oxfF a:g] ls hfg] < 

 7"nL – -dfwjsf sfvdf a;]/_  oxfF a:g], d eGb5' 

  ca dfwjnfO{ ÚafÚ 

 dfwj – ltdLnfO{ kgL ca 

   d …5f]/LÚ eG5' . 

  dfwj –    ltdL 
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  g/f]P slknf, d]/L 7"nL xf] Åbo]Zj/L 

  ltdL ?g] eP km]l/ rflxGg ca of] klg . -k[= ^&_   

kmn k|flKtsf lglDt ul/g] r]i6fx¿ sfo{ x'g\ . k|:t't gf6sdf slknfn] zgsn] / ef/tLsf] af/]df ;a} s'/f yfxf kfO;s]kl5 cfkm"n] 

hLjgdf u/]sf] Pp6f uNtLsf sf/0f cfkm"n] 7"nf] ;hfo ef]Ug' k¥of] eGb} kL8f dx;'; ul//x]sf] ;dodf ha s]zjdfkm{t\ dfwjsf] 

d[To' ePsf] va/ k|fKt ub{5], To;a]nf æcsf]{ hGddf o:t} bf]:tL dfwjs} ag"FÚÚ -k[= ($_ eGb} /ut 5fb]/ d/]sf] b]lvG5 . o;af6 

p;n] d[To'kZrft\ klg ldngsf] ;Defjgf sfod /fv]sfn] ljk|nDesf] cj:yf kfpg ;lsG5 . 

o;y{ k|:t't Df'6'sf] Joyf gf6sdf slknf / dfwjsf] k|]d k|;ª\uo'Qm 36gfnfO{ d'Vo ¿kdf k|:t't ul/Psf] 5 . o;y{ k|f;ª\lus 

¿kdf ljleGg 36gfx¿ cfP klg k|]dnfO{ d'Vo ljifo agfP/ k|:t't ul/Psfn] o; gf6sdf z[ª\uf/ /;sf] k|wfgtf kfOG5 .  

$=# cª\uL /;sf ljefjflb ;dfu|L  

k|:t't gf6ssf] cª\uL /;sf ¿kdf z[ª\uf/ -ljk|nDe_ /x]sf] b]lvG5 . oxL z[ª\uf/ /;nfO{ /;;fdu|Lsf cfwf/df oxfF rrf{ ul/Psf]  

5 .  

ljefj 

k|:t't gf6sdf d'Vo kfqsf ¿kdf slknf, dfwj / zgs /x]sf 5g\ . k|:t't gf6ssf] 36gfnfO{ cWoog ubf{ z[ª\uf/ cGtu{t 

ljk|nDe cª\uL /;sf ¿kdf :yflkt ePsf] 5 . z[ª\uf/ /;sf cfnDag ljefjsf ¿kdf dfwj, slknf / zgs /x]sf 5g\ . To;dWo] 

klg k|;ª\ucg';f/ pgLx¿ cf>o / ljifo ag]/ cfPsf 5g\ . dfwj / slknfsf] k|]d ljk|nDe cj:yfdf k'¥ofpgsf nflu slknf 

:joDf\sf] lg0f{o klg ;xof]uL ag]sf] 5 . o;y{ cª\uL /;sf] p2Lkg ljefj ag]/ slknfsf] ljjfxsf] lg0f{o, zgssf] Jojxf/, slknfn] 

cfˆgf] hLjgdf ef]Ug' k/]sf ptf/r9fj cfPsf 5g \ . 

cg'efj 

k|:t't gf6sdf z[ª\uf/ /;sf] cg'efj ag]/ dfwj / slknfsf cfª\lus, jflrs tyf ;flŒjs efjx¿ cfPsf 5g\ . s]zjn] …dfwjn] 

cfzf uof] efO, t} klg d d/]kl5 slknfnfO{ va/ k'¥ofOlbg'Ú egL cfu|x u/]sf] s'/f atfPsf] 5 . hLjge/ pm ljjfx;d]t gu/L 

a;]sf] tyf cGTodf cfˆgf] d[To'sf] va/ slknf;dIf k'¥ofpg egL dfwjn] s]zjnfO{ eg]sf] b]lvPsfn] oxfF p;df jflrs cg'efj 

b]Vg ;lsG5 . dfwjn] æof] k|]dj|tn] lsGt', oxL afbndfly tf e]6\g]5' slknfnfO{ oxL ;DemL d db{5' .ÚÚ  -k[= ($_ egL af]n]sf] 

;+jfbdf klg z[ª\uf/ /;sf] cfª\lus cg'efj kfOG5 . To:t} dfwjsf] d[To'sf] va/ tyf clGtd ;dodf k7fPsf] ;Gb]z ;'g]/ 3f]K6f] 

k/L æd csf]{ hGddf o:t} bf]:tL dfwjs} ag" ÛÆ -k[= ($_ egL af]n]sf] ;+jfbdf cfª\lus tyf jflrs cg'efj k|s6 ePsf] b]lvG5 . 

Jolerf/L efj 

k|:t't gf6sdf z[ª\uf/ /;sf] Jolerf/L efjcGtu{t lrGtf, Joflw, d/0f efj b]vf k/]sf 5g\ . k|:t't gf6sdf dfwjn] slknfsf 

af/]df ufOg]dfkm{t xfnva/ a'‰g', pgLx¿ sf7df8f}+ hfg nfu]sf] va/ ;'g]kl5 lrlGtt aGg' h:tf k|;ª\udf lrGtf Jolerf/L efj 

cfPsf] b]lvG5 . To;}u/L zgs / ef/tL larsf] ;DaGw yfxf kfPkl5 hLjgdf uNtL u/]sf] dx;'; u/]sf] ;ª\s]t b]lvPsfn] 

slknfdf ToxfF lrGtf Jolerf/L efj k|:t't ePsf] 5 . cGTodf slknfn] csf]{ hGddf dfwjs} aGg kfpmF eGb} b]xTofu u/]sfn] oxfF 

d/0f Jolerf/L efj b]vf k/]sf] 5 . 

 s]zj – slknf, slknf, xf Û xf Û lar/L slknf d/L, 

  aQL t]n hnfP/ cfkm}F hNb5 cflv/,  

  afFsL /xG5 lg:;f/ v/fgL dfq cflv/ . -k[= ($_ 

plNnlvt p4/0f slknfsf] d[To' eO;s]kl5 s]zjn] af]n]sf] ;+jfb xf] . o;df pgn] slknfsf sf/0f dfwjsf] d[To' ePsf] tyf pQm 

va/ ;'g]kl5 slknfsf] klg d[To' ePsf] b]vfP/ pgLx¿nfO{ aQL / t]n;Fu t'ngf u/]sf] b]lvG5 . o;y{ k|:t't gf6sdf ljk|nDe 

z[ª\uf/sf lrGtf, Joflw / d/0f Jolerf/L efj b]vf k/]sf 5g\ . 

$=$ :yfoL efj 

k|:t't gf6ssf] 36gfljsf;nfO{ cWoog u/]/ d'Vo 36gfsf cfwf/df cª\uL /; z[ª\uff/ -ljk|nDe_ /x]sf] lgisif{df k'luPsf] 5 . 

k|:t't gf6ssf] d'Vo 36gf dfwj, slknf / zgs larsf] k|]d /x]sf] b]lvG5 . gf6ssf] ;'?jftdf slknfn] dfwjsf] k|]dnfO{ pk]Iff 
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u/]/ zgs;Fu ljjfx u/]sf] b]lvG5 . h;sf sf/0f dfwjn] hLjgel/ ljjfx gu/L a;]sf] a¿ slknfsL 5f]/LnfO{ cfˆgL 5f]/Lsf] 

¿kdf kfn]/ /fv]sf] b]lvG5 . To:t} slknfsf af/]df ufOg]dfkm{t a]nfa]nfdf a'‰g', slknfn] klg cfkm"nfO{ ;d:of k/]sf] ;dodf 

cfˆgf] lg0f{o unt ePsf] xf] ls eGg] ;f]rsf] cg'dfg ug{ ;lsG5 / gf6ssf] cGTodf zgssf] Jojxf/af6 b'MvL alg/x]sf] ;Gbe{df 

s]zjdfkm{t dfwjsf] d[To'sf] va/ kfPkl5 Psbd} b'MvL ag]sL 5 . To; b'Mvb\ va/sf] kL8f ;xg g;sL p;n] /ut 5fb]/ csf]{ 

hGddf dfwjh:t} ;fyL kfpmF eGg] ck]Iff ub}{ cfˆgf] b]xTofu u/]sf] b]lvG5 . o;af6 klg slknfdf dfwjk|ltsf] k|]d :ki6;Fu 

b]lvPsf] 5 . o;y{ k|:t't gf6ssf] ;'?jftb]lv g} cfPsf] of] k|]dk|;ª\u pgLx¿sf] csf]{ hGddf klg ;Fu} x'g kfpmF eGg] ck]Iffsf 

;fy ePsf] d[To';Fu} gf6ssf] d'Vo 36gfsf] cGTo ePsf]n] gf6sdf ljk|nDe z[ª\uf/sf] cj:yf b]lvPsf] 5 . o;y{ k|:t't gf6sdf 

/lt :yfoL efj /x]sf] b]lvG5 .    

%= lgisif{ 

k|:t't n]vdf k"jL{o ;flxTo zf:qdf :yflkt /;;DaGwL dfGotfsf cfwf/df d'6'sf] Joyf  gf6ssf] cª\uL /;sf] cWoog ul/Psf] 5 . 

k|:t't gf6sdf d'Vo kfqx¿ dfwj, slknf / zgs /x]sf 5g\ . pgLx¿ larsf] lqsf]0fTds k|]dnfO{ d'Vo syfj:t' agfOPsf] o; 

gf6sdf k|:t't gf6sdf slknfn] dfwjsf] cflTds k|]dnfO{ a'‰g g;s]/ zgsl;t ljjfx u/]kl5 pgLx¿sf] hLjgdf cfPsf ljleGg 

ptf/r9fj tyf slknfn] cfˆgf] unt lg0f{osf sf/0f ef]Ug' k/]sf] kL8f tyf pQm kL8fkl5 cfˆgf] lg0f{o unt ePsf] lgisif{df 

k'u]sf] b]lvG5 . zgs;Fu ljjfx u/]kl5 hLjgdf cfly{s nufot ljleGg kIfdf p;n] ptf/r9fj a]xf]/]sf] b]lvG5 . zgssf] u'G8f 

tyf ef/tL;Fusf] ;DaGwsf sf/0f cfˆgf] dfOt3/ ;d]t a]rRg afWo ag]sL p;n] cfdfsf] d[To'kZrft\ ljleGg lsl;daf6 b'Mv 

kfPsf] b]lvG5 . h;sf] kl/0flt:j¿k pm cfˆgf] klt;Fu} h'Dnf 5f]8]/ sf7df8f}F cfPsf] b]lvG5 . oBlk p;n] cfˆgL 5f]/LnfO{ 

dfwj;Fu} /fv]sf] tyf dfwjn] klg cfˆgL 5f]/L agfP/ /fv \g]  egL atfPsf] b]lvG5 . cfdfn] slknfeGbf c;n s]6L vf]h]/ ljjfx 

ul/lbg] atfpFbf p;n] ljjfx gug]{ c8fg k|:t't ug{', ufOg] nufotsf kfqx¿af6 slknfsf] va/ a'lem/xg', slknf sf7df8f}F hfg] 

va/n] bMvL aGg', k|ToIf ck|ToIf ¿kdf slknfnfO{ ;xof]u ug{' cflbh:tf sf/0fn] klg dfwjsf] slknfk|ltsf] k|]d :ki6 a'‰g 

;lsG5 . To:t} zgsn] ef/tL;Fsf]  n'sfPsf] ;DaGw yfxf kfP/ lalR5Kt ag]sL slknfn] cGTodf s]zjn] dfwjsf] d[To' ePsf] va/ 

;'gfPkl5 kL8faf]w ub}{ b]xTofu u/]sL b]lvG5 . p;n] cfˆgf] hLjgsf] cGTodf csf]{ h'gLdf dfwj h:tf] ;fyL kfpF egL  k|0f u/]sf]  

b]vfOPsf]n] klg k|:t't gf6sdf dfwj / slknfdf Ps csf{k|lt cJoQm k|]defj b]Vg ;lsG5 . o;y{ k|:t't gf6sdf ljk|nDesf] 

cj:yf b]lvPsfn] /;jfbL dfGotfnfO{ cfwf/ dfg]/ k|:t't gf6ssf] gf6\ofj:yf;lxt cWoog ubf{ z[ª\uf/ /; cª\uL /;sf ¿kdf 

/x]sf] k'li6 x'G5 
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;Gbe{ ;fdu|L ;"rL 

pkfWofo, s]zjk|;fb -@)^&_=k"jL{o ;flxTo l;4fGt -kfFrf} ;+:s=_=;femf k|sfzg . 

pkfWofo, s]zjk|;fb -@)^&_= ;flxTo–k|sfz -;ftf}F ;+:s=_=;femf k|sfzg . 

lqkf7L, jf;'b]j -@)@*_= ljr/0f= efg' k|sfzg . 

g]kfn, ;/:jtL -;g\ !((^_= afns[i0f ;d / uf]kfnk|;fb l/dfnsf gf6sdf gf/Lkfqsf] t'ngf= -ck|sflzt ljBfjfl/lw zf]wk|aGw, 

dfgljsL tyf ;fdflhs zf:q ;ª\sfo_= l;lSsd ljZjljBfno, ef/t . 

dNn, ljho -@)#^_= gf6s Ps rrf{= ;femf k|sfzg . 

;d, jfns[i0f -@)$$_= d'6'sf] Joyf -gjf}F ;+:s=_= ;femf k|sfzg . 

;'j]bL, b]jLk|;fb -@)^)_=afns[i0f ;dsf ;'vfGt gf6sdf xf:otŒj= ;d ztjflif{sL= lxdf+z' yfkf -;Dkf=_= g]kfn /fhsLo k|1f–

k|lti7fg . 
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ltAatL z/0ffyL{ ljBfyL{sf] n]Vg] g]kfnL efiff 

 
 

8f= b'uf{k|;fb bfxfn 

dx]Gb|/Tg SofDk;, tfxfrn 

 

;f/ 

…ltAatL z/0ffyL{ ljBfyL{sf] n]Vg] g]kfnL efiff’ zLif{ssf] k|:t't cWoogdf sIff bzdf cWoog/t ltAatL z/0ffyL{ 

ljBfyL{x¿sf] n]vgsf cfwf/df pgLx¿sf] g]kfnL efiffsf] n]vfOsf qmddf kfOg] dfqfut, rGb|laGb', j0f{ut, zAb 

nf]kutsf ;fy} ykf]6ut, j0f{ljGof;ut, sf]8 ld>0f, lnlkut / zAb k|of]uut cj:yfnfO{ ljZn]if0f ul/Psf] 5 . 

pgLx¿n] g]kfnL efiffsf] csf/ / cfsf/ If]qdf nf]kut / ykf]6ut b'j} k|sf/sf] k|of]u u/]sf] b]lvG5 . o;n] 

pgLx¿df g]kfnLsf] csf/ cfsf/ l;sfOdf sl7gfO b]vfkg]{ :ki6 x'G5 . o:t} logLx¿sf] g]kfnL efiffsf] n]vfOsf 

qmddf rGb|ljGb'sf] k|of]udf klg nf]ksf] l:ylt b]lvof] . logLx¿n] g]kfnL efiffsf] x|:jbL3{, z, if, ; sf] k|of]u, P, o 

sf] k|of]u, a / e sf] k|of]u, b, w sf] k|of]udf klg cndlnPsf] kfOof] . logLx¿n]] g]kfnL efiffsf] n]vgsf qmddf 

w]/} cª\u|]hL zAbsf] dfq k|of]u gu/]/ st} st} b]jgfu/L lnlksf ;6\6fdf /f]dg lnlksf] klg k|of]u u/]sf] kfOof] . 

logLx¿n] ‘b]lvG5’ nfO{ ‘b]vgf]5’,  ‘hfg lbG5’ nfO{ ‘hgflbG5’ ‘k|d'v’ nfO{ ‘k|fdf]s’, ‘k |wfgfWofks’ nfO{ ‘k|fwfgfbks’ 

h:tf cfkm\g} k|s[[ltsf zAb lgdf{0f u/L k|of]u u/]sf] klg kfOof] .  

ljz]if zAb: ef/f]k]nL, ef]6ad]{nL, ;deflifs, klxnf] efiff, bf];|f] efiff, zAbk|of]u, sf]8 ld>0f, sf]8 kl/jt{g, 

zAbe08f/, lnlk, j0f{ljGof;, nf]k, ykf]6 . 

ljifo k|j]z 

g]kfndf a:g] ltAatL z/0ffyL{x¿n] dfWod efiffsf ¿kdf g]kfnL efiffnfO{ k|of]u u/]sf]  b]lvG5 . g]kfndf a:bf g]kfnL 

dft[efifLx¿;Fu af]Nbf / cfˆgf] b}lgs cfjZostf k"lt{sf nflu ltAatL z/0ffyL{åf/f g]kfnL efiff k|of]u ug]{ u/]sf] kfOG5 . g]kfnL / 

ltAatL z/0ffyL{x¿ Ps csf{;Fu s'/f ug{'kg]{  l:yltdf ;Dks{ efiffsf ¿kdf g]kfnL efiffsf] k|of]u ePsf] b]lvG5 . ltAatL z/0ffyL{ 

ljBfyL{x¿ låeflifs ePsf 5g\ .  ;d'bfok/s låeflifstfdf k|of]Stfn] dft[efif]t/ efiffnfO{ cfkm\gf] ;dfhsf] Jofks ;Dk]if0f 

Joj:yfsf] Pp6f dxŒjk"0f{ s8Lsf ¿kdf l;sfOG5 - >Ljf:tj, !(($, k[= @#%_ . ltAatL z/0ffyL{ ljBfyL{x¿ g]kfnL efiffsf] 

l:ylt ;d'bfok/s låefliftf xf] .  

g]kfnL ef/f]k]nL efiff kl/jf/sf] efiff xf] eg] ltAatL ef]6ad]{nL efiff kl/jf/sf] efiff xf] . o;y{ g]kfnL / ltAatL efiffx¿ leGg 

kl/jf/sf efiff x'g\ . leGg kfl/jf/sf b'O{ j6f efiffx¿sf eflifs Joj:yf leGg x'G5g\ . zAbe08f/, pRrf/0f / cy{ Joj:yfdf kfOg] 

leGgtfn] ubf{ pgLx¿larsf] ;Dk|]if0f ;deflifs kl/jf/sf  efiffefifLsf lar x'g]eGbf km/s / hl6n k|s[ltsf] x'g' :jfefljs} xf] . 

ltAatL z/0ffyL{åf/f g]kfnL efiff k|of]u ug]{ qmddf ljljw k|sf/sf hl6ntf a]xf]g'{k/]sf] 5 .  leGg efiffefifLx¿ ha cGtlq{mofdf 

;xefuL aG5g\ . pgLx¿lar ;Dk|]if0fsf] hl6ntf cGTo cfjZos x'G5 . To:tf] cj:yfdf z'?df lklhg / nfdf] ;dokl5 qm]cf]n 

efiffsf] lgdf{0f x'gfsf ;fy} eflifs cleJolQmdf sf]8 kl/jt{g / sf]8 ld>0fsf] k|of]u x'g ;S5 . ko{6sx¿n] e|d0fdf hfFbf efiff 

l;Sg' / z/0ffyL{x¿n] efiff l;Sg'df cGt/ kfOG5 . ko{6sx¿sf] efiff l;sfO P]lR5s / :jtGq k|s[ltsf] x'G5 eg] z/0ffyL{x¿sf] 

efiff l;sfO clgjfo{ / afWofTds k|s[ltsf] x'G5 . g]kfndf a:g] ltAatL z/0ffyL{x¿n] klg afWofTds ¿kn] g]kfnL l;Sg' k/]sf] 5 . 

ltAatL z/0ffyL{x¿ g]kfnL af]Nbf dfq geO{ n]vfOdf ;d]t cfˆgf] efiffsf] k|efjaf6 d'Qm x'g ;s]sf 5}gg \ .  

bf];|f] efiff ;lqmo / l;h{gfTds x'g]5 . bf];|f] efiff s'g} JolQmsf] cfkm\gf] ;+:s[lt cleJolQm ug]{ j}slNks dfu{ xf] -lqm:6f]km/];g, 

!(&#, k[= #)_ . o; cfwf/df g]kfndf a;]/ cWoog ug]{ ltAatL z/0ffyL{ ljBfyL{sf nflu g]kfnL efiff ljb]zL efiff geO{ bf];|f] efiff 

x'g k'U5 . ;fdfGotofM klxnf] efiffem}F bf];|f] efiffsf] l;sfO x'Fb}g . klxnf] efiff l;sfOsf] t'ngfdf bf];|f] efiffdf lzIffyL{nfO{ ;fk]lIfs 

¿kdf lgolGqt tyf ck|fs[lts l;n]a; k|fKt x'G5 - clwsf/L, @)^&, k[= !#*_ . bf];|f] efifLnfO{ nIo efiff l;sfOsf qmddf 
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Jofs/0ffTds hl6ntf, zAbe08f/ut ;d[4tf, z}nLut ljljwtfsf sf/0f sl7gfOx¿ pTkGg ePsf x'G5g\ . ltAatL z/0ffyL{x¿n] 

g]kfnL efiffnfO{ lqmcf]nsf ¿kdf af]n]sf] kfOG5 . pgLx¿n] g]kfnL efiffsf] pRrf/0f, zAb k|of]u / Jofs/0fsf If]qdf leGg k|of]u 

u/]sf] kfOG5 .  

ltAatL z/0ffyL{ ljBfyL{ cfˆgf] 3/df a:bf kl/jf/;Fu ltAatL efiff af]Ng k|f]T;lxt ePsf x'G5g \ . ltAatL z/0ffyL{ ljBfyL{x¿n] 

g]kfnL ljifoeGbf a9L bf];|f] efiffs} ¿kdf cË|]hLnfO{ dxŒj lbg] u/]sf]  kfOG5 . g]kfndf ePsf ltAatL ljBfnodf kl9/x]sf] 

kfOG5 . g]kfnL efiff l;Sg] ltAatL z/0ffyL{ ljBfyL{sf] hLjgdf g]kfnL efiffsf k|of]usf] kof{Kt ;xh kl/j]z k|fKt x'g ;s]sf] 5}g . 

o; cWoogdf ltAatL z/0ffyL{ ljBfyL{n] g]kfnL n]Vbf s:tf] k|of]u u5{g\ . pgLx¿sf] g]kfnL efiff n]vgsf qmddf b]lvg] zAb 

k|of]uut, j0f{ljGof;ut, lnlkut cj:yf s:tf 5g\ eGg] klxrfg ugf{sf ;fy} ltAatL z/0ffyL{x¿n] s] s:tf zAbk|of]u, nf]k, 

ykf]6sf ;fy} j0f{ljGof; / jfSou7g ub{5g\ eGg] s'/f klxrfg ug]{ k|of; o; cWoogdf ul/Psf] 5 .  

;d:of syg 

g]kfnL efiff lzIf0fsf If]qdf ljut tLg bzsb]lv lqmofzLn ePsf gftfn] bf];|f] efiffsf ¿kdf g]kfnL efiff lzIf0fsf ;d:of;Fu 

kl/lrt /xg' :jfefljs} xf] . g]kfn ax'eflifs b]z ePsfn] oxfF bf];|f] efiffsf ljBfyL{x¿sf] pQ/k'l:tsf k/LIf0f ubf{ ToxfF pgLx¿n] 

k|of]u ug]{ g]kfnL efiffsf] k[ys\ k|s[ltnfO{ klxrfg u/L To;nfO{ dfgs ¿kdf ¿kfGt/0f ug{sf nflu bf];|f] efiffsf ¿kdf g]kfnL 

efiffsf] k|of]ufj:yfsf If]qdf cWoog ug]{ cfjZostf dx;'; ul/of] .  

g]kfnL efiff lzIf0f ljBfyL{sf] dft[efiffsf cfwf/df k[ys\ k[ys\ x'g'kg]{df xfn ;a} If]q, efiffefifLsf nflu Pp6} lsl;dsf kf7\oqmd, 

kf7\ok':ts tyf lzIf0f lqmofsnfksf cfwf/df g} g]kfnL efiff lzIf0f eO/x]sf] 5 . g]kfnL efiff g]kfndf ;Dks{ jf dfWod efiff 

ePsfn] o;sf] lzIf0f klxnf] efiff /dft[efiff lzIf0f;/x x'g] s'/f g]kfnsf clwsf+z k|fof]lus efiffljb\x¿ ;xdt /x]sf 5g\ -9'ª\u]n 

/ bfxfn, @)&$, k[=@#_ . bf];|f] efiff / klxnf] efiffsf ¿kdf g]kfnL efiff lzIf0f Ps} k|s[ltsf] x'g ;Sb}g . bf];|f] efiff l;sfOsf 

;Gbe{df g]kfnL efiff lzIf0fsf nflu ljleGg dft[efiffsf ljBfyL{x¿n] sYo / n]Vo g]kfnL efiffsf] k|of]u ubf{ b]lvg] clenIf0fx¿ 

klxrfg u/L To;sf cfwf/df bf];|f] efiff lzIf0fsf ¿kdf g]kfnL efiff lzIf0fnfO{ ljlzi6Ls[t ug{ cfjZos b]lvPsf] x'gfn] 

sf7df8f}Fdf Hofb} ;fgf] ;d"xdf /x]sf ltAatL z/0ffyL{ ljBfyL{n] n]Vg] g]kfnL efiff zLif{ssf] o; cWooogdf ltAatL z/0ffyL{ 

ljBfyL{{sf] g]kfnL efiff k|of]udf nf]k / ykf]6sf] cj:yf s:tf] 5 <, ltAatL z/0ffyL{ ljBfyL{{sf] g]kfnL efiffsf] k|of]udf j0f{ljGof; / 

sf]8 ld>0fsf] cj:yf s:tf] 5 < / ltAatL z/0ffyL{ ljBfyL{sf] lnlvt g]kfnL efiffdf lnlk / zAbk|of]usf] cj:yf s:tf] 5 < eGg] 

ljifonfO{ ;d:of dflgPsf] 5 .  

p2]Zo 

ltAatL z/0ffyL{ ljBfyL{n] g]kfnL efiff n]vgsf qmddf ug]{ nf]k, ykf]6ut q'l6 klxrfg ug{'sf ;fy} ltAatL z/0ffyL{ ljBfyL{x¿sf] 

g]kfnL efiff n]vgdf zAb k|of]uut, j0f{ljGof;ut, lnlkut q'l6sf ;fy} sf]8 ld>0f klxrfg ug{' o; cWoogsf] p2]Zo xf]  . 

cWoog ljlw 

of] cWoog u'0ffTds 9fFrfsf] /x]sf] 5 . o; cWoogsf nflu ltAatL z/0ffyL{ ljBfyL{x¿sf] n]vfOdf nf]kut, ykf]6ut, 

j0f{ljGof;ut, lnlkut, zAb k|of]uut / sf]8 ld>0fsf] cj:yf klxrfgsf lglDt  ;fdu|L ;ª\sngsf qmddf ltAatL z/0ffyL{ 

ljBfyL{x¿n] cWoog ug]{ gfdUofn dfWolds ljBfnodf sIff bzdf cWoog/t %) hgf ljBfyL{x¿nfO{ tLg j6f zLif{s lbP/ 

tLdWo] ljBfyL{n] cfkm}Fn] /f]h]sf] s'g} Ps zLif{sdf :jtGq k|s[ltsf] lgaGw n]Vg nufOPsf] 5 . To; :jtGq lgaGwsf cfwf/df 

pgLx¿n] g]kfnL efiff n]vgsf qmddf ug]{ nf]k, ykf]6ut q'l6 klxrfgsf ;fy} zAb k|of]uut, j0f{ljGof;ut / lnlkut q'l6sf ;fy} 

sf]8 ld>0f klxrfg u/L ljZn]if0f ul/Psf] 5 .  

JofVof ljZn]if0f 

oxfF ltAatL z/0ffyL{sf ¿kdf /x]sf sIff bzdf cWoog/t ljBfyL{x¿sf] g]kfnL efiffsf] n]vgdf kfOg] nf]kut, ykf]6ut cj:yfsf 

;fy} zAb k|of]uut, j0f{ljGof;ut / lnlkut cj:yfsf ;fy} sf]8 ld>0fnfO{ ljZn]if0f ul/Psf] 5 .  

ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL eflifs k|of]udf b]lvPsf] nf]kut cj:yf 

o; cWoogdf  ltAatL z/0ffyL{ ljBfyL{x¿sf] g]kfnL efiffsf] n]vfOsf qmddf ug]{ nf]kut cj:yfnfO{ dfqfut nf]k, rG›ljGb'sf] 

nf]k, j0f{ nf]k, zAb nf]kut cj:yfdf ljefhg u/]/ JofVof ul/Psf] 5 .  
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dfqfut nf]ksf] l:ylt  M– ltAatL z/0ffyL{ ljBfyL{x¿n] g]kfnL n]vfOsf qmddf ug]{ dfqfut nf]ksf] l:yltsf s]xL pbfx/0f 

lgDgfg';f/ 5g\ M 

tflnsf ;ª\Vof  ! ltAatL z/0ffyL{ ljBfyL{n] g]kfnL efiffsf] n]vfOdf ug]{ dfqfut nf]ksf] l:ylt 

qm=;= ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ jfSo dfgs g]kfnL efiffsf] jfSo  

!= v; ul/ of] b]z ;+;f/sf dflyNnf] efudf 5 / ToxfFsf 

dlg;x¿ w]/} u'0f / w/lds 5g\ .   

vf; u/L of] b]z ;+;f/sf] pRr :yfgdf  5 / ToxfFsf 

dflg;x¿ w]/} u'0fL / wfld{s 5g\ .  

@= oxfF ;'ljwf vfgf / kfgL c;Wo} /fd|f] 5g\ .   oxfF vfgf / kfgLsf] c;fWo} /fd|f] ;'ljwf 5 .  

#= ;fly eGg] Tof] dfG5] xf] hf] xfdLnfO{ dbt / rfxg] a]nfdf 

cfpF5 .   

;fyL eGg] Tof] dfG5] xf], h;n] xfdLnfO{ d2t u5{ / rflxg] 

a]nfdf cfpF5 .  

– :ynut cWoog, @)&^ 

 dflysf] klxnf] jfSodf …vf;Ú n]Vg'kg]{ 7fpFdf …v;Ú dfq n]lvPsf] kfOG5 . o;} jfSodf …dflg;Ú n]Vg'kg]{ 7fpFdf …dlg;Ú dfq n]v]sf] 

kfOG5 . o;df cfsf/ut nf]k ePsf] b]lvG5 . To;sf ;fy ;fy} klxnf] jfSodf  …u'0fLÚ n]Vg' kg]{ 7fpFdf …u'0fÚ dfq n]lvPsf] 5 . 

o;df O{sf/ nf]k ePsf] b]lvG5 . bf];|f] jfSodf …c;fWo}Ú n]Vg'kg]{df c;Wo}Ú zAbsf] k|of]u ePsf] kfOG5 . o;df cfsf/ut nf]k ePsf] 

kfOG5 . t];|f] jfSodf …rflxg]Ú zAbsf] ;6 \6fdf …rfxg]Ú k|of]u ePsf] 5 .  

rG›ljGb'sf] nf]k M– o; cWoogsf cfwf/df ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL eflifs k|of]udf b]lvPsf] rGb|ljGb'sf] nf]kut 

cj:yfnfO{ lgDgfg';f/ tflnsfdf k|:t't ul/Psf] 5  M  

tflnsf ;ª\Vof @ M ltAatL z/0ffyL{ ljBfyL{n]] n]Vg] g]kfnL efiffdf b]lvg] rG›ljGb'sf] nf]kut cj:yf 

qm=;= ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ jfSo dfgs g]kfnL efiffsf] jfSo  

!= klxnf k|yddf csf]{ b]zdf cfpbf vfg], a:g] / ;'Tg] 

gePsfn] w]/} lahf]s eof}F .  

;j{k|yd csf]{ b]zdf cfpFbf vfg], a:g] / ;'Tg] Joj:yf gePsfn] 

w]/} lahf]s eof] .  

@=  pgLx¿n] dnfO{ ;b} af/L ;xfof]u u5{ / d klg 

pgLx¿nfO{ ;fy lbg] uy]{ .  

pgLx¿n] dnfO{ ;w}Fel/ ;xof]u uy]{ / d klg pgLx¿nfO{ ;fy 

lbg] uy]{F .  

#= xfdLn] lzIfs lzlIfsfx¿af6 w]/} 1fg lng ;S5f} .   xfdLn] lzIfs lzlIfsfx¿af6 w]/} 1fg lng ;S5f}F .  

– :ynut cWoog, @)&^ 

dflysf] klxnf] jfSodf klg …cfpFbfÚsf] ;§f …cfpbfÚsf] k|of]u ePsf] sf/0fn] o; zAbdf rG›laGb'sf] nf]k b]lvG5 . bf];|f] jfSodf 

…uy]{FÚ sf nflu …uy]{Ú k|of]u ePsfn] o;df rGb|ljGb'sf] nf]k ePsf] kfOG5 . t];|f] jfSodf k|of]u ul/Psf] …;S5f}Ú zAbdf klg 

rG›laGb'sf] nf]k b]lvG5 .  

j0f{nf]kut cj:yf M– ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL eflifs k|of]udf b]lvg] j0f{nf]kut cj:yfnfO{ lgDgfg';f/ tflnsfdf k|:t't 

ul/Psf] 5 M  

tflnsf ;ª\Vof #M ltAatL z/0ffyL{ ljBfyL{n]] n]Vg] g]kfnL efiffdf b]lvg] j0f{nf]kut cj:yf 

qm=;= ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ jfSo dfgs g]kfnL efiffsf] jfSo  

!= sf7df8f}Fsf] ;'Gb/hfn uf]s0f{ eg] 7fpFdf kb{5 .   sf7df8f}Fsf] ;'Gb/Lhn uf]s0f{ eGg] 7fpFdf kb{5 .  

@= b]z ePsf dlg;eGbf xfdL ltAatLgx¿nfO{  a9L v'zL / /fd|f] 

kmfl;lnl6; ePsf 5f}F .  

b]zleqsf dflg;n] eGbf xfdL ltAatLogx¿n]  a9L v'zL 

/ /fd|f] ;'ljwf kfPsf 5f}F .  

#= df5fk'5] lxdfn, ;fuf/dfyf lxdfn, dgf;'n' lxdfn, nfªtfª 

lxdfnx¿ cflb 5g\ . 

df5fk'R5|], ;u/dfyf lxdfn, dgf:n' lxdfn, nfª6fª 

lxdfnx¿ cflb 5g\ . 

– :ynut cWoog, @)&^ 

o; jfSodf …;'Gb/LhnÚ zAb n]Vg] 7fpFdf …;'Gb/hfnÚ dfq n]v]sf] kfOG5 . o; zAbdf …/Ú df Osf/ nf]k ePsf] kfOG5 . o; jfSodf 

…eGg]Ú zAb k|of]u ug{'kg]{df …eg]Ú k|of]u ePsf]n] zAbdf …eÚ k5fl8 …g \Ú 5'6]sf] kfOG5 . o; k|sf/sf] q'l6df …g \Ú j0f{sf] nf]k ePsf] 5 . 

o:tf] q'l6 c;fjwfgLut k|s[ltsf] b]lvG5 . bf];|f] jfSodf …ltAatLogÚ gn]v]/ …ltAatLgÚ dfq n]lvPsf] kfOG5 . o;df …oÚ j0f{  nf]k 
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ePsf] b]lvG5 . t];|f] jfSodf …df5fk'5]Ú zAbsf] k|of]u ul/Psf] kfOG5 . df5fk'5]df …r\Ú j0f{ dfq nf]k geP/ …/ \Ú j0f{sf] klg nf]k 

ePsf] b]lvG5 .  

zAb nf]kut cj:yf M– ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL n]Vo eflifs k|of]udf b]lvg] zAb nf]kut cj:yfnfO{ lgDgfg';f/ 

tflnsfdf k|:t't ul/Psf] 5 M  

tflnsf ;ª\Vof $M ltAatL z/0ffyL{ ljBfyL{n]] n]Vg] g]kfnL efiffdf b]lvg] zAb nf]kut l:ylt  

qm=;= ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ jfSo dfgs g]kfnL efiffsf] jfSo  

!= d]/f] ljBfnosf] gfDUon :s"n x'g\ .  d]/f] ljBfnosf] gfd gfDUon :s"n xf] .  

@= ;fyLn] xfdLnfO{ klg w]/} situation df ;xof]u . 

  

;fyLn] xfdLnfO{ w]/} kl/l:yltdf ;xof]u ug{'k5{ .  

#= cfh klg ToxfFsf] jfl/k/L :yfgx¿ ;DhfG5 .   cfh klg ToxfF jl/kl/sf :yfgx¿ ;DemG5' .  

– :ynut cWoog, @)&^ 

 …d]/f] ljBfnosf] gfDonÚ dfq n]v]sf] sf/0f klxnf] jfSodf zAbsf] nf]kut cj:Yff b]lvG5 .  o; jfSodf …d]/f] ljBfnosf] gfdÚ 

n]lvg'kg]{df o;df …gfdÚ zAb 5'6]sf] kfOG5 . bf];|f] jfSodf …ug'{k5{Ú lqmofkb nf]k ePsf] b]lvG5 . t];|f] jfSodf …jl/kl/sfÚ x'g'kg]{df 

…jfl/k/LÚ dfq k|of]u ePsfn] ToxfF …sfÚ ljelQm nf]k ePsf] b]lvG5 . dfly ePsf zAb nf]k eP klg tL jfSosf] cy{ ;Dk|]if0fdf s'g} 

lsl;dsf] afwf cj/f]w l;h{gf u/]sf] b]lvFb}g cyf{t\ o:tf nf]kx¿ cy{ cjfws q'l6sf ¿kdf b]lvG5g\ .  

ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ g]kfnL n]Vo efiffdf ykf]6ut cj:yf 

ltAatL z/0ffyL{ ljBfyL{sf] eflifs k|of]udf b]lvPsf] ykf]6ut cj:yfnfO{ lgDgfg';f/ tflnsfdf k|:t't ul/Psf] 5 M  

tflnsf ;ª\Vof % ltAatL z/0ffyL{ ljBfyL{n] n]Vo g]kfnL efiffsf] k|of]udf ug]{ ykf]6ut cj:yf 

qm=;= ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ jfSo dfgs g]kfnL efiffsf] jfSo  

!= of] ;+;f/df w]/} b]zx¿ 5g\ / lt dWof Ps ;'Gb/ / 

/dfOnf] 7fpFPsf] b]z æltAatæ xf] .  

of] ;+;f/df w]/} b]zx¿ 5g\ / tL dWo]  Pp6f ;'Gb/ / /d0fLo 

7fpFsf] b]z ltAat xf] .  

@= xfdLnfO{ vfgf Psfbd dL7f] agP/ lbG5 .  xfdLnfO{ vfgf Psbd dL7f] agfP/ lbg'x'G5 .  

#= xfdL ;a} of] ;+;f/df hfGdfG5 / df/]/ hfG5g\ .  xfdL ;a} of] ;+;f/df hGdG5f}F / d/]/ hfG5f}F .  

$= xfd|f] b]z kflgdf bf];|f] wfgL b]z x'g . xfd|f] b]z kfgLsf] ;|f]tdf bf];|f] wgL b]z xf] . 

%= ;f+;f/sf] ;a} eGbf cUnf] lxdfn xfd|f]  b]zdf 5g\ 

;fuf/dfyf .   

;+;f/sf] ;a}eGbf cUnf] lxdfn ;u/dfyf xfd|f]  b]zdf 5 . 

^== b]z ljb]z af6 ;'Gbf/ / ;fkm g]kfnsf] Pp6f gfhL/Lo 

kfpmgfsf nflu j]b]zLx¿ klg cfpg'5g\ .   

b]z ljb]zaf6 ;'Gb/ / ;kmf g]kfnsf] Psk6s b[Zofjnf]sgsf 

nflu ljb]zLx¿ klg cfpF5g\ .  

&= of] k|f]h]S6 x]g{ xfd|f] ljBfnodf b]z ljb]z b]vL x]g{ 

cfpF5g .   

of] of]hgf x]g{ xfd|f] ljBfnodf b]z ljb]zb]lv  dflg;x¿ 

cfpF5g\ .  

– :ynut cWoog, @)&^ 

klxnf] jfSodf …dWofÚ zAbsf] k|of]u ePsf] kfOG5 . o;df …oÚ k5fl8 cgfjZos cfsf/ ykf]6 ePsf] kfOG5 . o;} jfSodf …7fpFsf]Ú 

;§f …7fpFPsfÚ] zAb k|of]u ul/Psf] kfOG5 . …7fpFPsf]Ú zAbdf …PÚ j0f{sf] cgfjZos ykf]6 ePsf] kfOG5 . bf]];|f] jfSodf …PsbdÚsf] 

;§f …PsfbdÚ zAbsf] k|of]u ePsf] kfOG5 . o;df cfsf/sf] ykf]6 kfOG5 . t];|f] jfSodf …hfGdfG5Ú zAbsf] k|of]u ePsf] 5 t/ 

o;df …hGdG5Ú n]Vg vf]h]sf] b]lvG5 . To;} u/L o;} jfSodf …d/]/Ú x'g'kg]{df …df/]/Ú zAb n]lvPsf] kfOG5 . o;df cfsf/sf] ykf]6 

ul/Psf] kfOG5 . rf}yf] jfSodf …wgLÚ zAbsf] 7fpFdf …wfgLÚ k|of]u ePsf] 5 . kfFrf}F  jfSodf …;+;f/Úsf] ;6 \6fdf …;f+;f/Ú / …;u/dfyfÚ 

sf] ;6\6fdf  …;fuf/dfyfÚ k|of]u ePsf] 5 . kfFrf}F  jfSodf …;'Gb/Ú n]Vg'kg]{ 7fpFdf …;'Gbf/Ú sf] k|of]u ul/Psf] kfOG5 . To;} u/L o;} 

jfSodf …;kmfÚ sf] ;§f …;fkmÚ zAbsf] k|of]u ePsf] kfOG5 . To;} u/L …kfpmgfÚ df cltl/Qm bL3{ dfqf ylkPsf] kfOG5 . o;sf] z'4 

¿k eg] …kfpgfÚ xf] . o;} zAbdf …gÚ df klg cfsf/sf] ykf]6 ul/Psf] kfOG5 . o;} jfSodf …cfpF5g \Ú k|of]u ug'{kg]{df …cfpg'5g \Ú 

k|of]u ePsfn] …g'Ú cgfjZos ¿kdf ylkPsf] b]lvG5 . 5}7f}F jfSod …x]g{Ú zAb b'O{ k6s k|of]u ePsf] 5 . o;df clGtddf cfPsf] 

…x]g{Ú cfjZos b]lvFb}g .  
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ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL eflifs k|of]udf j0f{ljGof;ut cj:yf 

lzIffyL{x¿ j0f{ljGof; n]vgsf qmddf To:tf 7fpFdf a9L q'l6 u5{g\, hxfF df}lvs efiffsf ¿kaf6 lnlvt ¿kdf leGgtf x'G5 - 

clwsf/L, @)^(, k[= !%%_ . ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL eflifs k|of]udf b]lvPsf] j0f{ljGof;ut cj:yfnfO{ lgDgfg';f/ 

tflnsfdf k|:t't ul/Psf] 5  M  

tflnsf ;ª\Vof ^ ltAatL z/0ffyL{ ljBfyL{n]] n]Vg] g]kfnL efiffdf b]lvg] j0f{ljGof;ut cj:yf 

qm=;= ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ jfSo dfgs g]kfnL efiffsf] jfSo  

!= g]kfnLx¿ 7fpF, hftf, wd{, l/tL ;a} csf]{ eotfkgL Ps csf{sf] 

k/Dksf/nfO{ cfb/ / w]/} 7"nf] dflgG5g\ .   

g]kfnLx¿ 7fpF, hft, wd{, /Llt ;a} csf]{ eP tfklg 

Ps csf{sf] k/Dk/fnfO{ cfb/ / w]/} 7"nf] dfG5g\ .  

@= hf:t} r/fr'?ËL, hgjf/x¿, ?vfkftx¿, cf};wLsf af]6x¿ , 

ldlg/N; -minerals _ cflb kfO{G5g\ .  

h:t} r/fr'?ËL, hgfj/x¿, ?vkftx¿, cf}ifwLsf 

af]6x¿, ldlg/N; -minerals_ cflb kfOG5g\ .  

#= cfˆgf] b]znfO{ cfh} /fd|f] efgpg' 5 eg] egfpg ;sLG5  xfd|f] 

b]zsf] ;a} hLDdfjf/L xfd|} xftdf 5 .   

cfˆgf] b]znfO{ cem} /fd|f] agfpg' 5 eg] agfpg 

;lsG5, xfd|f] b]zsf] ;a} lhDd]jf/L xfd|} xftdf 5 .  

$= of] :s"ndf c? :s"nsf] ljWofyL{ eGbf xfd|f] :s"nsf] ljWofyL{ 

rnfv ,af7f] / lhDd]af/ 5g\ .   

c? :s"nsf] ljBfyL{eGbf xfd|f] ljBfnosf ljBfyL{ 

rnfv, af7f / lhDd]jf/ 5g\ .  

%= s'g} ;fgf] s'g} 7"nf] / s'g} wgL / u/La klg 5g\ . / cfh d d]/f] 

b]zsf] af/]df s]lx ;Ab  n]Vg\ ulx/x]sf] 5' .  

s'g} ;fgf], s'g} 7"nf], s'g} wgL / u/La klg 5g\ . cfh 

d d]/f] b]zsf] af/]df s]xL zAb n]Vg uO/x]sf] 5' .  

^= h;n] cfkm' sfF8fdf lx8f]/f xfdLnfO{ km'nsf] af6f]df hgflbG5 . 

  

h;n] cfkm" sfF8fdf lxF8]/ xfdLnfO{ km"nsf] af6f]df 

lxF8\g nufpF5 .  

&= xfldnfO{ ldplhs Music df guitar / uLt l;sfpF5 .   xfdLnfO{ ;ËLtdf lutf/ / uLt l;sfOG5 .  

*= jf/Lk/L ;a} x/LnL 5 .   jl/kl/ ;a}lt/ xl/ofnL 5 .  

– :ynut cWoog, @)&^ 

klxnf] jfSodf …eo tfklgÚ zAbdf …PÚ sf] ;§f …oÚ k|of]u ePsf]  5 . bf];|f] jfSodf …ifÚ k|of]uut q'l6 ePsf] b]lvG5 . o; jfSodf 

…cf}iflwÚ sf] 7fpFdf …cf};wLÚ sf] k|of]u ePsf] kfOG5 . o;} jfSodf …kfOG5g \Ú sf] ;§f …kfO{G5gÚ n]lvPsf] kfOG5 . o;af6 ltAatL 

z/0ffyL{ ljBfyL{n] g]kfnL efiffsf] n]vfOdf zAbdWodf ÚO{Ú sf] k|of]u ug{ ;Sg] cj:yf kfOG5 . t];|f] jfSodf …agfpg’ sf] ;§f 

…egfpgÚ zAbsf] k|of]u ePsf] kfOG5 . o;df eg] …aÚ sf] ;§f …eÚ k|of]u ul/Psf] kfOG5 . o:tf] k|of]u x'gfdf ltAatL z/0ffyL{ 

ljBfyL{x¿ …aÚ / …eÚ sf aLrdf lje]b ug{ g;s]sf] cj:yf b]lvG5 . o;} jfSodf …hLDdfjf/LÚ zAbsf] k|of]u ePsf] 5 / o;df …hÚ 

df bL3{ Osf/sf] k|of]u ePsf] kfOG5 . To;} u/L o; zAbdf …dÚ df cfsf/sf] k|of]u ePsf] klg b]lvG5 . …hÚ df x|:j Osf/ / …dÚ df 

Psf/ k|of]u u/]df of] zAb z'4  x'G5 . To;} u/L o; jfSodf …;lsG5Ú sf] ;§f …;sLG5Ú sf] k|of]u ePsf] kfOG5 . o; zAbdf …sÚ 

sf] bL3{ O{sf/sf] ;§f x|:j …Osf/Ú ug{'kg]{ x'G5 . rf}yf] jfSodf …ljBfyL{Ú sf] ;§f …ljWofyL{Ú zAbsf] k|of]u ePsf] b]lvG5 . kfFrf}F jfSodf 

…;AbÚ zAbdf …zÚ sf] ;§f …;Ú sf] k|of]u ePsf] kfOG5 . o;} jfSodf …s]xLÚ sf] ;6 \6f …s]lxÚ k|of]u ePsf] kfOG5 . 5}7f}F jfSodf …cfkm'Ú 

/ …km"nÚ zAbsf] …kmÚ df bL3{ pmsf/ x'g'kg]{df x|:j k|of]u ePsf] 5 . Tolt dfq geP/ Toxf …lxF8]/Ú x'g'kg]{ 7fpFdf …lx8f]/fÚ zAbsf] 

k|of]u ePsf] 5 . of] j0f{ljGof;ut q'l6 xf] . ;ftf}F jfSodfÚ xfdLÚ n]Vg'kg]{df …xfldÚ n]lvPsf] kfOG5 . cf7f}F jfSodf …jl/kl/Ú n]Vg'kg]{ 

7fpFdf …jf/Lkf/LÚ zAbsf] k|of]u b]lvG5 . o;df klg jfl/sf] …/Ú df  x|:j Osf/ ;§f bL3{sf] k|of]u ul/Psf] kfOG5 . o;} jfSodf 

…xl/ofnLÚ zAb k|of]u x'g'kg]{ :yfgdf …x/LnLÚ zAbsf] k|of]u ePsf] b]lvG5 .  

ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL eflifs k|of]udf b]lvg] sf]8 ld>0fsf] cj:yf  

s'g} vf; ;d"xsf dflg;x¿n] ljleGg k|of]hgsf nflu ljleGg sf]8 ld>0f / sf]8 kl/jt{g k|of]u ub{5g\ -jf8km, !(*^, k[= !)%_ . 

Pp6f jQmfn] ljleGg ;dodf ljleGg e]bx¿ k|of]u ub{5 eg] Tof] sf]8 kl/jt{g xf]  -x8;g, !((), k[= %^_ . sf]8 ld>0f Pp6f 

efiffsf tŒjaf6 csf]{ efiffsf] tŒjdf :yfgfGt/0f  x'g] k|lqmof xf] -lqm:6n, !((&, k[= *#_ . sf]8 kl/jt{gsf] kl/0ffd:j¿k sf]8 

ld>0fsf] l:ylt pTkGg x'G5 . Pp6} ;Gbe{df PseGbf a9L efiff jf eflifs e]bx¿sf] k|of]u x'g yfn]kl5 cleJolQmdf sf]8x¿sf] 

ld>0f :jtM b]vf k5{ -clwsf/L, @)^&, k[= $$_ . ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL eflifs k|of]udf b]lvg] sf]8 ld>0fsf] 

cj:yfnfO{ lgDgfg';f/ tflnsfdf k|:t't ul/Psf] 5 M   
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tflnsf ;ª\Vof & ltAatL z/0ffyL{ ljBfyL{n] n]Vg] g]kfnL efiffdf b]lvg] sf]8 ld>0fsf] cj:yf 

qm=;= ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ jfSo dfgs g]kfnL efiffsf] jfSo  

!= ;fyLnfO{ klg cfˆgf] Pp6f lsl;dsf] s]/]6/  x'G5 . 

  

;fyLsf] klg cfˆgf] lsl;dsf] rl/q  x'G5 .  

@= s'g} :6«LS6 5 eg] s'g} 5}g .   s'g} lgs} s8f 5g eg] s'g} 5}gg\ .  

#= xfd|f] Pp6f ;fyLsf] u"k{ 5 .   xfd|f] Pp6f ;fyLsf] ;d"x  5 .  

$= xfd|f] :s'ndf @ j6f Kn]u|fpG8  5, af:s]6 an sf]6{  

5 .   

xfd|f] :s'ndf b'O{j6f v]n d}bfg / af:s]6an d}bfg 5g\ .  

%= xfd|f] :s'ndf w]/}  kmfl;lnl6; lg 5 .   xfd|f] :s'ndf w]/} ;'ljwfx¿ klg 5g\ .  

^= gfDUon :6'8]G6 sfplG;n / gfDUon lu|g Snan] 

k|f]u|fdx¿ cf]uf{gfOh u5{g\ .  

gfDUofn ljBfyL{ kl/ifb / gfDUofn xl/of] Snan] sfo{qmdx¿ 

cfof]hgf u5{g\ .  

&= dlN6ldl8of ?ddf xfdL lkmNdx¿ klg x]5f}{F .  ax'k|ljlw sIfdf xfdL rnlrqx¿ klg x]5f}{F .  

*= d]/f] :s'ndf Pp6f ldplhs ?d, :kf]6{; ?d , science 

lab, Pp6f k|d'vHo'sf] office / u'?x¿sf] staff 

room, Pp6f kitchen, b'Oj6f dinning / Pp6f 

computer lab 5g .   

d]/f] :s"ndf Pp6f ;ËLt sIf, v]ns'b sIff, Pp6f lj1fg 

sIf, k|d'vHo"sf] sfof{no / u'?x¿sf] sd{rf/L sfof{no, Pp6f 

efG5f 3/, b'O{ j6f ef]hgfno / Pp6f ;';fª\Vo sIf 5 .  

(= of] k|f]h]S6sf] nIo rfFlx xfd|f] ljBfnoaf6 kmf]xf]/ yf]/} 

agfpg]  xf] .  

of] kl/of]hgfsf] nIo rfFlx xfd|f] ljBfnosf] kmf]xf]/ yf]/} 

agfpg]  xf] .  

!)= xfd|f] oxfF h]/f] j]i6  Dofg]hd]G6 5 .  xfd|f] oxfF  z"Go kmf]xf]/ Joj:yfkg 5 .  

!!= d]/f] ljBfnosf] gfd gfDUon xfOo/ ;]sG8/L :s'n xf] . 

  

d]/f] ljBfnosf] gfd gfDUon pRr dfWolds ljBfno xf] .  

!@= xfd|f] ljBfnodf % j6f xfp; 5 .  xfd|f] ljBfnodf kfFrj6f ;bg 5g\ .  

!#= oxfFsf] SnfOd]6 w]/} hf8f] 5 .   oxfFsf]  df};d c;fWo} hf8f] 5 .  

!$= d]/f] ljBfnodf k9fO{ eGbf PlS6lj6Ldf w]/} dxTj lbG5 . 

  

d]/f] ljBfnodf k9fOnfO{ eGbf  ljleGg lqmofsnfknfO{ a9L 

dxŒj lbOG5 .  

!%= pgLx¿ hftLo, efiff, ;+:s[tLx¿nfO{ sGha{ u5{ .  pgLx¿n] hftLo, eflifs ;+:s[ltnfO{ ;+/If0f u5{g\ .  

         – :ynut cWoog, @)&^ 

klxnf] jfSodf …rl/qÚ zAbsf] ;§f …s]/]6/Ú zAbsf] k|of]u ug{' sf]8 ld>0f xf] . bf];|f] jfSodf  …s8fÚ n]Vg'kg]{ 7fpFdf cË|]hL …:6«LS6Ú 

zAbsf] k|of]u ePsf] kfOG5 . t];|f] jfSodf …;d"xÚ n]Vg'kg]{ 7fpFdf …u'kÚ zAbsf] k|of]u ePsf] kfOG5 . rf}yf] jfSodf …af:s]6 an sf]6{Ú 

/ …Kn]u|fpG8Ú h:tf cË|]hL zAbsf] k|of]u ul/Psf] b]lvG5 . kfFrf}F jfSodf eg] …;'ljwfx¿Ú n]Vg'sf] ;§f …kmfl;lnl6;Ú sf] k|of]u ePsf] 

kfOG5 . 5}7f}F jfSodf …ljBfyL{ kl/ifbÚ n]Vg'kg]{ 7fpFdf …:6'8]G6 sfplG;nÚ kbfjnLsf] k|of]u ePsf] kfOG5 . To;} u/L …lu|g SnaÚ 

eGgfn] cfˆg' ljBfnosf] xl/of] jftfj/0f ;+/If0fsf] nflu vf]lnPsf] ;fgf] ;d"x xf] . oxfF  …sfo{qmdÚ zAbsf] ;§f …k|f]u|fdÚ zAb 

n]lvPsf] kfOG5 / To;sf] ;fy ;fy} …cfof]hgfÚ sf] ;§f …cf]u{gfOhÚ zAbsf] k|of]u u/]sf] kfOG5 . ;ftf}F jfSodf …ax'k|ljlwÚ zAbsf] 

;§f …dlN6ldl8ofÚ zAb k|of]u ePsf] kfOG5 . o;} jfSodf …rnlrqÚ sf] ;§f o;sf] cË|]hL ¿k …lkmNdÚ zAbsf] k|of]u ePsf] kfOG5 . 

cf7f}F jfSodf …;ËLt sIfÚ sf] ;§f …ldplhs ?dÚ sf] k|of]u ePsf] 5 / o;df …v]ns'b sIfÚ sf] ;§f …:kf]6{; ?dÚ sf] k|of]u ePsf] 

kfOG5 . To;} u/L …lj1fg sIfÚ k|of]u ug{'sf] ;§f …science roomÚ, …sfof{noÚ sf] ;§f …office / …sd{rf/L  sfof{no’ sf] ;§f 

…staff-roomÚ n]lvPsf] kfOG5 . To;} u/L …efG5f3/Ú sf] ;§f …kitchenÚ zAbsf] k|of]u ePsf] kfOG5 . o:t} …ef]hgfnoÚ sf] ;§f 

…dinning hallÚ sf] k|of]u b]lvG5 . o;} jfSodf …;';fª \Vo sIfÚ sf] ;§f …computer-roomÚ n]lvPsf] kfOG5 . gjf}F jfSodf 

Úkl/of]hgfÚ sf] ;§f  …k|f]h]S6Ú n]lvPsf] kfOG5 . bzf}F jfSodf …h]/f] j]i6  Dofg]hd]G6Ú cË|]hL kbfjnLsf] k|of]u ePsf] kfOG5 . o;sf] 

g]kfnL ¿k eg] …z"Go kmf]xf]/ Joj:yfkgÚ xf] . P3f/f}F jfSodf cfˆgf] ljBfnosf] gfd n]Vbf gfDUon …xfOo/ ;]sG8/L :s'nÚ n]lvPsf] 

kfOG5 t/ o;df klg …xfOo/ ;]sG8/L :s"nÚ gegL …pRr dfWolds ljBfnoÚ eGg ;lsG5 . af¥x|f}F jfSodf eg] …xfp;Ú cË|]hL 

zAbsf] k|of]u ePsf] kfOG5 . g]kfnL efiffdf …xfp;Ú sf] :yfgdf …;bgÚ zAb k|of]u ug{ ;lsG5 . t]¥xf}F jfSodf …df};dÚ sf] ;§f 

…SnfOd]6Ú cË|]hL zAbsf] k|of]u ePsf] kfOG5 . rf}wf}F jfSodf  …lqmofsnfkÚ nfO{ a'emfpg …PlS6lj6LÚ zAbsf] k|of]u ePsf] sf/0fn] 

sf]8 ld>0f ePsf] b]lvG5 . kGw|f}F jfSodf …;+/If0fÚ n]Vg'sf] ;§f …sGhaÚ zAbsf] k|of]u ePsf] kfOG5 .  
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ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL eflifs k|of]udf b]lvPsf] lnlkut cj:yf  

ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL eflifs k|of]udf b]lvg] lnlkut cj:yfnfO{ lgDgfg';f/ tflnsfdf k|:t't ul/Psf] 5 M 

 

tflnsf ;ª\Vof * ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL efiffsf] k|of]udf b]lvPsf]  lnlkut cj:yf 

qm=;= ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ jfSo dfgs g]kfnL efiffsf] jfSo  

!=

  

;fyL eg]sf] xfdLnfO{ b'Mv / ;'v understand ug]{ 

dflg; xf] .  

;fyL eg]sf] xfdLnfO{ b'Mv / ;'vdf a'‰g] dflg; x'g\ .  

@= ;fyLn] xfdLnfO{ klg w]/} situation df ;xof]u .  ;fyLn] xfdLnfO{ w]/} kl/l:yltdf ;xof]u ug{'k5{ .  

#= dnfO{ :s"n w]/} dg k5{ t/ bore nfU5 .  dnfO{ :s"n w]/} dg k5{ t/ cN5L  nfU5 .  

$= lunch time df dfq} rice kfpF5 .   vfg] ;dodf dfq} eft kfOG5 .  

%= d]/f] cfdf d]/f] role model x'g\ .   d]/L cfdf d]/f nflu k|]/0ffsL ;|f]t x'g\ .  

^= Ps csf{nfO{ problem df d4t u5{ .  Ps csf{nfO{  ;d:ofdf dbt u5{g\ .  

&= ;a}sf] behaviour  /fd|f] 5 .   ;a}sf] Jojxf/ /fd|f] 5 .  

*= pm xfd|f] ;fyLx¿ dWo] tallest 5 .  pm xfd|f ;fyLx¿dWo] ;a}eGbf cUnf] 5 .  

(= p;sf] eljiodf aGg] aim model aGg' xf] .   snfsf/ aGg' p;sf] eljiosf] nIo  xf] .  

!)=

  

s];fFu musical instrument ahfpg dgk5{ / /fd|f] 

klg 5 .   

s];fªnfO{ ;ËLt pks/0f ahfpg dg k5{ / /fd|f] klg 5 .  

!!= xfdLnfO{ w]/} opportunity x¿ kfpF5 .  xfdLn] w]/} cj;/x¿ kfpF5f}F .  

!@= c;n ;fyLx¿ Ps csf{nfO{ comunicate u/]/ km]l/ 

;fyL aG5g .  

c;n ;fyLx¿ Ps csf{nfO{  cfkm\gf s'/f a'emfP/ km]l/ 

;fyL aG5g\ .  

!#=  o;kfln /fd|f] ;fyL kfpg] hard 5 .  o;kfln /fd|f] ;fyL kfpg g} ufx|f] 5 .  

!$= ;fyLx¿df klg w]/} misunderstanding x'G5g\ .  ;fyLx¿df klg w]/} c;dembf/L x'G5g\ .  

!%= xfldnfO{ ldplhs Music df guitar / uLt l;sfpF5 .  xfdLnfO{ ;ËLtdf lutf/ / uLt l;sfOG5 .  

!^= xfdL af]8;{n] z'qmaf/ ;w}+ surrounding x¿ ;kmf 

u5{ .   

xfdL 5fqfjf;df a:g]x¿n] z'qmaf/ ;w}+ jl/kl/ ;kmf u5f}{F .  

– :ynut cWoog, @)&^ 

 

klxnf] jfSodf …a'‰g]Ú n]Vg'sf] ;§f understand, bf];|f] jfSodf …kl/l:yltÚ sf] ;§f situation t];|f] jfSodf …cN5L nfUg'Ú n]Vg'sf] 

;§f bore, rf}yf] jfSodf …vfg] ;doÚ n]Vg'sf] ;§f lunchTime / …eftÚ sf] ;§f rice zAb n]lvPsf] kfOG5 . kfFrf}F jfSodf 

…k|]/0ffsf] ;|f]tÚ n]Vg'sf] ;§f role model n]lvPsf] kfOG5 . 5}7f}F jfSodf …;d:ofÚsf] ;§f problem, ;ftf}F jfSodf …Jojxf/Ú sf] 

;§f behavior, cf7f}F jfSodf …;a}eGbf cUnfÚ n]Vg'kg]{ 7fpFdf tallest n]lvPsf] kfOG5 . gjf}F jfSodf aim / model , bzf}F 

jfSodf musical instrument /f]dg lnlkdf n]lvPsf] kfOG5 . P3f/f}F jfSodf …cj;/Ú sf] ;§f oppurtunity, afx|f}F jfSodf  

…enfs';f/L u/]/Ú sf] ;§f communicate / t]x|f}F jfSodf …ufx|fÚ sf] ;§f hard sf] k|of]u ePsf] kfOG5 . rf}wf}F jfSodf  

…c;dembf/LÚ n]Vg'sf] ;§f misunderstanding, kG„f}+ jfSodf  …;ËLtÚ n]Vg'sf] ;§f music, …lutf/Ú sf] ;§f guitar, ;f]x|f}F 

jfSodf …jl/kl/Úsf] ;§f surrounding zAbsf] k|of]u ePsf] kfOG5 . oL ;a} b]jgfu/LeGbf leGg /f]dg lnlksf] k|of]u ePsf] 

kfOG5 .  
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ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL efiffdf zAb k|of]uut cj:yf 

ltAatL z/0ffyL{ ljBfyL{sf] g]kfnL efiffsf] zAbk|of]uut cj:yfnfO{ lgDgfg';f/ tflnsfdf k|:t't ul/Psf] 5 M  

 

tflnsf ;ª\Vof ( ltAatL z/0ffyL{ ljBfyL{n] g]kfnL efiffdf n]Vbf b]lvPsf] zAb k|of]uut cj:yf 

qm=; ltAatL z/0ffyL{ ljBfyL{n] k|of]u ug]{ jfSo dfgs g]kfnL efiffsf] jfSo  

!= cfkm' sfF8fdf lx8f]/f xfdLnfO{ km'nsf] af6f]df hgflbG5 . 

  

cfkm" sfF8fdf lxF8]/ xfdLnfO{ km"nsf] af6f]df hfg lbG5g\ .  

@= cfdf u/La x'g ;S5 t/ pgLnf] slxn} cfˆgf] afRrfnfO{ 

dxf;f]; u/lGbGg .  

cfdf u/La x'g ;lS5g\ t/ pgn] slxNo} cfˆgf] ;GtfgnfO{  

dx;'; ug{ lbFlbgg\ .  

#= klxnf hflGdgb} cfkmg] cfdfsf] cg'xf/ b]vgf]5f . 

  

klxnf hlGdFb} cfˆgL cfdfsf] cg'xf/  b]lvG5 .  

$= g]kfnLx¿ 7fpF, hft, b/d, l/tL;a} csf]{ eotfkgL Ps 

csf{sf] k/Dksf/nfO{ cfb/ / w]/} 7"nf] dflgG5g\ . 

  

g]kfnLx¿ 7fpF, hft, wd{, /Llt ;a} csf]{ eP tfklg Ps 

csf{sf] k/Dk/fnfO{ cfb/ / w]/} 7"nf] dfG5g\  .  

%= b]z ljb]zaf6 ;'Gbf/ / ;fkm g]kfnsf] Pp6f gfhL/Lo 

kfpmgfsf nflu j]b]zLx¿ klg cfpg'5g\ .   

b]z ljb]zaf6 ;'Gb/ / ;kmf g]kfnsf] Psk6s b[Zofjnf]sg 

ug{sf nflu ljb]zLx¿ klg cfpF5g\ .  

^= cfˆgf] b]znfO{ cfkm'n] /fd|f] geg];Dd s;}n] klg /fd|f] 

efgpb}g .   

cfˆgf] b]znfO{ cfkm"n] /fd|f] geg];Dd s;}n] klg /fd|f] 

eGb}gg\ .  

&= s'g} v]ns'bdf /fd|f] / s'g} /fd|f] 5}g  t/ ;fyLx¿ h:tf] 

xf];\ .   

s'g} v]ns"bdf /fd|f / s'g} /fd|f 5}gg\ t/ ;fyLx¿ h:tf];'s} 

xf]pmg\ .  

*= v; ul/ of] b]z ;+;f/sf dflyNnf] efudf 5 / oxfFsf 

dlg;x¿ w]/} u'0f / w/lds 5g\ .   

vf; u/L of] b]z ;+;f/sf] pRr :yfgdf 5 / oxfFsf 

dflg;x¿ w]/} u'0fL / wfld{s 5g\ .  

(= g]kfndf w]/} wd{zTon 7fpF 5g\ .   g]kfndf w]/} wfld{s :ynx¿ 5g\ .  

!)= pgLx¿n] dnfO{ ;b} af/L ;xfof]u u5{ / d klg 

pgLx¿nfO{ ;fy lbg] uy]{ .   

pgLx¿n] dnfO{ ;w}Fel/ ;xof]u u5{g\ / d klg pgLx¿nfO{ 

;fy lbg] uy]{FF .  

!!= klxnf k|yddf csf]{ b]zdf cfpbf vfg] ,a:g] / ;'Tg] 

gePsfn] w]/} lahf]s eof}F .   

;j{k|yd csf]{ b]zdf cfpFbf vfg], a:g] / ;'Tg] Joj:yf 

gePsfn] w]/} lahf]s eof] .  

!@= cfdfn] xfdLnfO{ slxNof} g/fd|f] af6f] b]vfpb}g .  cfdfn] xfdLnfO{ slxNo} g/fd|f] af6f] b]vfpg' x'Fb}g .  

!#= cfdfn] ;fw} afnf] ;f]R5g\ . cfdfn] ;w}F enf] ;f]Rg'x'G5 . 

!$= o; dfWo k|fdf]sHo" / k|fwfgfbksHo" klg 5g\ .  o;dWo] k|d'vHo" / k|wfgfWofksHo" klg 5g\ .  

!%= rLg, hfkg, af/t,cflbx¿ 5g\ .  rLg, hfkfg, ef/t cflb 5g\ .  

– :ynut cWoog, @)&^ 

  klxnf] jfSodf …lxF8]/Ú sf] ;6 \6fdf …lx8f]/fÚ clg …hfg lbG5g \Ú sf ;6\6fdf …hgflbG5Ú zAbsf] k|of]u ePsf] kfOG5 . bf];|f] jfSodf 

…dx;';Ú sf] ;§f …dx;f];Ú sf ;fy} …;lS5g \Ú zAbsf] ;6\6fdf …;S5Ú k|of]u u/]sf] kfOG5 . t];|f] jfSodf …hlGdb}Ú sf ;6 \6fdf 

…hflGdgb}Ú / …b]lvG5Ú sf ;6 \6fdf …b]vgf]5fÚ zAbsf] k|of]u ePsf] 5 . rf}yf] jfSodf  …wd{Ú sf ;6 \6fdf …b/dÚ / …k/Dk/fÚ sf ;6 \6fdf 

…k/Dksf/Ú zAbsf] k|of]u ePsf] 5 . kfFrf}F jfSodf …Ps k6s b[Zofjnf]sgÚ sf] ;6 \6fdf …Pp6f gfhL/Lo kfpmgfÚ sf] k|of]u ePsf] 5 . 

o:t} o; jfSodf …cfpF5g \Ú zAbsf ;6\6fdf …cfpg'5g \Ú k|of]u ePsf] b]lvG5 . ;ftf}F jfSodf …xf]pmg \Ú sf ;6\6fdf …xf];\Ú zAbsf] k|of]u 

ePsf] 5 . cf7f}F jfSodf …wfld{sÚ zAbsf] ;6 \6fdf …w/ldsÚ zAbsf] k|of]u ePsf] kfOG5 . gjf}F jfSodf …wfld{s :ynÚ sf ;6 \6fdf 

…wd{zTonÚ zAbsf] k|of]u ePsf] b]lvG5 . bzf}F jfSodf …;w}Fel/Ú zAbsf ;6 \6fdf …;b} af/LÚ k|of]u ePsf] 5 . P3f/f}F jfSodf 

…;j{k|ydÚ sf nflu …klxnf] k|ydÚ zAbsf] k|of]u ePsf] kfOG5 . af¥xf}F jfSodf …slxNo}Ú zAbsf] ;§f …slxNof}Ú sf] k|of]u ePsf] kfOG5 . 

t]¥xf}F jfSodf …;w}F enf]Ú sf ;6 \6fdf …;fw} afnf]Ú sf] k|of]u ePsf] kfOG5 . rf}wf}F jfSodf …k|d'vÚ zAbsf] ;6 \6fdf …k|fdf]sÚ zAbsf] 

k|of]u ePsf] kfOG5 . o:t} o; jfSodf …k|wfgfWofksÚ sf] ;6 \6fdf  …k|fwfgfbksÚ zAbsf] k|of]u ePsf] 5 . kGw|f}F jfSodf …ef/tÚ 

x'g'kg]{df …af/tÚ zAbsf] k|of]u ePsf] b]lvG5 .  
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lgisif{ 

o; cWoogdf ltAatL z/0ffyL{ ljBfyL{x¿n] n]Vg] g]kfnL efiffsf] cj:yfnfO{ pbfx/0f;lxt ljZn]if0f ul/Psf]  5 . ltAatL z/0ffyL{ 

ljBfyL{x¿n] g]kfnL n]vgsf] qmddf  dfqfut, rG›ljGb', j0f{ / zAbsf] nf]k ug]{ u/]sf] kfOof] . ltAatL z/0ffyL{ ljBfyL{n] g]kfnL 

n]vfOsf qmddf dfqfut, j0f{ut, zAbut ykf]6 u/]sf] kfOof] .  ltAatL z/0ffyL{ ljBfyL{n] g]kfnL n]Vbf zAb dWodf bL3{ n]Vg] 

u/]sf] klg b]lvof] . pgLx¿n] g]kfnL n]Vbf …ifÚ sf ;6 \6fdf …;Ú sf] k|of]u u/]sf] b]lvof] . pgLx¿n] …aÚ / …eÚ dfq xf]Og …bÚ / …wÚ, 

…oÚ / …PÚ sf] klg ;xL k|of]u u/]sf] b]lvPg . ltAatL z/0ffyL{sf] g]kfnL n]vgnfO{ sf]8ld>0fsf b[li6sf]0faf6 x]bf{ pgLx¿n] k|of]u 

ug]{ jfSox¿df :6«LS6, u"k{, af:s]6 an sf]6{, lu|g Sna, k|f]u|fd, cf]uf{gfOh, k|f]h]S6 OToflb h:tf cË|]hL zAb k|of]u dfq geO{  

sltko ltAatL z/0ffyL{ ljBfyL{x¿n] g]kfnL n]Vbf /f]dg lnlksf zAbx¿ n]Vg] u/]sf] ;d]t kfOof] . To;} u/L ltAatL z/0ffyL{ 

ljBfyL{x¿n] g]kfnL efiffsf] n]vfOsf qmddf  …wd{Úsf] ;§f …b/dÚ, …ef/tÚnfO{ …af/tÚ, …xf]pmg \Ú sf] ;§f …xf]; \Ú, …wfld{s :ynÚx¿nfO{ 

…wd{zTonÚ n]v]sf] kfOof]  . ltAatL z/0ffyL{ ljBfyL{x¿df g]kfnL zAbe08f/ Ifdtf a9fP/ sf]8ld>0f ug]{ k|j[lQnfO{ lg?T;flxt 

ug{'kg]{ b]lvG5 eg] dfgs g]kfnLsf j0f{ljGof; / zAb k|of]usf nflu kof{Kt cEof; cfjZos b]lvG5 . pgLx¿nfO{ g]kfnL efiffdf 

n]Vg nufP/ k/LIf0f u/L j0f{ut / zAbut nf]k / ykf]6ut k|of]unfO{ ;'wf/ ug{'kg]{ b]lvof] .  
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;Gbe{ ;"rL 

clwsf/L, x]dfª\u/fh -@)^&_, ;fdflhs / k|fof]lus efifflj1fg, sf7df8f}F M /Tg k':ts e08f/ .  

clwsf/L, x]dfª\u/fh -@)^(_, g]kfnL efiff lzIf0f , sf7df8f}F M ljBfyL{ k':ts e08f/ .  

9'Ë]n, ef]h/fh / bfxfn, b'uf{k|;fb -@)&$_, g]kfnL efiff lzIf0f, sf7df8f}F M Pd= s]= klAn;;{ P08 l8l:8«Ao'6;{ .  

>Ljf:tj, /jLGb|gfy -;g\ !(&$_,  lxGbL efiff sf ;dfhzf:q,  gO{ lbNnL M /fwfs[i0f k|sfzg k|f= ln= .  

Christophersen, P. (1973).Second Language Learning Myth and Reality. England : Penguin 

Education. 

Crystal, D. (1997). A Dictionary of Linguistics and Phonetics. U.K : Blackwell Publishers Ltd. 

Hudson, R. A. (1990). Sociolinguistics. New York: Cambridge University Press. 

Wardhaugh, R. (1986).An Introduction to Sociolinguistics. New York: Basil Blackwell. 
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b]jtf syfdf n}lª\us pTkL8g 

 
 

uf]ljGbk|;fb b'nfn 

ljBfjfl/lw cWoog/t 

              

;f/;+If]k 

 

k|:t't cWoog n}lª\us ;dfnf]rgf;Fu ;DalGwt 5 . b]jtf syfdf /x]sf] n}lª\us pTkL8g cWoogdf k|:t't n]v s]lGbt 5 . 

n}lª\stfn] lnª\uut ?kdf ;LdfGts[t eP/ afFRg afWo ju{sf] vf]hL u5{ . k|:t't cWoog klg g]kfnL ;dfhdf :yflkt k|e'TjzfnL 

k'?ifn] bf];|f] bhf{sf] ?kdf xf]l/Psf gf/L hfltsf] cWoog s]lGb|t 5 . syfsf/ 7s'/Ln] lgDgjuL{o gf/L / p|RrjuL{odf k'?if kfqsf] 

k|ltlglwTj u/fP/ pgLx? z}lIfs, cly{s / ;f+s[lts ?kdf s;/L ;LdfGts[t ePsf 5g\ elg syfsf dfWodaf6 oyfy{ ?kdf lrq0f 

u/]sL 5g\ . syfsL d'Vo gf/L kfq kfj{tLn] gf/L eP/ ef]Ug' k/]sf] sf?l0fstfnfO{ o; syfdf AoQm ul/Psf] 5 . clzlIft 

afnaflnsf jf gf/L s;/L kLl8t ePsf 5g\ . pgLx?sf] xsclwsf/ k|e'TjzfnL ju{n] s;/L zf]if0f u/]sf 5g\ . To;nfO{ 

r'krfk;xg pgLx? lsg afWo 5g\ eGg] ofjt\ s'/f k|:t't cWoogn] b]vfPsf] 5 . o; syfsf] pTkL8gsf cfwf/df dfq laZn]if0f 

ul/ lgisif{ ;d]t k|:t't ul/Psf] 5 . 

 

k|d'v zAbfjnL 

k|ltlglwTj, klxrfg, k|lt/f]w, n}lªustf, ;LdfGtLs[t, ;+:s[lt cflb /x]sf 5g\ . 

!= ljifo kl/ro 

dfof 7s'/L -@))#_ cfw'lgs g]kfnL ;flxTosf] syf ljwfcGtu{t ;fdflhs oyfy{jfbL tyf gf/LjfbL syfsf/ x'g\ . pgn] ;flxTo 

n]vg sljtf ljwfaf6 ;'? u/] klg xfn;Dd pgsf gh'/]sf] hf]8L  -@)#)_, udnfsf] km"n -@)##_, ;fF3' t/]kl5 -@)#(_, rf}tf/f] 

;fIfL 5 -@)$^_, dfof 7s'/Lsf syfx¿  -@)$*_, cfdf Û hfg'xf];\ -@)^$_ lk|o+abf -@)^(_, syf;ª\u|x / OGb|wg'if -@)^!_ 

uLt;ª\u|x k|sflzt eO;s]sf 5g\ . dfof 7s'/Lsf ;fdflhs oyfy{jfbL syfx¿nfO{ n}ª\lus pTkL8gsf b[li6n] ljZn]if0f ug{ ;lsG5 

. lnª\usf cfwf/df ul/g] lx+;f, zf]if0f, bdg tyf lje]b n}ª\lus pTkL8g cGtu{t kb{5g\ . ;dfhdf Ps lsl;dsf] n}ª\lus ;+/rgf 

ePsf] ;d'bfo k|e'TjzfnL / csf{] lsl;dsf] ;+/rgf ePsf] ;d'bfo cwLg:y aGg] cj:yf pTkL8gsf] cj:yf xf] . g]kfnL ;dfh 

lkt[;QfTds ;dfh ePsfn] d"ntM gf/L ;d'bfo n}ª\lus pTkL8gsf] l;sf/ ag]sf] kfOG5 . dfof 7s'/Lsf syfx¿df klg gf/L 

kfqx¿ kl/jf/s} k'?if ;b:ox¿ tyf ;dfhsf ljleGg kIfx¿af6 gf/L ePs} sf/0f cfly{s, ef}lts, dfgl;s, j}rfl/s pTkL8g 

ef]Ug ljjz 5g\, zf/Ll/s lx+;f a]x]fg{ afWo 5g\ . o;}u/L 7s'/Lsf sltko syfx¿df t];|f] lnª\uLn] ef]Ug' k/]sf] n}ª\lus lje]b, lx+;f 

tyf ckdfgnfO{ ljifo agfOPsf] 5 .  

pTkL8g ;f+:s[lts cWoogsf] Pp6f If]q ePsfn] of] n}ª\lus cWoog;Fu ;DalGwt  5 . …pTkL8gÚ zAbsf] cy{ kL8f, si6 jf 

;tfpg] sfd xf] . s'g} JolQm dlxnf, k'?if jf t];|f] lnË ePs} sf/0f p;nfO{ zf/Ll/s tyf dfgl;s ¿kdf cfwf/e"t k'Ug] u/L 

ul/Psf] lx+;fnfO{ n}lËs pTkL8g elgG5 . xfd|f] ;fdflhs ;f+:s[lts kl/j]znfO{ lgofNbf JolQmx¿ ljleGg sf/0fn] pTkL8g 

ef]lu/x]sf b]lvG5g\ . hflt, ju{, ;d'bfo, j0f{ -/ª\u_, lnª\u, :j¿k -zf/Ll/s agfj6_, ;+:s[lt, efiff, wd{, ;Dk|bfo, /fli6«otf cflb 

OToflb sf/0fn] dflg;x¿ aLr lje]b l;h{gf ePsf] kfOG5 / log} cfwf/df Psn] csf{nfO{ kL8f lbg] u/]sf] klg b]lvG5 . o;/L s'g} 

klg JolQmsf] OR5f / rfxgf ljk/Lt p;nfO{ zf/Ll/s, dfgl;s, eflifs, hftLo / juL{o -/ª\u e]b_ ¿kdf cf3ft k'Ug] u/L ul/Psf 

h:tf] ;'s} lx+;f pTkL8g xf] .  

n}lËs pTkL8gsf] l;sf/ dlxnf jf k'?if jf t];|f] lnË hf] klg x'g ;S5 d"ntM k'?ifsf] t'ngfdf dlxnf pTkL8gdf k/]sf] 

b]lvG5 . sltko ;dfhdf k'?ifn] dlxnfdfly dfq xf]Og dlxnfn] k'?ifdfly ;d]t lx+;f / cwLg:ytf sfod u/]sf x'G5g\ -e§/fO{, 

@)&& M !#*_ . ;flxTo s[ltleq pkl:yt kfqx¿sf] e"ldsfsf cfwf/df k'?ifåf/f dlxnfdfly, dlxnfåf/f k'?ifdfly, dlxnfåf/f 

dlxnfdfly / k'?ifåf/f k'?ifdfly ul/Psf zf/Ll/s tyf dfgl;s lx+;fnfO{ s]G›df /fv]/ dlxnf jf k'?if sf] pTkL8gdf k/]sf] 5 eGg] 

s'/fsf] cWoog ljZn]if0f n}lËs pTkL8gcGtu{t kb{5 .  
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@+= cWoogsf] p2]Zo  

o; n]vsf] d'Vo ljifo g} gh'/]sf] hf]8L ;ª\u|xdf ;ª\u[lxt …b]jtfÚ syf n}ª \lus pTkL8gsf] cfwf/df ljZn]if0f ug{' xf] . n}ª\lus 

l;4fGtsf cfwf/df …b]jtfÚ syf n}ª \lus ;fdflhs, kfl/jfl/s,cfly{s, hfltut, wfld{s pTkL8gnfO{ s]nfpFg' g} n]vnfO{ d'Vo 

;d:ofsf ?kdf lnOPsf]  5 . ;flxTodf syf ljwf k|frLg ;doaf6 g} ljsl;t ePsf] ljwf xf] . o;nfO{ ljleGg sf]0f / l;4fGtsf 

cfwf/df ljZn]if0f ug{ ;lsG5 . oxfF dfof 7s'/Låf/f lnlvt …b]jtfÚ syf n}lª \us pTkL8gsf cfwf/df dfq ljZn]if0f ul/Psf] 5 . 

dflysf log} cg';Gw]o ;d:ofsf] ;dfwfgsf nflu o; k|sf/sf d'Vo p2]Zo /flvPsf 5g\ M 

-s_ …b]jtfÚ syfdf n}lª\us b[li6n] kfqut pTkL8g l:yltsf] cWoog ug'{,  

#= cWoog ljlw 

k|:t't cg';Gwfgdf p7fOPsf zf]Wok|Zgx?sf] tYok"0f{, j:t'lgi7 / k|fdfl0fs ;dfwfgsf nflu ;fdu|L ;ª\sng ug{ d"ntM k|fylds / 

låtLos u/L b'O{ k|sf/sf ;|f]tsf] k|of]u ul/Psf] 5 . k|fyflds ;|f]tsf ?kdf b'O{j6f ljifonfO{ cjnDag ul/Psf] 5 . klxnf] kIfsf 

?kdf 7s'/Låf/f lnlvt gh'/]sf] hf]8L syf ;ª\u|xdf ;ª\u|lxt …b]jtfÚ syf lnOPsf] 5 eg] bf];|f] ljifosf ?kdf n}ª\lus dfGotfdf 

cfwfl/t l;4fGtnfO{ cjnDag ul/Psf] 5 . To;} u/L låtLos ;|f]tcGt{ut n}ª\lus pTkL8g lrGtg;Fu ;DaGwL ljleGg k':ts, zf]w 

sfo{x?, cg';GwfgfTds n]v /rgf, kqklqsf, OG6/g]6af6 k|fKt ;fdu|LnfO{ u|x0f ul/Psf] 5 .  

$= ;}4flGts cfwf/  

k|d'v zf]Wo ljifo syfsf] cWoogsf nflu ljleGg l;4fGtsf] k|of]u u/L ljZn]if0f ug{ ;lsG5 . ;f+:s[lts cWoog k4ltsf cfwf/df 

n}ª\lustf ;DaGwL cWoog ul/g]] o; sfo{df pTkL8g ;DaGwL dfGotfnfO{ cfwf/ agfP/ …b]jtfÚ syf cWoog ul/Psf] 5 . syf 

ljZn]if0fsf] cfjZostf cg';f/ oxfF lkt[;Qf, ;fdflhs, cfly{s, wfld{s ;+/rgfåf/f pTkL8gdf k/]sf gf/L tyf k'?if kfqx¿sf] 

e"ldsfsf cfwf/df dfof 7s'/Lsf syfx¿nfO{ k'?ifåf/f dlxnf dfly, dlxnfåf/f k'?ifdfly / dlxnfåf/f dlxnfdfly ul/Psf] 

pTkL8gsf] cWoog ul/Psf] 5 . 

%= ;fdu|L ;ª\sng ljlw  

k|:t't cWoogsf ;ª\slnt ;fdu|Lx?sf] ;d'lrt ljZn]if0f / d"Nofª\sgsf nflu u'0ffTds ljlwsf] k|of]u ul/Psf] 5 . ;fdu|Lsf] 

ljZn]if0fsf nflu n}ª\lustf ;DaGwL l;4fGtnfO{ d"n ;}4flGts kof{wf/ agfOPsf] o; cg';Gwfgdf zf]Wo k|Zg;Fu ;DalGwt eP/ 

JofVofTds k|lqmofåf/f ljZn]if0f d"Nofª\sg u/L lgisif{ k|:t't ul/Psf] 5 .   

^= pTkL8g ;DaGwL ;}4flGts kof{wf/   

…pTkL8gÚ zAbsf] cy{ kL8f, si6, ;tfpg] sfd xf] . o;/L pTkL8g eGgfn] sf]xL JolQm s'g} csf{] JolQmaf6 ljleGg 

sf/0fn] / ljleGg k|sf/n] kLl8t x'g' eGg] a'lemG5 . xfd|f] ;fdflhs / ;f+:s[lts kof{j/0fnfO{ lgofNbf JolQmx¿ ljleGg sf/0fn] 

pTkL8g ef]lu/x]sf b]lvG5g\ . hflt, ju{, ;d'bfo, j0f{ -/ª\u_, lnª\u, :j¿k -zf/Ll/s agfj6_, ;+:s[lt, efiff, wd{, ;Dk|bfo, 

/fli6«otf cflb OToflb sf/0fn] dflg;x¿aLr lje]b l;h{gf ePsf] kfOG5 / log} cfwf/df Psn] csf{nfO{ kL8f lbg] u/]sf] klg 

b]lvG5 . o;/L s'g} klg JolQmsf] OR5f / rfxgf ljk/Lt p;nfO{ zf/Ll/s, dfgl;s, eflifs, hftLo / juL{o -/ª\u e]b_ ¿kdf 

cf3ft k'Ug] u/L ul/Psf h:tf] ;'s} lx+;f pTkL8g xf] . ;[li6sf] cflbsfnb]lv g} rNb} cfPsf] lje]bsf] cWoog g} ;f+:s[lts 

cWoogdf x'G5 . k|e'TjzfnL ju{af6 ;LdfGtLs[t ju{ ;w}+ r]k'jfdf kb{5, of] pTkL8gaf6 d'lQmsf nflu ju{ ;+ª\3if{ cfjZos 5  

eGg] cfwf/ ;f+:s[lts cWoogsf] xf] . 

;ª\If]kdf eGg] xf] eg] jf:tjdf ;f+:s[lts cWoog To:tf] ;dfnf]rgf k4lt xf] h;df lgDgju{, bldt, kLl8t lk5l8Psfsf] 

cWoog ul/G5 . o;}sf/0f lnª\usf] cfwf/df x'g] bdg jf pTkL8g klg o;s} Pp6f cWoog If]q xf] h;nfO{ n}ª\lus pTkL8g elgG5 

. ;f+:s[lts ;dfnf]rgfcGtu{t s'g} s[ltsf] n}ª\lus cWoog ug{] qmddf s[lt leqsf kfqx¿n] lnª\usf] cfwf/df s] s:tf] e"ldsf 

lgjf{x u/]sf 5g\ / tL s;s;af6 s] s;/L kLl8t 5g\ eGg] s'/fsf]  cWoog ul/G5 . o; cGtu{t d"ntM lkt[;Qfsf] sf/0f 

pTkL8gdf k/]sf gf/Lx¿ / ltgLx¿ dflysf] bdg g} cWoogsf] -vf]hL_ ljifo aGb5 t/ n}ª\lus cWoog eGgfn] n}ª\lus 

;dljsf;sf] cWoog ePsf x'gfn] ljleGg ;dfh / ;+:s[ltdf k'?ifsf] l:ylt÷cj:yf, ltgn] ef]Ug' k/]sf] kL8f klg o; zLif{s 

cGtu{t cWoog ul/G5 . o;}u/L ;dfhdf cfˆgf] klxrfg :yflkt ug{ ;ª \3if{/t t];|f] lnª\uLx¿n] ef]Ug' k/]sf] lje]b, bdg tyf 

zf]if0f klg n}ª\lus pTkL8g cGt{ut s} Ps If]q xf] . 

n}ª\lus pTkL8g eGgfn] n}ª\lus lx+;f, n}ª\lus zf]if0f, n}ª\lus bdg, tyf n}ª\lus lje]b eGg] a'lemG5 . Ps lsl;dsf] 

n}ª\lus ;d'bfo k|e'TjzfnL / csf{] lsl;dsf] n}ª\lus ;d'bfo cwLg:y x'g] l:ylt g} n}ªl\us pTkL8g xf] . g]kfnL ;dfh 

lkt[;QfTds ;dfh xf] . To;}n] o; ;dfhdf d"ntM k'?if k|e'TjzfnL /x]sf] 5 / dlxnf cwLg:y . s'g} klg dlxnf afNofj:yfdf 

afa', o'jfj:yfdf klt / j[4fj:yfdf 5f]/fsf] cf>odf a:g'kg{] h'g ;f]rfO ;dfhdf /x]sf] 5 To;n] dlxnfnfO{ ;w}+ k'?if cwLg:y 

agfPsf] 5 / of] g} gf/LnfO{ pTkL8gsf] l;sf/ agfpg] sf/s xf] . lkt[;QfTds ;dfhdf dlxnfsf] pTkfbg tyf >dzlQm, 
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ultzLntf, of}lgstf, k|hggzlQm, ;DklQ Pjd\ ;Dk"0f{ ;|f]t ;fwgdfly k'?ifsf] lgoGq0f /xG5 -kf08], g]kfnL pkGof;df n}ª\lustf 

@@@_ . Tolt dfq geO{ gf/L sf]dn, ;xgzLn, bofn', kltj|tf x'g' k5{ eg]/ gf/LnfO{ ;dflhs tyf slyt ;f+:s[lts aGwgsf] 

hfnf]leq /flvG5 . o;/L g]kfnL gf/Ln] kl/jf/b]lv lnP/ ;dfhsf x/]s If]qdf lje]b em]Ng' k/]sf] / bldt x'g'k/]sf] 5 .  

 o;/L k'?ifk|wfg ;dfh ePsf sf/0f xfd|f] g]kfnL ;dfhdf dlxnfdfly ePsf] pTkL8g w]/} b]lvP klg ;f]xL dfgl;stfsf] 

sf/0f k'?if klg 7luPsf 5g\, tL klg pTkL8gsf] lzsf/ ePsf 5g\ eGg] s'/fnfO{ la;{g' xF'+b}g . k'?if ePs} sf/0f h:t} b'Mvb 

kl/l:yltdf klg ?g gx'g], cfˆgf zf/Ll/s sdhf]/L k|bz{g ug{ gldNg], 3/fo;L sfddf >LdtLnfO{ ;xof]u ubf{ …hf]Ol6ª \u|]Ú pkflw 

kfOg], cfly{s ¿kdf dlxnfsf] cfl>t ePdf …gfdb{Ú sxlng] h:tf xfd|f ;+:s[lt / k/Dk/f lkt[;QfTds ;f]rsf pkh x'g \ . dlxnfn] 

ug{] sfd k'?ifn] ug{} gx'g] clg k'?ifn] ug{] sfd dlxnfn] ug{ g;Sg] h:tf] a]cy{sf] wf/0ff ;dfhdf lkm+hfOlbPsf] 5 lkt[;Qfn] -

kf08], g]kfnL pkGof;df n}ª\lustf !!_ . oL s'/fx¿nfO{ ulxl/P/ x]bf{ dlxnf dfq geP/ k'?if klg k'?if ePs} sf/0f n}ª\lus 

pTkL8gdf k/]sf b]lvG5g\ . gf/Lsf] cg'kftdf k'?if pTkL8gsf] dfqf sd b]lvPnf t/ lkt[;Qfsf] bdg k'?ifnfO{ klg k/]s} b]lvG5 . 

n}ª\lus pTkL8gsf] vf]hL ubf{ k'?if pTkL8g klg cWoogsf] ljifo x'G5 . ljZjdf n}ª\lus pTkL8gsf] l;sf/ k'?ifsf] t'ngfdf dlxnf 

al9 pTkL8gdf kg'{sf sf/0f eb|fn] o;/L pNn]v u/]sf] kfOG5 M  

!= b]jL jf bf;Lsf ?kdf  @=c5'tsf] ?kdf #= dlxnfdfly lkt[;QfTds lgoGq0f $= lxF88'ndf lgoGq0f %= z/L/ tyf k|hggdf 

lgoGq0f ^= >d tyf cfodf lgoGq0f &= of}lgstfdf lgoGq0f *=Kfl/jfl/s ;dklQdf cfly{s ;|f]t tyf k|fs[lts ;dfwfgdf lgoGq0f 

(= ljrf/wf/f tyf ljj]sdf lgoGq0f -eb|f, @)&) M #!–#$_ . 

dfgj ;Eotf / ;dfhsf Oltxf;df lkt[;Qfsf] :yfkgf / ljsf;kl5 n}lËs pTkL8gsf] l;sf/ k'?ifsf] t'ngfdf dlxnf 

a9L ePsf] b]lvG5 . dlxnfsf] klxrfgnfO{ k'?if cfwfl/t agfOPsf] / k'?ifsf of}g;'vsf] kl/t[lKtsf] ;fwg agfOPsf] l:yltn] 

pgLx¿nfO{ zlQmxLg agfOg'sf ;fy} ;LdfGts[t cj:yfdf k'¥ofOPsf] kfOG5 . 1fg / zlQmb]lv jl~rt ul/Psf dlxnfx¿ cGo 

pkef]Uo j:t'´}+ pkef]Uo j:t' aGg k'u] -kf08]o, @)&# M ((_ . lkt[;QfTds ;fdGtL ;dfhdf of}glx+;fsf ljleGg 36gfs|dn] klg 

dlxnfdfly ePsf n}lËs pTkL8gnfO{ k'li6 ub{5 eg] c? b[li6n] pk]lIft / ;LdfGts[t agfOPsf dlxnfx¿nfO{ a]rlavg / hjh{:tL 

b]x Jofkf/df ;+nUg u/fOg'sf] csf]{ pTkL8g klg dlxnfx¿n] g} vKg' k/]sf] 5 . ;dfhdf dlxnfx¿ k'?ifåf/f dfq xf]Og :jod\ 

dlxnfåf/f g} pTkL8gdf k/]sf 5g\ . o;nfO{ n}lËs cWoogdf ;dlnª\uL pTkL8g elgG5 . lkt[;QfTds ;dfhdf gf/Lx¿ cfly{s, 

/fhgLlts, ;fdflhs, ;f+:s[lts ;+/rgfdf sxfF 5g\, pgLx¿ s;/L pTkLl8t 5g\ / To; lj?4sf] k|ltjfb s:tf] 5 eGg] s'/fsf] 

cWoog gf/Ljfb u5{ . gf/Ljfbn] n}lËs lje]b / pTkL8gsf ljljw ?kdf x]5{ . o; leq of}g lx+;f / pTkL8gsf ljljw ¿kx¿ klg 

k5{g\ .  

;dfhdf n}ªl\us pTkL8gsf] l;sf/ ag]sf dlxnf / k'?ifx¿sf ;fy} ;dfhdf pTkL8gdf kg{] csf{] ju{ klg 5 – t];|f] 

lnª\uL  x'g t ;g\ !(*) sf] bzsdf gf/Ljfbaf6 ;dln+ª\uL gf/Ljfbsf] / ;g\ !(() sf] bzsdf ;lGbUwtf l;4fGtsf] :yfkgfkl5 

n}ª\lus cWoogsf] :j¿k km]l/Psf] xf] -9sfn, g]kfnL cfVofgdf t];|f] n}ª\lus rl/q ##@_ . o;kl5 g} ;dfhdf ljBdfg km/s 

of}lgstf ePsf, kl/jlt{t lnª\uL, :qL ;dlnª\uL, k'?if ;dlnª\uLx¿sf] ljifo klg n}ª\lus cWoogdf ;d]l6g yfNof] . ;du|df t];|f] 

lnª\uL eg]/ ;Daf]lwt of] ;d'bfo ;dfhdf n}ª\lus sf/0fn] lgs} g} pTkLl8t ju{ xf] .  

&= syfsf] ljZn]if0f 

o; cWoog sfo{df n}ª\lus pTkL8g cGtu{t lkt[;QfTds ;dfhdf gf/Lx¿ cfly{s, /fhgLlts, ;fdflhs, ;f+:s[lts ;+/rgfdf 

sxfF 5g\, pgLx¿ s;/L pTkLl8t 5g\  dfof 7s'/Låf/f lnlvt gh'/]sf] hf]8L syf ;ª\u|xdf ;ª\u|lxt …b]jtfÚ syfsf] dfq ljZn]if0f 

ul/Psf] 5M M  

n}lª\us pTkL8g 

…b]jtfÚ syf n}lª \us pTkL8gsf] ljifoj:t' ;d]l6Psf] syf xf] . syfsL d'Vo kfq kfj{tL cfˆg} ufpFsf] ufpFa'9fsf] Psdfq 

5f]/fsf] ¿k, ;f}Gbotf / /afkm b]v]/ k|nf]let ePsL b]lvG5] . kfj{tLdf hjfgL / k|hgg\ ePsf sf/0f gs'nåf/f  of}g zf]if0fdf kl/ 

ue{jtL ePsL 5 . ;dfhdf dlxnfnfO{ c5"tsf] ¿kdf ul/g] Jojxf/, lkt[;tfTds lgoGq0f, lxF8\8'ndf lgoGq0f, >d tyf 

cfocfh{gdf lgoGq0f, z/L/ tyf k|hgg\df lgoGq0f, kfl/jfl/s ;DklQ, cfly{s ;|f]t tyf k|fs[lts ;+;fwgdf lgoGq0f / ljrf/wf/f 

tyf ljj]sdf lgoGq0f h:tf sf/0fn] dlxnf ;lbFof}b]lv pTkL8gdf kb}{ cfPsf 5g\ -eb|f, @)&)M #!–#$_ . o;} dfGotfdf /x]/ x]bf{, 

o; syfsL gf/L kfq kfj{tLnfO{ klg lkt[;Qf / cfly{s zlQmsf] cf8Da/sf sf/0f gs'nn] o;/L pTkL8gdf kf/]sf] b]lvG5, æd 

c?sf] kfk l;ofg{ ;flQmFgÆ-k[= #@_ . kfj{tLnfO{ cGwsf/df 5f]8L af6f] nfu]sf] 5 . tt\sflng ;dodf cbfntdf guO{ w]/} 7"nf7"nf 

;d:ofnfO{ klg ufpFdf g} k~rfot a;]/ ldnfpg] u/]sf 5g\ . k~rn] k|e'TjzfnL k'?if gs'nsf] uNtL gb]vfO{ kfj{tLsf] dfq uNtL 

b]vfOPsfn] pm ;fdflhs pTkL8gdf k/]sL 5 . ;DktLsf cfzn] cfOnfUg vf]h]sL xf] eGb} k|e'TjzfnL ju{n] p;nfO{ dfgl;s 
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pTkL8g lbPsf 5g\ . 1fg / zlQmb]lv jl~rt ul/Psf dlxnfx? cGo pkef]Uo j:t'em}+ pkef]Uo j:t' aGg ;S5g\ eGg] -kf08]o, 

@)&#M ((_ dfGotfsf cfwf/df syfaf6 of] ;fIo lng ;lsG5 M  

s;}n] rsf]{ :j/ ;'g]/ kfj{tL em;Ë eO{ / ufpFa"9fn] km]l/ cfˆgf] k|Zg bf]xf]¥ofpFb} eg], æeg, Tof] ue{sf] gfgLsf] afp sf] xf] <Æ clg 

kfj{tLnfO{ nfUof], dfgf] k]6leqsf] To; cGw lzz'n] klg la5\ofP/ ;f]lw/x]sf] 5, æsf] xf] < sf] xf] <Æ PskN6 tf kfj{tLsf] dgdf 

cfof] ufpFa"9fnfO{ k|Zgsf] pQ/df æltd|f] k'q gs'nÆ eGgnfO{, t/ p;sf] ljj]sn] p;nfO{ /f]Sof] -k[= ##_ .  

kfj{tLn] ;dfhsf cufl8 v'n]/ cfˆgf] ;d:of eGg g;Sg' g} pTkL8Þg ;xg' xf] . p;n] ;f]r]sL 5 h;nfO{ yfxf x'Fbfx'Fb} t 

xf]Og eg]/ lt/:sf/ u5{ eg] c?af6 cfzfsf] lbof] ;Nsfpg vf]Hg' t]ndfq ;Sg' xf] . kfj{tL cljjflxtfdf g} ue{jtL x'g'df p;nfO{ 

;dfhn] bf]ifL b]vfPsf] 5 . o;/L cfˆgf] cl:tTjaf]w ug{ g;sL gs'nsf] k|]dhfndf km;]sf sf/0f pTkL8g ;DaGwL æ;dfhdf k'?ifn] 

dfq xf]Og, dlxnfn] klg dlxnf dfly lx+;f / clwg:ytf sfod u/]sf x'G5g\Æ -e§/fO{, @)&&M !#*_ dfGotfsf cfwf/df syfsf] of] 

;fIonfO{ lng ;lsG5, æPsdfq cfˆgf] eGg' o; ;+;f/df Pp6L j[4f cfdfl;jfo kfj{tLsf] sf]xL klg lyPgg \, t/ cfh ToxL cfdfn] 

klg kfj{tLnfO{ hGd lbOPsLdf cfˆg} sf]vnfO{ lwSsfl//x]s lyOg . ;a}n] p;sf] gfpF lnP/ p;nfO{ lwSsfb}{, klttf sn8 \lsgLÆ-

k[=#)_ OToflb gfd lbg'n] n}lª\us tyf ;dn}lËs pTkL8gsf/L ljrf/ wf/fnfO{ k|;o u/]sf] b]lvG5 . ;dfhnfO{ k'?if lagf gf/Ln] 

;Gtfg kfpg ;Sb}g eGg] yfxf x'Fbfx'Fb} oxfF k'?ifk|wfg ePsf sf/0f gs'nsf] bf]if geP/ kfj{tLsf] dfq} bf]if b]vfO{ p;nfO{ dfgl;s 

pTkL8g lbg' eg]sf] gf/L cl:yTj dflysf] pTkL8g xf] eGg ;lsG5 .  

k~r a;]sf ;a}n] kfj{tLnfO{ dfq kfn}kfnf] Psf]xf]/f] sf/s]/ ug{' g} p;nfO{ bf]ifL b]vfpg' n}lËs pTkL8gsf emns x'g\ . 

k~r al;/x]sf] 7fpFdf kfj{tLsf sf]xL klg ;xf/f x'Fb}gg\, æk~rsf] cl3 gaf]n]/ lhTg kfOFb}g, o;y{ sf]xL lg0f{o ug{'eGbf cl3 k~rn] 

clGtdkN6 ;f]Wb} 5g\, æeg Tof] k'?if sf] xf] <Æ-k[= ##_ kfj{tLnfO{ ;a}n] ul/Psf] bafaaf6 klg Pp6L lgbf]{if gf/Ln] lkt[;tfTds 

k|e'TjzfnL ;dfhdf sf/0f cfkm"n] clwg:ytf :jLsf/ ug'{ k/]sf sf/0f tt\sflng ;dodf klg gf/LnfO{ Pp6f v]nf}gfsf ?kdf dfq} 

x]g{] u/]sf] b]lvG5 . ToxL sf/0fn] ubf{ ;dfhdf /x]sf ;afN6{g ju{sf] k|ltlglwTj u/]sL syfsL gf/L kfq kfj{tLn] ;fdflhs dfg 

do{bfsf sf/0f cfkm"n] gs'n / k~rsf sf/0f zf/Ll/s  tyf dfgl;s pTkL8g ef]Ug' k/]sf] b]lvG5 . o;/L x]bf{ …b]jtfÚ syf cfly{s 

tyf ;fdflhs ¿kdf k|d'TjzfnL lkt[k|wfg ;dfhdf gf/Ln] ef]Ug' k/]sf] pTkL8gsf] syf xf] .   

*= lgisif{ 

 

dfof 7s'/Låf/f lnlvt …kfj{tLÚ syf n}lª \us, ;fdflhs ;fy} juL{o pTkL8gdf cfwfl/t syf ePsf]n] o;df ;dfhsf ljleGg 

kfqx?sf] pTkL8g u/fOPsf] 5 . n}lª\us b[li6n] x]bf{ o; syfdf gf/L / k'?if kfqx?nfO{ ulg] Jojxf/ ;dfg ?kn] pkl:yt u/fPsf] 

5}g\ . juL{o tyf n}lª\us b'j} b[li6n] s]Gb|df /xsf / ;LdfGtLs[t agfOPsf dlxnfsf] k|ltlglwTj o; syfdf u/fOPsf] 5 . ;dfhdf 

lgDgju{sf gf/Ln] ef]Ug' k/]sf] lk/dfsf{ / zfl;t x'g' k/]sf] hLjg syf / lzlIft tyf ;DkGg jf pRr ju{sf dflg;n] lgDgju{sf 

gf/LnfO{ ug]{ Jojxf/ k|:t't ug]{ ;Gbe{df oxfF d'nwf/sf s]lGb|o rl/q gs'nsf] kl/jf/ / kl/lwsf ;LdfGtLs[t rl/q kfj{tLnfO{ 

pkl:ylt u/fOPsf] 5 . o;df d'VotM g]kfnsf pRrju{sf] z/Ll/s tyf dfgl;s zf]if0fdf kl/ Gofo gkfPsf] cj:yfdf cfly{s tyf 

;fdflhs sf/0fn] cfˆg} kl/jf/af6 klg pTkL8Lt x'g' k/]sf] 5 . o; syfsf kfqx?sf] klxrfg k'?if;Qf / ;fdGtL ;+:s[ltåf/f 

lgwf{l/t kf/Dkl/t ljrf/ wf/fn] lgb]{lzt 5 . ctM kfj{tL ;dfhdf kfj{tLn] ;afN6{g ju{sf ?kdf hLjg latfpg' k/]sf] 5 . 

kfj{tLnfO{ ;a}n] ul/Psf] bafaaf6 klg Pp6L lgbf]{if gf/Ln] lkt[;tfTds k|e'TjzfnL ;dfhdf ;fdflhs tyf dfgl;s ;d:of ef]Ug' 

k/]sf] b]lvG5 . o;/L x]bf{ …b]jtfÚ syf cfly{s tyf ;fdflhs ¿kdf k|d'TjzfnL lkt[k|wfg ;dfhsf sf/0f gf/Ln] ef]Ug' k/]sf] 

pTkL8g dxTjk"0f{ kIf aGg k''u]sf] 5 . 
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;Gbe{;fdu|L ;"rL 

cNy';/, n'O; -;g\ @))^_= cfO8f]nf]hL P08 cfO8f]nf]lhsn :6]6 ckf/f6;]h= n]lgg P08 lkmnf];f]kmL P08 cb/ O:;]h, cg'= j]g 

lj|k:68 lbNnL M cfsf/ a'S; k[= *%­!@^ 

pk|]tL, ;~hLj -@)^%_= l;4fGtsf s'/f, cIf/ ls|o;G; g]kfn, sf7df8f}+ .  

P8u/ / ;]uljs -;g\ @))$_= ls sG;]K6;\ Og sNr/n lyof]/L, Go'of]s M /f]6n]h . 

sfn, dfS;{ -;g\!((*_= b hd{g cfOl8of]nf]hL, hd{gL . 

u|fD;L, PG6f]lgcf] - ;g\ @))(_= ;]n]S;g k|md lb lk|hg gf]6a'S;, cg'= ljlng x]/]P08 lhcf]k|m] gf]j]n l:dy= lbNnL cf]l/G6 Anfs :jfg 

.  

7s'/L, dfof -@)$^_= rf}tf/f] ;fIfL 5, nlntk'/ M ;femf k|sfzg . 

kf08], 1fg' -@)^(_= g]kfnL pkGof;df n}ªlustf, g]kfn k|1f k|lti7fg, sf7df8f}+ .  

kf08]o, tf/fsfGt -@)&#_= dfS;{jfb, ;f+:s[lts cWoog / ;flxTosf] ;dfhzf:q, nlntk'/ M ;femf k|sfzg .  

km'sf], ld;]n -;g\ !(*)_= b lx:6«L ckm ;]S;'cln6L, k]GUo'g n]g, n]g n08g . 

e§/fO{, /d]zk|;fb -@)&$_= æcfw'lgs g]kfnL pkGof;sf] ;+f:s[lts cWoogÆ, ck|sflzt ljBfjfl/lw zf]w k|aGw, lqe'jg 

ljZjljBfno dfgljsL tyf ;fdflhs zf:q ;+sfo l8gsf] sfof{no . 

eb|f, rGbf ;Dkf=-@)^&_= n}ª\luss cWoog,sf7df8f}+ McS;kmf]8 OG6/g];gn klAms];g k|f= ln= .  

nj{/, h'l8y -;g\ @))%_= h]G8/ OgOSjfln6L -t];|f] ;+:s/0f_ n; PGhn; M klAnl;ª xfp; . 

:6'c6{, xn -;g\ @))&_= sNr/n :6l8h P08 y]pl/l6sn lnuf]l;h, b sNr/n :6l8h l/8/ -;Dkf=_ l;df]g 8'l/ª, Go'of]s{, ?6n]h . 


